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FOREWORD

| have been asked to contnibute a Foreword to this book on Jaina

System of Education. Anything which contributes to publication of the

Al

glories of Indian Culture, no matter whether m its Hindu, Buddhistic or

Jaina aspect, is welcome to me. Here 1s a thought-provoking, suggestive,
but by no means exhaustive treatisc on the Jama System of Education by a
scholar who has donc ample justice to his theme Hce has approached it
from technical knowledge of the subject  This book 1s primanly meant for
technicians but persons interested in Indian Culturc in gencral and Jainism
in particular will find 1t helpful and dehightful reading. The author has given
us a good deal of useful information about the Jaina System of Education.
The chapters relating to academic degrecs and female education are
especially interesting.

I may also mention that real service to culture has been done by
Sreejut Shanti Prasad Jam by his patronage

Dated the 22ud November, 1942

77, Asutosh Mookerjee Road, % Syama Prasad Mookerjee
Calcutta

®






A NOTEL

Peisons connccted with educational and cultural movements of
the land might be well awaie of the anns and activities of the Bharaii
Mahiawidyalaya, imaugurated only a year and a half ago. Brefly
speaking, 1t 15 being developed mto one residential Univeisity on the
lines of G ukulas of ancient time and Nalanda—Taksasila~Vikiama$ila
Unnersitics of later ages, with modein anangements {or education in
all bianches of human knowledge It would be built up on an exten-
sive plot of land ncar this metiopolis and a suutable site to stait with
has been sccuned on the western bank of the Ganges, situated only thiec
miles fiom the heart of this city A few schools and colleges of difler-
ent types have alicady been started and a few libiaries have also been
formed which are being developed for the present in Calcutta and will
be transplanted to the permanant site when other adjacent plots of land
by the Ganges are secuied and buildings arce constructed thereon In
fine, 1t would be to put 1t n the woids of Acarya Sir P C Ray, as em-
bodied 1n his maugumal address, “a Gurukula wiit large—a Gurukula
modernized, expanded and brought mn harmony with the spunit of the
time.”

Anangement 15 also bemg made m the direction of compilation
and publication of different series of books, both ciitical and popular,
viz (1) Religion Scites (2) Philosophy Seiies (3) Education Serie,
(4) Sacred Literatme Series (5) Social Science Series (6) Indian Histor y
and Culture Series (%) Language Series (8) Indust1y Series (g9) Agricul-
ture Series (10) Text Books Series, etc

Two books of the Religion Ser1es have alieady been published and
onie book of this Series on ‘Hindu Mysticism’ delivered as lectures by
Dr M N Sircar, M A.,, Ph D will be shortly out Some of the books
of other series are going through the press and others are under com-
piation  Volumes of the Jama Sacied Literature Series are also taken
up under the patronage of Mr. Shant: Prasad Jain of Dalmianaga:
They will contamn the origimal texts, and tianslations with notes into

Hindi, Bengali, and English  The first volume of this series too will
be’shortly 1ssued,
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It 15 the desire of the authorities of the Bhirat Mahividyalaya
that sevcral professorships should be created for 1ts Theological College
in the hallowed names of the prophets of different religions. A few
rehgious bodies have already been approached for the purpose and
favourable response 100 n some case has been cecenned  Mr Shaatr
Prasad Jam of Dalmianagar a great lover of learningand advocate of the
cause of Jana Religion and Culture was approached and he has kindly
sanctioned 1 hiberal amount for the Mahavira Professorship on Jawa
Rebgion and Culture

The present volume on the  Jamna System of Education  which 15
possibly the first attempt of the kind 1s the outcome of the first series
of Mahavira Extension lectures

The second series of the Mahavira Extension Lectures will be on
the Jaina Plulosophy which would be delivered by an ennnent specia
list 1n the subject

A few lines underlying the 1deas of the Education Series may be
added  Itisan uncontroversial truth that the systems of education nov
m vogue m Indiz are defective in many respects which are mainly res-
ponsible for the want of religious and moral educauon of disciphine
of wide outlook on life besides other drawbacks m the students The in

trinsic value of education 15 almost ost sight of and it extrinsic value s -

now a-days bemng belittled due to want of proper employments n the
racive Ife  The systems have been criticsed on many an occasion
both from the press and the platform but construcuve schemes and ar
rangement for their realisation mnto practice are unfortunately lacking
What the true type of educauon-its methods and applications condu
cwve to the welfare of students of the land based on 1ts indegenous cul
ture and tradions should be requires a synthetic knowledge of the
systems that were followed 1n the Vedic and Post Vedic Buddhustic and

the Jamna pertods by the Gurululas Vihiras monastenies and nunneries -
and latter on i a comprehensive way by the then Universities of India—

Nalanda, Taksadila Vikramasila etc and of the systems followed by
therr modern counterparts i Indiz and mn other parts of the World.
With this end 1 view we place before the public as the first

number of the Education Series this volume consising of ten lectures -

on the Jaina System of Education delivered by an emunent educa
uont, Dr D C, Das Gupta, who has gleancd materials princpally
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fiom the Jama Sources, supplemented by the Hindu and Buddhaistic
ones Many scholais and persons interested 1n educational activities
were present when the lectures were delivered and took part in the
deliberations Distinguished scholars viz, Dr D R Bhandarkar, Dr §
N Das Gupta, Dr B M Batua, D1 M N Sircar, Dr Sumti Kumat
Chatterj;, MM Piof Vidhuschhaia $astri, Dr Satkar: Mookerji, and
others presided over the lectures '
The book 1s shorter than 1t should have been, because of the scarcity
and uncertain supply of paper, due to war conditions, and the discre-
pancy of the paper used 1s also due to the same factor A few print-
g errors have crept in as 1t had to be hurriedly run through the Press

Now on the behalf of the Bharati Mahavidyalaya we\offer our
hearty thanks to the author for his indefatiguable labour and pains—
taking researches into an almost new field of work

Last of all we must place on 1ecord om sense of immense obliga-
tion to Mr Shant1 Prasad Jamn for his kind pationage accorded to this
cause  Our hearty thanks aie also due to Mr Chhotelal Jain, the
Secietary of the Jaina Committee of the Bharati Mahavidyalaya for his
active co-operation.

We may 1 this connection be permitted also to appeal to other
wealthy membes of the Jaina as well as other communaities for encourag-
ing the cause of propagation, preservation and publication of India’s
religious and cultural heiitage as embodied m the various sacred and
other Literatures of this Holy Land, 1n the manner, Mr Shanti Prasad
Jain, who has set an example 1n the direction, has been doing

It 1s confidently hoped that all readers interested in the subject
particularly those belonging to the Jama community should accord to
the book the welcome it deserves

“Kartiki-Parnima’ >

22nd November, 1942

170, Maniktala Street Satis Chandra Jeal
Calcutta






PREFACE.

In presenting this book to the public which 1epicsents a voyage
of discor ery not altogether devord of an element of 1omance, the autho
feels under obligauon to add a few woids as to its genesis and develop-
ment culminatng m a seres of ten lectwies on “Jama System of Educa-
ton” thiough the generosity of M1 Shanu Prasad Jam, and under the
auspices of the Bharati Mahavidydlaya  In course of his imvestiga-
‘uons mto the field of Anaent Indian Education, the author met with
a few suggestine paragraphs m Jama hteratmie and he went to M1 § C
Scal, M AL B.L, the General Seactary of the Indian Research Insuitute
and the Bharad Mahavidyalaya for a kmd muoduction to the local
hibraiies contnimng saccd hteratme of the Jamas  Acadentally the
mutual comersation tuined on the possibility of composing a ticatise
on Jama educauon.  Somchow, Mr Seal made the formidable proposal
of delnering a course of lectures on the theme  The bate hint turned
mto a proposal, and the proposal has been uanslated mto action—hasty,
laborious, and extiemely difhcult—on the merits and demeiits of which
it 1s for the hind 1caders to judge

An attempt has been made on the basis of scanty mateiials, made
all the moic scanty by the uansference of most of the 1elevant materials
fiom the Iibiaiies to safe-custody clsewheie to smvey the theme {from
several angles of vision—psychological, sociological and geogiaphical

The utle “Jama System of Education” which the book beais might
be moic appropiiately 1eplaced by “Educational Systems found mn Jamna
Literatmae”, m as much as the Brahmanical, the secular (Ait-school)
and the Vocational Education have also been dealt with It 1s a
historical fact that there was no water-tight compaitments in the realm
of thought m India separating Jainism, Buddhism and other cognate
schemes of Iife and religion  They all contiibuted haimoniously to-
waids the development of cultwue as a whole Necessaiily the contit-
butions of these seveial systems 1 the field of education were msepara-
bly mixed up, and 1t would have been suicidal to separate them.
Hence we have attempted to exhibit the whole picture of the educa-
tional life of India 1n 1ts several somices and supplementing them by
cognate avenues of infoimation.
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The pertod traversed 1 our thesis extends from the tume of Rgabha
to the 11th century A D Many authonties who flounished in subsequent
ages but who referred to the period under review have been quoted

No words can adequately convey the author s immense obligation
to Dr § P Mookerjce for his kind contribution of the Foreword

The author places on record us obligation to the authonties of
the Calcutta University Library and the Imperial Library for afford
mg hun facihuies for collecting materials  Bibhography 1s artached
to the end of work. Finally the author offers his really grateful and
not merely rhetorical thanks to Mr S C Seal but for whosé inspira
tion encouragement and pauent sympathy m these days of dearth of
paper and paucity of readers the book would not have seen the light
of day Inspite of our utmost efforts some errors n prints probably
accompained by errors of judgment have crept in - The author will
gratefully recen e any helpful suggestions from the competent.

2znd November 1942 } DEBENDRA CHANDRA DASGUPTA.
Calcutta.
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, LECTURE I

INTRODUCTORY

It 1s exceedingly to be regretted that so little justice has been done
to the Jama contribution to mass education i India It 1s histor-
cally certam that therr contribution was as gileat, significant, and
virtually important as that of the Buddhists The purpose of these
Lectuers 1s to offer an account of the Jaina systent of education 1n India,
based on the necessarily meagre materials available Our task may
be best achieved by studying the problem of education i connection
with 1ts five important agents, viz the Fanuly, the Church, the School,
the State and the Industry, all of which have remarkably contributed
to the spread of education m all 1its aspects

The Family —The family 1s the nucleus which 1s ultimately deve-
loped nto the State through intermediate stages of tribes, the guilds
and the castes The process of transition is the same all over the
world, and the ancient India 1s not exception to the rule Here too
the family, with its purifying, ennobling, and solidifymg influences
lead to the development of Indian nation and Indian culture The
family, during the Vedic period, when the caste system was mn the
making, and during the post-Vedic period when the caste system was
fully made, served as an important agency of education It developed
a healthy sense of discipline, an 1deal attitude of devotion, a peculiar
feeling of reverence for the teachers, the father being nvariably the

__teacher during this prumitive phase of civilization

Jamism, which like Buddhism, 1s not a surd, but an integral part
of the encyclopzdic system of culture, known as Hindwsm accepted
the mnstitution of family as an indispensable agent of education and
life We have ample references in the Jaina literatures giving us an
idea of the educational activities of the family We are told how a
Brahmimn educated at home his sons born of wives belonging to differ-
ent castes ““Then he had successively four wives, belonging to four
castes Now the son of the Ksatriya wife was Vikramaditya, but +
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son of the Sudrt wile was Bhariphar: The latter was sccretly taught
mn v cellar on account of his bung of inferior caste but the others
were made to study openly ' [he young mnfants also recenve therr
first trunmg 1 correct speech at home  Thus hietle Goyame among
other things recenved lus first truning m speech ac home under the
care of his parents®  The fannly not only functioned as a cultural
centre for the formal education of the miants and boys but also 1t was
a school for the formal cducation of the adult king Then on an
other occaston the king named Rumarpalh desinng to acquire
learming had the treatise of hamandakt on Polity read to him for a
ume tfter dmner by a certam learned man with the approbation of
the minister Rapardin
The Church of Jamnas were the first to organisc monastertes to
preach their religion and culture among the masses and therr lead was
folloned by the Buddhists  Our information regarding the organisa
uon and admmstrauion of the Jamnr Church 15 madequate Ther
monasterics were scattered over a wide region 1n India from the Maga
dha kingdom 1n the ¢ast to Gujarat 1n the west and from the Vijaya
nagara kingdom 1n the south to the hosala kingdom m the north.
Gradually Jarnism declined 1n the east and the north and then 1t came
1o be confined to west and south upto the thirtcenth century all the
time ymparting mnstructions both religious and secular to all ranks of
pupils from the prince to the humble folk The Jaina fathers made
periodical and systematic preaching tours for the propagation of therr
gospels  The curricula of the Juna monisteries were wider 1 scope
>offering instruction in religion literature arts and physical cultures
Hhese were carefully framed meeting the needs of all grades of students
pusuing courses 1 1 preparation for different vocations of ife The
Jainas admitted students mto their monasterzes regardless of caste and
creed thus challenging the educational monopoly of the Brahmins
Speaalisation was 1ntroduced 1nto the monasteries and teachers were
classified 1nto two distinct groups some mmparting religious 1nstruc

1 Merutanga Acarya Prabandhacntimam & by C. H Tawney p 198

2 The AntagadaDasio and Anuttaravavilya Dasio tr by L. D Barnett,
MA D Lit p 29

8 Merutanga Acarya, op at. p 138
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tions to the novices, and otheis lecturing on secular subjects to the
young scholais

Among other dutics, such as beggmg tours, the monks had to be
engaged m daily studies for at least thice homs* a day and this duty
was binding upon all monks Dcbates on 1eligious themes were regu-
laily conducted, and sometunes mntia-monastic debates took place when
leained monks fiom far ofl regions came to paiticipate n the debates ®
Debates weie also held in the presence of the king who was the pre-
siding officer of the debate Libiaries were also attached to the
monasteiles and the leained monks made valuable additions to the
Libra1y by witing constantly books on diverse subjects—1eligion, philo-
sophy, astionomy, logic, and aiithmetic These monasteries were
located mostly i gaidens i the subuibs of capital cities such as Rija-
giha, Champala, Sravastd, Vanijagiama, Vrgulaccha, Dwaiaka, Val-
lap;, Anwilhatapuia and m other mmportant cutes The sites for
these monasteries weie cairefully selected along public 10ads and 11vers
facilitating the prcaching tows of the monks and the devotional tours
of the devotees of the Jama Chuich

Side by side with the monasteries, the nunneries also sprang up
m the capital and other industiial cities {o1 the spread of Jainism
and 1ts cultures among the females and these made valuable contribu-
tions (o 1enaissance movement  The nuns mostly came from respect-
able families and spent then time i deep meditation and in preach-
ing the Jama gospel Some of the nuns challenged the reputed Bud-
dhist priests during the Iife ume of Loid Buddha, and entered into
debates with them on some religious doctrines

The 1uling chiefs, meichants and the public vied with one an-
other for the support of the Jamma monasteries, made libeial grants
for the cause of Jamnism and the Jama Church which justified 1ts exst-
ence by the assiduity, religious fervour and erudition of the priests All
the Jaina monasteries were under the geneial supervision of Guna$ila,
the head Church at Rajagrha, the capital of Magadha Thus the fra-
ternity of Jama priests contributed to the dissimination of culture,
methodically and effectively mn a manner which reminds us of the

4 The Uvasagadasio Vol II tr by A F Rudolf Hoernle, PhD, p 31
5 Meiutanga Acartya, Prabandhacintimani, ti by G H Tawney, p g9y

—~
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monks of medueval Lurope who lept the torch of learning burning
i the mudst of a surrounding atmosphere of gloomy ignorance and
superstition

The School —~During the Jamna period education was also unpart
ed through organised mstitutions known as schools We have ews
dence of 1t 1n the Institute of Manu where he describes elaborate Tules
and regulations for the conduct of the twice-born students during their
studentship  In the same work the descriptions of the constitution
and fudction of the Parisad are also found  From the Jatakas and the
Lahtavistara we get dwstnct references to organwsed schools under a
University mmparting structton to scholars both sacred and secular
The Jatalas refer 1o the famouns University of Taxila which offered
mstruction m the three Vedas eighteen Sciences and seventy two Arts
which were mastered by Lord Buddha  From the later source we learn
thar the Lord Buddha joined the wriing school mantained by Vasu
mitra offering mstrucuon n 3 R's and Arts or practical Sciences

From the Jaina literatures also we learn of the existence of orga
nised schools throughout India with a view to mmparting mstruction
both religious and secular to fit the future aiizens for their diverse
vocations The religious schools mamntained by the Brahmins were
designed for the twice born-castes whereas the Art schools were non
sectaman 1n character meant for the education of all  Organised
schools were attached to royal palaces for the education of the princes
and princesses of the royal facily Thus three distinct types of schools
viz palace schools Brahmanic schools and Art schools existed side by
side 1n India outside the pale of Jaina monastic schools each engaged
1n the spread of culture and learning among the future cuzens as
preparation for their manifold civic funcuons

It 15 however difficult for us to tell with precision whether 1t was
binding upon all students to resde within the campus of the above
types of schools It seems that majority of scholars resided with therr
teachers We have reference to a princess i the Juna hterature resid
ing with her teacher during her studentship  In the country of
Vidharbha there was a city named Kundmapura. In it was a king
by name Bhimaratha He had a wife named Pushpadanti they
had a daughter born to them in due course she was sent to a
teacher of accomplishments, to learn knowledge and she gradually
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became clever 1n all learning”® Though 1t 1s not explicitly stated
here whether the princess duiing her studentship resided with her
teacher, we have clear evidence of such custom m Kalidasa’s Malavi-

Zgnumitram, where 1t 1s ceatly stated that Malavika, the herome of
the play resided in the house of Ganadasa, her teacher when learning
fine arts [iom hun  Perhaps 1t was the custom 1n those days in India
for the ladies of aristocratic families to reside mn the house of therr
teachers dwing themr studentship and suitable provision must have
been made for them fo1 this purpose The following extract proves
our claim  “In the aty of Avant: lIived Priyangumanyjari, the daughter
of king Vilhamaditya She was made over to a Pandit named Vaia-
ruct for the purpose of study, and owing to hei cleveiness, she learnt
the Sasiras from hun mn a few cays 7

The prnces also recerved their formal education mn organised
schools under a teacher mn diverse cuiricula as a preparation for their
princely duties  “On the other hand at the king’s command, Sagara
began to go to a teacher on an auspicious day which was celebrated
by a festval ' “The cmiricula were wide 1 scope embracing various
courses such as the Vedas, the sciences, the arts and the physical tramn-
g " tlence m the schools (he Ksatriya princes received mental and
physical traming as a preparation for the princely duties very similar
to the Greek youths of ancient time It was also customary with the
princes to recewve their education 1n the arts or secular schools where
the curricula mcluded %2 arts—embracing vernacular languages, arith-
metic, practical sciences, and physical education The curiicula in
this type of schools weie vitally related with the 1ealities of life and
there 15 a closer co-ordination between the activities in the school and
1 society

The State —During the Jamna period India was split up mnto many
states These states, tiue to Indian traditions, patronised literature

6 Kathakosa, tr by C H Tawney, p 195

¥ Merutanga Acarya, Prabandhacmtimani, tr by C H Tawney, P 5

8 Hemachandra, Tusasthidalahdpuiusa caiitra Vol II tr by Helen M
Johnson, PhD, p 68 -

g 1bid, Loc Cat .

10  Antagada-Dasio Anuttararavagiya-Dasio, tt by L D Barnett, M A,
Dlat, p 30
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and othei fine arts  The Indin States from ume tmmemona were
great patrons of learned Brahmins, religous reformers and education
ists  The follow g quotation will support our contention regrding
the paromge of learmng on the part of the State  When they
wrrived  the hing caused proper honours to be paid to each of them
scparatefy  in the morning after Icaving his bed he said to (Wha
makes you here  Are you troubled by bad men? But there are no
such people i tlis land ) In my kingdom there 1s no thief no maser
no drunkard no irreligious nor ithiterte person no adulterer much
less an aaulieress

During the Jaina period the rulers of the different states vied
with one another 1n honouring the Tirthankaras and warmly support
cd the Creed and did much for s spread and cultures The Jana rels
gion mnde a phenomennl progress in the whole of northern southern
and western India as a result of unmitigated cfforts and incessant pro-
paganda tours of the Tirthankars and the royal patronage Princes
of the royal families willingly jomed the Jaina Order and recened therr
special traming for the propagation of the new religion The Jana
monks lost no opportunity of gaining control over the education of
the ruling princes hitherto a monopoly 1 the hands of the learned
Brahmimns. The rulers willingly co-operated with the monasteries in
the education of their royl mnfants We hase already discussed the
casmopolitan nature of monastic education of the Jainas which pro-
vided an encyclopedic courses of studies—rehgions secular Arts and
physical traning to meet the growing needs of different ranks of
students® During the Jana period Jammism was not made a state
religion and 1t was not brought under the Ecclesastical Department
of the State as was the case wath the Buddhists during the reign of Adoka
who even supervised the Buddhist monasteries and the religious and
educational actiities of the monks through the mimster of rehigion

Yy specially appomted for the purpose™ But the Jana rulers of south

and west India made no such attempt to bring the Jana monasteres

11 The Vedinta Siitras of Badariyana, tr by Rai Bahadur $nsa Chandra
Vasu p g1

12 Rayasekhara Suri Prabandhakosa Vol I edited by Jina Vijaya, p 28

13 Corpus Inscriptionum Indicarum edited by Hultzsch Vol.1 pp 57 186
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under the dnect contiol of the ledesiastical Department though they
wade exttnvagant expenditwie {for the cause of Jamism

The Indusny —Fmally a word must be said 1egarding the mndus-
tiial actiues of Jama hudia he Vaisyas, the mercantile community
of India was busy with commeraal acinities, and weaie organised 1mto
associations much similar o modern Chambas of Commerce of the mer-
chants  Thei associauons regulated and guided the busiess activi-
ues of the merchants durimg the Jama peniod  Then commeraal
acuvities weie not confmed to the vanous provinees of India but the
1ch and entarprising merchants among them cared on oveiscas
trades, thus addimg to the wealth of the counuy  We have ample
1efeiences of sucdh ovaseas uades of Indian meichants in Buddhist,
Jama and dassical Sanslant hiteratmnes The mland tiansportation
systems—the 1nvaways, the canaluays, the highways and mountain
paths facilitated the mland commerce and the disuibuton of foreign
goods mmported mto India Nom foreign countizes  India was also
connected with the foreign countiies by occanways which scrved as
cariters of her overseas trades mnstead of offering mswmountable bar-
a1s  The ay supervisor of morals of the youth used to hold a Voca-
tonal Guidance conference with the mhabuants of the aty and the
paients of the youths scching such vocational guidance used to be
present these  We have such 1eferience mn the Jama Iiteratuies

Thus we sce the Indian industiy was systematsed and well o1ga-
nised undes a Chamber of Commeice which clected 1ts own presidents
and other office-bearers Tlis association funcuoned as a school fo1 the
vammg of the youths of the meicantile community which thus sent
o the woild ttamed merchants The Sccular as well as Biahmanical
and Jama monastic schools all co-operated 1n the uaming ol the youths
of the mercanule community We have scen that therr courses of
studics weie 1emaikably adjusted to then demands Consequently
the young Vaidya lads mostly succeceded m thewr profession and made
libeial grants to the spread of Jama monasteiies and other nstitutions
of the Society :

Thus from our brief 1eview of the five great Indian mnstitutions
of society we come to the conclusion that all these mstitutions co-
opciated with cach other m the spread of cultme and three distinct
types of mnstitutions viz, (1) the Biahmanic schools, (2) the Arts schools
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and (g) the Monasuc schools (Jamn) cxisted side by side and con
tributed to the stability and progress of the existing socal and polis
cal conditions of the people  No doubt the Buddhist monasteries or
mstitutions of learnmg did much for the spread of Buddhist and
Brihmamc cultures nd their mternational reputation nvited scholars
from distant foreagn countries  But Buddhist insticutions of learming
will form no item of our discussion as these are not referred to 1n
Juna lueratures  Perhaps it will be convenient to style our problem
! Lducational System win Ancient India  as found tn Jaina Iiteratures
wnstead of Jamma Educaion  Owing to paucity of materials 1in Jaina
Interatures 1t wall sometnnes be necessary to refer to Sanskrit and Bud
dhust literattires in order to complete our picture of the Jaina System

of Education



LECTURE I1

THE BRAHMANIC AND THE ART SCHOOLS

Simultaneously with the spread of Jama religion over the whole
of India together with Jama culture, the Brahmin teachers were
equally busy, with the task of disstminating Vedic cultuie and educa-
tion through Vedic schools® A mnet-work of Vedic schools covers
the whole land and through them sacred cultuie was imparted to
students We do not know exactly when the Vedic education mn a
technical sense origimated , although the Bhagavat Purana traces it n-
to the Brahman?® There can be no doubt that the Vedic
education originated at home, and 1t was gradually taken over by orga-
nised schools, which, however, did not supplant but sunply expanded
the 1deas and 1deals of home education on a suie, systematic and
scentific basis  Education was distinctly a concern of the State in the
Vedic India The assembly of scholars or parisad referred to in
Manu’s Institute had a distinctly educational function to discharge  Its
members were versed both mn educational and religious literatures
which constituted theiwr qualifications for performing the difficult task
they had to perform  We also learn from the Uttaradhyayana Sutram
that the assembly participated in intellecutal activities “A song of
deep meaning condensed 1n words has been well recited in the midst
of the assembly (nara-samgha — parisad)’® Rajasekhara, a ninth
century scholar and dramatist mentions m his Kavyamimamsa that the
assembly of the learned Brahmins at Ujjain and Pataliputra conducted
examinations wherein scholars like Panini, Pingala, Vararuchi, Kali-
dasa, Chandiagupta and others appeared at the examinations of the
above two boards *

The Vedic schoels were originally meant for the Brahmins, but
later on, students belonging to the Ksatriya and Vaidya classes came

1 Sthavna Arya Bhadiabahu Swami, Buhat Kalpa Sutia, vol 1, p 110

2 Srimat-Bhagabatam, Fowth Shandha, edited by Nityaswaiupa Brahma-
chary, p 142, veise 44

8- Commentary of Uttaradhyayanastitiam, tt by Charpentier, p g28

4 Rajasekhaia, Kavyamimamsa edited by C D Dalal, M A, and R.
Anantakrishna Shastry, p 55

2
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lso to be taken m We do not know cxactly when this latitude began
but we do know thw the Lord Buddht m the suth century B G,
Jomed the famous Unneraty of 11ksastla (1 xila) where he mastered
an encyelopacdic range of lewrning meludmg the three Vedas eighteen
sciences nd arts §lus was to constitute his royal duties both 1n time of
peace and m tme of war Lhe trnmg recaved here i that ancient
unnersity was physical as well 1s mental ind moral It was meant to
mke men perfear The counses of studies were carefully made to take
spectl care of nunve aahuies or - € factor wnd the specific abilities or
5 factor the art courses mcluding puntumg music dancing leaping,
ridmg the horses clephants mihitary siences etc undoubtedly took cars
ofthe 5 fictor T'hough thescinoterms C [retorand S factor were
comed by Sparman a famous Brinsh psychologist the differences be
tween these types of mtelhigence were known to the Hindus of ancient
time nd the curricult were especially organized to adjust to the differ
ent needs of pupils  Expert hnowledge on thus head 15 revealed by
Kalidisa or rather m the contemporiries of halidasa  We see how
a disunct proyvsion of a perfect type of education was made far Malavika
under the tinon of Prof Canadisa Anyway a sound theory of educa
tion pervaded the Brahmanical system of cducation from the start the
mendian day of education
The wcient 1wthonty Manu laid special emphasis on the mental
state of the students as constituung thewr necessary qualification for
admission to Brahmanical schools  We must note here the close rela
tion that exasted between the Brahmanic and the secular or Art school
proper The former was exclusiiely meant for the spintual culture
at any rate spirtual culture was their dommant aim  Secular schools
were meant principally for the Sudras who mught get their practical
education enabling them to carn their bread and butter and to serve
the twice born classes 71l the more efficiently  The mncidental Tefer
ence to tlus fact 15 o be had in Manu  But 2 Sudra bemng unable
to find service with the twice born and threatened with the loss of hus
sons and wife (through hunger) may mamtain himself by handicrafts
(Let hup follow) thosc mechanical occupations and those various
practical arts by following which the twice born are (best) served °

5 Manu tr by G Dlihler p 433 verse pp 99, 100«
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Another authoiity, Visnu refets to the same fact “Tor a Sudra,
all branches of art such as pamntmg and the other fine arts e

The Vedic and the A1t o1 sccular schools weie not properly arti
culated and the comses of studics mn these two types of schools were
quite distinct  Scholais however could shift fiom one type of schools
to the other  According to Manu 1t was an essential necessity for the
Biahmms to attend the Vedic schools before joming the Art or secular
schools For them Vedic cducation was a prerequusite for jomng the
later type of schools ‘A twice-boin man who, not having studied the
Veda, applies himself to other (and worldly study), soon falls even while
Living, to the condition of a $ucha and his descendants after him ™7
Imuiation mto the upanayana ceremony 1s essential {or the twice-born
to be admitted mto the Vedic school and the age lnmit valies with the
diffeient castes  According to Gihya-Sttttas a Biahmana, a Ksatriya
and a Vai$ya boy should peiform his wpanayana ceremony at the res-
pective age of cight, cleven and twelve  The age Iimit for each of
them may be extended to sixteen m the case of a Biahmin, twenty-
two for a Ksatiiya and twenty-fomr for a Vaidya-boy hom concep-
tion ® The close connection of this ceremony with the admission mto
the Vedic school cleaily shows that the Biahmin scholais aie expected
to begmn then study with the Vedic couses, wheieas the other two
membeis of the twice-boin seckh admission mto the Vedic course after
completing the art school, the mitiation ceremony 1s not enjomned
upon the scholais of the twice-boin while studying seculai couises
“The Veda 1s to be explained only to one who has been duly mitiated”,
while there 15 no such restiiction with 1egaid to the teaching of oidi-
nary ‘language’. The Veda 1s taught to the three higher castes only
while ordinary language 1s common to all the four castes ”*  According
to Kumiérla Bhatta then a Biahmm pupil can easily join the secular
or Art school 1n case his u#panayana ceremony 1s deferied upto the age
of sixteen from conception and the alove quatation clearly indicates
this pomnt

We are told 1n the Lalitavistaia how Lord Buddha in his boyhood

6 The Institutes of Visnu, 1 by Julws Jolly, p 13, verse 14

7 Manu, 1 by G Buhle, p 61, verse 168

8 GihyaSSitras, n by Hermann Oldenbarg, p 187, verses 1-7

9. Kumarila Bhatfa, Tantiavartika, vol. 1, t1, by D1 Ganganath Tha, p. gz,
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attended an Art or wnting school along wath five hundred Sakya princes
to study 3R s and useful arts from Vasumitra!® before Jomning the Um
versity of Taxila where later he went through an encyclopaedic course
mncluding the three Vedas eighteen sciences and arts.

The Jama hterature supports the view that this study i Arts
school was justfiable We are told that the son of $remiha Bimbusara
was handed over to a teacher of art at the age of eight from concep-
tion  “Then when prince Mecha was 1n his eighth year his parents
brought him to a teacher of the arts on an auspicious tith1 karapa and
hour The teacher of the arts trained prince Meha and taught hum
the seventy two arts ' Precusely at the age of eight from conception
prince Goyame was sent to a letter of Arts by hs parents under whom
he studied seventy two arts ull the dawn of adolescence It may be
noted that unlike the Europeans who calculate age from birth the
ancient Indians used to calculate 1t from conception  According to
modern educational psychologists adolescence for the males commences
at the age of fourteen whereas for that of the females two years carlier
According to this calculation 1t 1s clear that Goyame completed hus
course of study n the art school 1 eight years It 1s clear that eight
years coursc was the standard 1n the art school ~ “Then when Ius father
and mother saw that hittle Goyame was past eight years of age duning
an auspicious titht karana day star and hour they brought him to
a teacher of the arts  The teacher tramed httle Goyame and tought
him the seventy two arts = And we quote agam  And now joung
Goyame showed himself Iearned 1n the scventy two arts with the sfum
bering mne organs awakened

The factor of different periods fixed for upanayana ceremony of
Brahmin boys greatly influenced the admission into Art schools. During
the period prior to the ceremony of upanayana the Brahmin boys n
stead of wasting away their tme in 1dlencss used to study n the Art
school before they could join the Vedic school after the upanayana

10 Lalithvistira tr by Dr Rijendra LA1 Mura p 18y

11 Ardha Migadhi Reader ¢r by Binansi Dis Jain, MAL p 1,

3> The Anta Gadi Dadio and Anuttarovavila Dadio tr by L. D Bamneut
MA. DLt p 30.

18 Id p 1



LECTURE I 13

ceremony This is a hypothesis the truth of which 1s borne out by
human nature itself There 1s reason to believe that primary schools
or art schools weie attended by all the future citizens of India irrespec-
tive of caste and creed and the 1esult was that literacy almost universally
prevailed  As a typical example we may take the case of the kingdom
of Kekaya where Asvapati while welcommg the scholars who came to
discuss the problem of the true natuie of the soul referred to this
univeisal literacy of the kingdom “when they arrived, the king caused
proper honours to be paid to each of them separately In the morn-
g after leaving his bed, he said to them “What makes you come here ?
Aze you troubled by bad men? But there are no such people 1n this
land In my kingdom there 1s no thief, no miser, no drunkard, no
wrreligious, nor illiterate person, no adulterer, much less an adulteress "'*
Thus we gather from the Hindu, Buddhist and Jaimna sources that the
typical art school or primary school was patronised by all the commu-
nities of India  Here beside the three R’s, the vernacular languages,
fine arts as well as psysical and military sciences were taught The
inclusion of Vedic study mn the Jamna curricula of education was a
ladder step 1n the right direction creating an atmosphere favourable
to the spread of Buddhism and Jamism which stood for universal
brotherhood of man and denied the validity of caste restriction

It 15 clear that the Vedic school was superimposed upon the Art
school, although, the curiicula of these mstitutions were different at
the start The study of these three Vedas and the eighteen sciences
was not compulsory for all students Manu distinctly prescribed three
periods when a twice-born boy might diop out from the Vedic school
Thus thirty-six, eighteen and nine veais were prescribed by Manu for
the study of the three Vedas after the upanayana ceremony  According
to the plan advocated by Manu a twice-born boy might drop out from
the Vedic school after tyelve, six or three years of study in one Veda
only As a rule the Brahmins completed the whole course of study as
they alone aspire after leadership in 1eligion Ksatriyas and Vaisyas
dropped out after mmimum residence In this connection we may
quote the opinion of Kumarila Bhatta given m his Tantravartika

-«

14 The Vedanta-Sitras of Badaidyana t1. by Rai Bahadur $risa Candra
Yasu, vol L p g1.
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According to him even Manu did not complete the three Vedas and
only the cripple lame or otherwise physically handicapped and the
brilhant scholars dedicating therr hife to the cause of education studied
the full Vedic course  Then agamn Manu himsell could not
necessarily have studied all the branches of all the Vedas and as such
he could not always lay hus hands upon all Vedic texts ** and agan
As for the Smruz text that enjoins the life of the rehigious student for
forty-eight years this has been mentioned 1n the Smrts 1lso only as
an alternative course  or 1t may be explamned as referring to conditions
of life other than that of the prospective houscholder and as such
there 15 no contradiction by this of the said Vedic text. Manu speaks
of the person having studied the three two or even one Veda n due
order and from this 1t 1s clear that the three alternatives are laad down

either 1n consideration of the dnerse capaaities of different students

or as referring to different conditions of hfe  Gautama has declared
that— with a vien to the studying of onc Veda the man should remain
a student for twelve years  and this is the first alternatne laid down
for those desirous of soon entcring into the honscholder s state And
as the sccond alternatnne he lays down the necessity of leading the
student s life extending to twelve years for cach Veda —thus making
up a sum total of forty-cight years '*

The longer pertod has been Imd down for those that are either
blind or lame or otherwise incapable of entering upon the duties of
the houscholder  For such people there 1s cither Iife long student
ship or 1 life of Renuncianon  and as such they can very well accept
the longer course of study *

The upakarman ceremony (July August) marks the begmning of
the Vedice studies and 1its termmnation 1s celebrued by the ufsarga cere
mony which agam marks the study of the Angrs *

This period 15 enminently favourible to serious studies and clima
tologusts are of opinton that mental cfficiency reaches ats perfection 0
acooler chmate  Of the six Vedangas Astronomy may be most sttceess
fully studied after January or February or w the spring when the +ky

Kumarila Bhagta Tantravarnka vol e s D;—(::nqhnﬂlllela Py

15
i Id p €
17 Ihd p a6

18 Dr D C Das Gupta Manu and Eduranonal philosophy
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1s clear  The 1ecoguiuon of the mfluence of the climate 1s clearly per-
ceptible m the orgamization of the semesteis m the Vedic school
Duing the ume of Manu the Vedic schools weie accidentally well-
organized A Parisad or an asscmbly of scholats exeicised full powers
over the geneial admimistiation and mstiuction of the scholais  Raja-
$ekhara i his Kavyamimamsa 1efcis to Boards of Examiners one at
Ujjan and another at Pataliputia wheie learned scholars Iike Kalidasa,
Vaiaiuchi, Panmi, Pmngala, Chandiagupta and others appeared as
examinees **  Thesc two places according to Buddhist and Jaina autho-
11ties were great and flourishing centies of Biahmanical learning *°

The Jama authoiities i prepaiing the cuiticulum of the studies
follow the 1deals of Taksasila Unneisity m embracing sacred with
secular education In their monastic univeisity there were three dis-
tnct depaiumente ~° V~dic study, Jamna saiptuies, and Art. In the
Biahmamic or Vedic school Aciiya, Upadhyaya, Hotr, Udgatr,
Adhvaryu, Monitois and Tutois were the teachers of vaiious ranks
engaged i teachmg their respective subjects We gather from the
Puranas and Jamna literatures that the head-teacher of an art school
was 1 charge of the students who used to 1eside m his house for a
specific period *

‘The Vedic and the a1t Schools played an important part i mould-
mg the mtellectual life of the people of India  The curricula of these
mstitutions were vitally related to the realities of Iife  The geographi-
cal factors govern the course of studies 1 the schools  As for the finan-
cial resources behind these nstitutions we may note that thev
enjoyed state-grants and for the Biahmanical schools the begging-
tours enhanced the sources of mcome On the completion of their
studies the students used to pay honorarium to teachers according to
thewr ability  The fee demanded by the teacheis m the famous Univer-
sity of Taxila fiom the students of royal household and students belong-
Ing- to aiistocracy weie 1000 pieces of gold per head ** The students

19 Rajasehhaia Kavymimdnsd cdited by C D Dalal, M A, and Ananta-
Kushna Shasay, p 55

20 Divydvadana

21 Brhat Kalpa Sutia, vol 1, p 88

22 The Jataka or Stouzes of the Buddha's Forme: Buths vol. II, t1 by
W H D Rouse, MA p. 194
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of poor families were mught and fed graus mn cxchange of manual
work while Manu prescribed to the king the duty of honouring and
supporting a learned Bralumin A Ksatriya must have m his mind the
patronage of learning and nothing more

The hfe m Vedic and Art schools was decent happy and vigo-
rous The students were looked on as children by the teachers
Residence m a teacher s house was enjoned upon 2ll scholars 1 the
above two mnstitutions of learning  We learn from the Buddhust source
that even male students resided 1n the house of lady teachers We
quote below to support our laim  Then a young fellow a resident
pupil of the brahmin lady of the Verahaccam clan came to visit the
venerable Udayin and on coming to him greeted hium courtecusly
and after the exchange of greetings and compliments sat down at one
side @

It 18 not clear from the evidences at our disposal whether female
students 1n Jarna India used to live 1n the house of their teachers during
the period of therr education but 1t 1s clear that they did recew.
education of a thoroughly effective type  'We have even from the scanty
materials wathin our reach a distinctly vavad 1dea of the vigorous scienti
fically perfect and systematic education that was within the reach ot
all ctizens wrespective of caste creed and sex. There were no
frontiers of Lnowledge Sacred and secular learning flourished side
byside The Brahmanic scheme of education supplemented nstead of
supplanting the Jaina scheme In a word 1n ancient India under the
fostering care of the Jamna educationsts a very useful and pracucal
method of education anticipating some of the essential features of the
educational mnnovations of modern tume existed and existed 1n a vigo
rous healthy and marvelously fresh condition

23 The Book of the Kindred Sayings (Sanyutta Nikiya) part 1V tr by
F L. Woodward MA.p 77



LECTURE 111

THE JAINA MONASTERIES
THEIR IMPORTANCL AND PHYSICAL ENVIRONMENTS

The Jaina monasteries played a very mmportant pait in moulding
the crvilisation and the cultwal desuny of India, both 1 its intellec-
tual and moal aspects These monasteites did for India during a
definite period of Indian history exactly what their counterparts of
middle ages did {o1 Europe during the dark age of her history. They
kept the torch of learnming buiming m spite of and 1 the midst of
intellectual and spiritual darkness They promoted the spirit of sweet-
ness, spirituality and hight, and developed the sentiments of humanaty,
charity, piety and biotherhood  The priestly foundeis of Jaina monas-
tertes weie possessed of strong commonsense and foresight which were
displayed 1 the selection of their sites of leaining which were mostly
i the vicnity of the metropolis, the cities or sea-shores, or on the
banks of 11vers ,on the slopes of mountamns and hills  These ensured
their accessibility and popularity, and guaianteed then continuance
People could easily flock to the centies of learning by boats through
1vers or could walk through well-constiucted 10ads of which there were
plenty n those days connecting the vast cities of India  In our estunate
of the pait played by the Jamna centies of learning we should not forget
the geogiaphical factors locations, mountains, rivers, lakes, fauna, flora,
and the net-work of transportation system which had a 1emarkable bear-
ing upon the Jaina monastelies

The curricula of Jamma education weie compiehensive and
eminently practical, and took mto full account the needs of Indian
States It may be noted that every oi1ganised State in India needed at
least the following depaitments, viz (1) department of treasury,® (2)
department of charity® () department of medicine,® (4) department

1 Meiutunga Acarya, The Prabandhacintdmany, tr by C H Tawney, M A,
p 67, p 170
2 Ibid, p 38 5 Ihid, p 81.

n
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of army* (5) department of religion® (6) department of education ®
(7) department of records T (8) department of foreign relations® each
under 1 superintendent  As the names indicate the heads of these
departments were responsible officers with requusite qualifications due
to learning experience and hnowledge of the world ‘The head of the
education il]ﬁpamnent was 1 superior Pandita with the extensive jurns-
diction of 2l scholars At his discretion he had the night to expel the
scholars from the country for twelve years  The head of the foreign—
relation department was a diplomat whose office was to negotiate trea
ties and agreements between his own State and other foreign States
Each department consisted of gradation of offices very much after the
pattern of the modern States There were provincial governors® over
the heads of the department and above all was the hng the sole
symbol of sovereignty represcnting the supremacy and strength of the
States

As 1n the modern world of this mndustral age a varety of trades
and industries both on large and small scales existed in Jama India
and the aim of the Jaina scheme of education was to equip the students
with the necessary qualifications for all these branches of trade and
mdustry as well as for the higher occupation relating to religion and
morality In other words the Jama scheme of cducation had the
secular as well as religious aspects

In the present lecture we are especially mterested in the depart
ments of religion and education with special bearing on the develop-
ment of the wmtellectual and cultural life of the commumty ~ We have
textual evdences to show that 2t a very early period of the Jaina historv
of Indma the secular education came to be separated from the religious
there bemng two distinct officers in charge of different departments on
religion and education The superintendent of the Tripurug Relt
gious Foundauon™ in Guzerat and the superior Pandita™ were respec

4 Merueuiga Acfiryr The Prabandhacntaman tr by C H Tawney M.
p 148 5 Ibid p 2x

6 Ihid p b2

4 Ibhid p 100

8 Ibid p 41 p 141

9 Ibid p 186

10 Ibd p 35 11 Id p 52
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tvely m chaige of 1chgions and scculn cducation  This was surely
a healthy movanent anuapaung m fact simlar steps taken i the U S A
and the Lwropuan countiies wr the nmeteenth century,  Over and above
those two depriuncnts provision was made {or imparung education to
the members of the 1oval fannly m the Vedas and other sccular Aits
T rammg m danang and music as well a6 aammg m military aits were
taken mto full account Ample provision was also made for traming
m hotse-ndmg clephantrdmg and other physical exerases Thus
State patonage was accotded not only to the Jamas but to the Biah-
mins who mamtamad Vedic schools exclusnddy for the puipose ol un-
pattng the sacied lore  The meraantle and otha artuzan commu-
mities had then guild «chools nupartng techmeal education 1claung to
mdustizes  Fhe moambars of thase communities were allowed to jomn
the Vedie schools and the schools for secular cducation By the by
the guilds mn Jama India were ssstemaucally orgamized very much after
the pattern of then counterparts i the Maddle Age 1 hey made then
oun by-laws to mamiam thay disaphne * subject to the sanction of
the head of the State “The ofhce of the president was m theoy an
clectine one though m practuce 1t was harcditary ' As a1ule the presi-
dent was an exuemely qualificd person versad i sacied as well as
secular hiteratuie and possessed of a thorough knowledge of the woild
of men and of the wold of commerce and mdustty  Ow meagie m-
formation on this pomnt fiom puwely Jama souices may be well supple-
mented by Bihaspat, who says, “Honest petsons, acquainted with the
Vedas and the duwy, able, self-connolled, sprung fiom noble families,
and skilled m every business, shall be appomted as heads (of an associa-
tion) " !

It 15 cleat fiom the above that the scheme of education pationised
by the Jamna State was complete, 1ational and comprehensive, taking
mto account all the needs of the community, theoretical and practi-
cal, scculm and saced  The educational mstitutions of all types en-
joyed complete autonomy  Of all cducational mstitutions, the Jama

12 Mimor Law Books, pait I, 0 by Juhus Jolly, p 154, verse no g

13 Professor Fiélin Lacte, Essay on the Gunddhya and the Brhat Kath4,
tr by Rev A M Tabaid, M A, pp 142-43

14 Bihaspati, Minoy Law Boohs, Pait I, 11, by Juhus Jolly, P. 847, 9.
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monasteries agamn deserve special notice on account of therr complete
ness and excellent organization and cosmopolitan nature of the Ideals
The Jana monasteries were widely distributed all over India and
mn therr distribution the nfluence of geographical factors are clearly
perceptible  'We gne below an nlustrative hist of the outstanding
monasteries in India In Bengal Pundravardhana ** and the then coastal
aty of Tamralipta®® (now Tamluk an obscure sub-division of Midna
pur dustrict n Bengal) as well as Champaka and Rajagrha n
Magadha were important centres of Jaina culture and learning
Benares ™ Sravasti ® Alabhiya  (Alora) Mamwvaiya® Kampilya
(Kampil 1n Farokhabad Dist. U P) Ujjain * on the bank of the $ipra
Khsipratishthapura # on the bank of the Godavann hollaga® a su
burb of Vaitali Paniyabhumi ¥ hummagama * Salakotthaya Cheiya
the suburb of Midhiyagama ® and in west India Nandanavana® 1n the

15 Divyivadina, cdited by E. B Cowell M.A. And R. A. Neil, MA,

P 427
16 Maurice Bloomficld, The Life And Stories of The Jaina Savior Piriva
nitha, p 168 16b  Ibd p 70

17 Mahibhirata vol v1 edited by Handas Siddhantavagu, p. 780 verse, 163

18  Niraytvaliytio edited by A. S Gopam M.A. and V ] Chokshi B.A,
p g veme 2

19. Ibid p 69 versc go 20 Ibid p 63 veme, 81

21 The Uvisagadasio vol it tr by A. F Rudolf Hdernle, Ph.D., p 108
1
55:: Nirayivallyto cdited by A. § Gopam: M.A, and V J Chokshi, B.A,
P 111 verw, 142

23 Uvisagadasio vol ii p 106 163

232. Cunmunghan s Anacnt Geography edited by Surendra Nath Majumder
MA., p 104

24. Hanbhadra Siri Samardicca Kahd, tr by M C. Modi M.A LL.B,, p 88

g5. Amara Candra Suri Padménanda Mahikivya, cdited by H R. Kapadia,
p- 15 verse 11

asa.  Haribhadra Sun op cit, p 39

26 Uviisagadasio p 166 verse 267

27  Ibd appendix p. 2

272, Juna Sutras, part I tr by Hermann Jacobl p 264

28 Uvisgadasio zppendix, p 2

29 Ibid p 10

so. Nirdvavaliylo p 185
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subwib of Baraval (Dwaiaka), Polasapma,® Patilapwia,™ Moderapura,”
Sakunikavihiiia,’ 1 the aty of Bmgupwa (modein Broach) n the
neighbourhood of Naimada, Vardhamana,™ and i the southein Ind:a
i the 1ith century Konkonapuly,™ Kopana® Siavana Belgola,™
Pombucca™ (modein Humcca), Balligime,” Anchantamata," Kuppa-
ant in the Sohiab talukat, Banavasenad,* Heggaie" {about seven mules
fiom Bulhiyin m the Chualdioog district), S1ngery,” Kolhapur,”
Bandanike®® (also variously known as Bandhavanagaia and Bandhava-
pura), Dorasamudia,*” Arasiyakere,”® (a famous scat of Jamna culture
m the Karndtaka country), were all noted as centres of Jainism 1n
ancient and mediacval India  The Jama monasteiles sprang up all
over India i small towns and villages, devoting themselves to the
diffusion of lLight—rehigious, academic and practical to ttamn up therr
alumni for diveise vocations of life

As we have noted above, the sites of the Jaina monasteries were
selected 1 consideration of many geographical factois, all calculated
to mncrease the accessibility and popularity of the centres of education
We notice below somewhat m detail the geographical factors exercising

g1 Uvasagadasio, vol 11, p 140, para 212

32 Rajaschhara Sini, Prabandhalosa, vol I, p 26

33 JTbhid, Loc Cit

34 Merutunga Acdrya, Prabandhacimtamani, vol I, tr, by C H Tawney,
MA, p 136

35 Ibid, p 134

36 Bhasker Anand Saletoie, M A, PhD, DPhil, Meduzevel Jzizizm
p 191 )

g7 Ibwd, p 192

38 Ibd, p 103

39 Ibid, p =00

40 Ibid, p 202

41 Ibud, p 204

42 Ibud, p 204

43 Ibid, p 203

44 Saletore, op cit p 206.

45 Ibiud, p 206

46 Ibiud, p 207

47 Ibud, p 209, p 211 .

48. Ihd, p 214 g -
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powerful influence on selected Jama monasteries and their educational
actnities

[he nfluence of geographical factors upon the rise and growth
of some of the Jamn monnsteries 1s noted below —

(1) Monasterics — Geographical factors —

(1) Punnabhadda monass (1) Water —inland bodics of water—
tery at Champrka pools wells #° Inkes ponds lotus pools®

(2) Vegetation —

(a) agricultural crops —
rice wheat sugar-cane and lotus®

(b) Tropical Scrub jungle —
gosiras-sandal  red-sandal dardara sandal
various species of trees with right of tap roots
upper roots stems bark single stems thick
broad and round trees shooting Icaves 1n summer
thickets bushes bowers arbours asoka trees
lufa-grass vikufa-grass lakudas chattropas
éirisas saptaparnas dadhiparnas lodhras dhavas
arjunas mipashutajas kadambas savyas panasas
pomegranates $alis wine pims tamalas priyakas
priyangas puropakas rapa vrksas tilakas and
nand: vrhgas were encompasses by many creepers
padmala-reepers nagacreepers campaka-creepers
mango-creepers forest-creepers vasantiha-creepers
atmuktaka<creepers jasmine-creepers $yama-creepers <

49 The Antagadadasio And Anuttarovaviiya-dasfo tr by L. D Barneit,
MA, DLitt. p 1

5o Ibd p

51 Ihd p 1

5t Ibid pp 44 p 6 p 7
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(3) Fauna —
Elephants, hoises™ buffaloes, oxen, rams™?, cocks,
capons™, pariots, peacocks, thrushes cuchoos, Lobhagas,
bhigirajas, kondalas, phecasants nandimubkhas,
Lavilas, pingalakkhagas, ducks 1uddy geese,
Kalahamsas, watei-foul ™

(1) Thanspoitation -
high-10ads, junction of thice, four o1 more
10ads Vehicles chatiots, palanquins, litters, cars and
canages **

(2) Monastery i the Sahassamba- (1) TFlowa™
vana garden m the subwmb of Kam-
pillapuza

(3) Monastery 1n the gaden of (vy -
Sankhavana m the subwib of Ala-
bhiya

(4) Salakotthaya Cheiya m the su- (i) Flourshing aibour of ™
buib of Midhiyagama the Maluka-acepear

(5) Dupalisa® monastery at Kol- (1)  Seil, density of population
laga located m the subuib of Vanyja- & transportation-sistem
grama which 1s m 1ts tuin a suburb of
Vaisali

(6) Monastery  at Nandanavana (1) Fauna —

gaden located m the noith-castera Hamsas, deer herons wates-
duecuon of Baiavar aty foul, r1uddy-geese, thrushes and

cuckoos ™

53  The Antagadadesio And \nuttuovavinadasio, o by I D Doy,
PPy p Gpy

51 Ihd. p

57 1d. p Loc Cu

a6 Iind, p 5 T Ind opoa

5% The Uhdsngaddo, vol n, 10 b v 1. Rudaelf Hoornle, PhD, 1 soh,
put i g Ihecol aopora) pare oy

6o  Ibid vol n oappindin p oo 61 Thul Aot ropnoas

G2 The Anteendadasio And Anaccrovaies rdpoo ¢ vl DL e
MALDLue poag
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(2) Landscapes —Levels crags
caverns cascades declivities
slopes and peaks ®
(7) Monastery at Sirrvana* and ac (1) Flora
cording to other authority at Sahas
sambavana ® both located in the
suburb of Polasapura
(8) Monastery at Afokavana located (1) Inland body of water viz %
at Kyitipratsthapura. the Godavan river
(2) Vegetation —mango-orchards
contamming mango-trees mimba trees
adoka trees trees of vaned description
and atimukta-creepers

63 The Antagadadasio And Anuttarovaviiya-daslo tr by L. D Barnett
MA. DLitt p Loc Cit,

64 Ibid p o4.
65 The Uvasagadasic p 118 pars, 180
66 Haribhadra Sun Samarlicca Kahi, edited by M C. Modi M.A, LLB,

P 4



LECTURE 1V
THE JAINA MONASTERIES

THEIR ORGANIZATION AND ADMINISTRATION AND CULTURAL ACTIVITIES.

The Jaina monasteiies were ghly o1gamsed nstitutions managed
and conuolled by a hiciaichy of officas To trace thewr histo-
rical growth and development 1s a veiry difficult task owing to paucity
of materials Suffice 1t to say that there was an Executive Council corres-
ponding to the Senate o1 the Cowit of the modein Umversity It looked
after the geneial admmistiation and conducted negotiations with the
State in case of disputes ““The council who managed the temple of
Shree Rishub Dev theicupon biought foith thewr copper-plates and
other records to prove, 1n the 10yal court, the anuquity of thewr piivi-
leges” * We have alrcady 1eferied o the practice of king Vijaya's ap-
pointing a supermtendent for Triipmusa Religious foundation—a fact
which evidently implies the existence of State contiol over education
And there existed a vaiiety of schools under pationage including those
for the members of the 10yal household  Outsiders were also admitted
to State schools The task of admmistering the monasteries and con-
tiollmg theimr policy was entiusted to an assembly of monks with the
Siddha as their supreme head This body corresponded to modern
academic Council of Univeisities

%11 Yogindra Acarya m his “Paramatma Prakasa,” mentions
Acaryas, Upadhayas and Sadhus® a1c the thiee giades of munis  They
together with the Arhats and Siddhas® constitute Pafica-Paiamesti.
According to Kundakunda Acarya, the Siddhas aie the foremost
among the Jaina saints and are heads of ascetic bands “Having re-
peatedly saluted the Siddhas, the foremost great Jinas and the saints
a person may adopt asceticism, if he desires escape from miserv. ™

1 Alexander Kinloch Foibes, Rds Mdld, Vol I, p 117
2 &1 Yogindia Acarya, The Paramiatma-prakidsa, tr by RixTaie Dass
Jain, FA, p 2, 7 g Ibiud, p 55, 2oc

—~— -

4 $ri Kundakundacaiya, Piavacanasara, edited bv 4 7 Tzadhee V7

~

P 24 -~
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He prostrites humself before a (great) smnt the head of an ascetic
bapd * Naturally 1 Siddha must be the supreme head of a Jama
monastery  Next in order of ranks 1s the Arhat  The thurd 1 Tank
m the Jama hierarchy of monks 1s the Acarya a learned scholar who
has reached the highest stage of asceticism  The Upadhyaya holds an 1n
ferior position to the Acary and teaches the Vedas and secular sciences
The Acirya 1s the adept who has reached the highest pomt of asce
ticism but his not yet attuned to the status of the Athat The Upadhyaya
1s the master whose chief duty 1s to struct others and the Sadhu 1s
the ascetic who follows the rules of asceticisin The $ramanas are
ascetics who are versed n the seriptures and lead their Iife 1n strict con
formity with the monastic rules and are expert 1n the interpretation of
the sacred texts.* They vlso must have teaching responsibility mn the
monasteries * We have to mention in the connecuion two spiritual
dignitanies—Pravajya-daytka and the Niryapaka the former discharg
ing the function of mtiating novices 1 the ascetic fold and the latter
rchabilitaung the members guilty of misconduct, 1n the Tight course

That preceptor at whose hands they accept the (ascetic) emblem 15
known as Pravajya-dayaka (1¢ the teacher who mmtiates them into
the ascetic fold) the remaning ascetics who help to re-establish them n
the night course when they have committed certin defaults are
called Niryapaka * Each class of hierarchy of teachers mentioned
above had distinct functions to discharge—a fact which will be dlear
from the following quotations It must be noted that all the most
obvious and useful duties of saintship are discharged mn this stage for
example—teaching and preaching the scriptures and reading and writ
ing the books looking after the discipline of pupils travelling abroad
and taling load

THE CURRICULA IN THE JAINA MONASTERIES —

The curricula 1n the Jana monasteries were encyclopaedic em
braang Hindu Buddhist and Jama courses of studies The first

Ihd
g 811 Kgngakundﬁdr)'a Pravacanasira cdited by A. N Upadhye, M.A.
P 30 verse mo 3w
y Ibid p g3 verse no 63
8 Ibid p =83 verse mo 10,
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group included the Biahmanic and the Art courses The second group
mcluded the whole 1ange of Buddhist couises and the third group the
twelve Angas of the Jainas The whole scheme of studies was 1emarkably
adjusted to the needs of the scholats of all 1anks—the high and the low’
puisuing secular or religious comses of studies It admmnably takes
care of “G” and “S” {factois The Vedic or Biahmanaic, the Buddhistic
and the Jama systems especially took care of the aforesaid
first factor or general native abilities and the Art courses of the “S”
factor or specific abilities Though these two terms weie comned by
Spearmann, these two types of intelhgence were known to the ancient
Jamas which they utilized in cuiricular construction

A We learn from the Anuyogadvaia Sutram that the following
couises of studies weie followed the four Vedas, the Vedangas, the
Vyiakarana, the diamas, the Lokdyata (Carvika), Sankhya, Vaide-

sitha, the Sastitantia (a Sankhya treatise) Ramayana, Bhimasu-

rukshz, Kautilya’s Arthasastia, Treatment of hoises, the Science of
chatiots, Kai1pastka Sastias, Nagasithshma, Kanaka-saptat1 §astra, etc

B Buddha Sasana (the Doctrins of Buddha)

C  The seventy-two Arts® (These will be discussed i connection
with the education of the princes )

w)

The twelve Angas of the Janas which aie as follows —
Acaringa Stina

Sutrakrtanga.

Sthananga

Samavayinga

Vyakhya Prajitapti

Jiatadharma-kathah

Upasakadasah

Antakrddasah

9 Anuttaraupapatikadasah
10 Piadna-Vyikaranam

11 Vipaka-Siitram

12 Drstivada *°
We do not know for certain which of the Jaina monasteries offered

CO~NT YUt WA O M

9. Anuyogadvara-Siitra, p 3o 10 Anuyogadvira-Sitra, p 32.
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the encyclopaedic curricula including the Brahmanic the Arts as well as
the Jaina courses of studies We Iearn however from the Prabandha Kopa
vol 1 that the seventy two Arts including the Vedas the Vedangas
Finc-Arts Mihtary sciences and other scientific courses were offered
to Am prince of hanauj son of king Yaovarman at the Jaina monas-
tery at the aity of Morera 1in Guzerat by Siddhasenat It 1s however
quite likely that Il the important Jaina monasteries offered
the whole range of encyclopaedic courses of studies with modifications
to suit the needs of local socicty and individuals  We have not mate
rals at our disposal to prove our contention  But we learn from stray
references in the Jama scriptures that eleven of the twvelve Angas were
offered 1n the following Jatha mronasteries —

(1) Campa —~In the Posaha house at Campaka Kamadeva re
celved instruction 1n the Law from Mahavira his spiritual master '

(2) Rajagrha —The ecleven Angas were also taught to novices
young or adult 1n the Gunahla sanctuary at Rajagtha  There a nich
man of the name of Makai renounced the world and took to monastic
life and studied the scriptures

(3) Vatkall —At Kollaga a suburb of Vapyjagrama which was 1n
1ts turn o suburb of Vauall a householder of the name of Ananda
directly became a disciple of Lord Mahavira with some charactenstic
expressions of piety and devotion **

(4) Benares —The Jaina sanctuary Kama Mahavana at Bara
nan offered instructions i the eleven Angas It 1s stated that King
Alakkba of the above city joned on his retrement from active life
the monasuc order and devoted himself to an arduous course of
studies **

(3 In the city of Sravast1 which was a centre of spiritual culture

11 Rijasckhara, Prabandhakods, vol. 1 p a7

12 Uvisagadasto vol I tr by A. F Rudolf Hoernle, p 81

13. The Antagadadasio And Anuttarovavaiyi Daslo tr by L. D Barnett
M.A, DLit. p 85

14 The Uviisagadasio vol. I tr by A. F Rudolf Haernle, pp 610

15 The Antagadadasio And Anuttarovaviuyd Dasio o by L. D Barnett,

M.A, DLit. p o6
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in a very vitally important pomt mn education These views are diame-
trically opposed to the views that prevail i the field of education m
the modern world of to-day in practice and not 1n theory.

The method of study that prevailed in the Jaina monastery was
a compiehensive and rational one, there bemg five steps 1n the
passage of the acquisition of knowledge, namely, rehearsal, repetition,
interrogation, concentration and discussion  Study 1s fivefold saying
or learning one’s lesson , questioning the teacher about 1it, repetition,
pondering, and religious discourse ** The Jamna teachers especially
valued the mfluerice of repetition mn imparting knowledge and the very
word repeatedly occuis 1 the sacred text * Over and above, following
the method of five steps, the Jaina authorities utilized the biographical
method 1n their extension lectures They used to utilise a real or
fictitious personality as a peg round which to weave their lessons on
Iiterary and moral subjects

“There 1s reason to believe that the Jamna monasteries made special
provisions for the military and physical education of the princes and
the children of the military classes Invariably there was either a field
attached to every monastery for the exercise of military students or
there were public gardens reserved exclusively for this purpose , these
were utilized by the monks to offer military instructions to their pupils.
As 1n a modern military school, here the princes learnt military warfare
from their professors, who 1 spite of their being monks, were versed n
military arts The teachers used to suggest remedies for ponting out de-
fect mn their-movements and so forth In teaching military science the
teachers adapted their course of training to the mental aptitude of the
students We can get a clear glimpse into the state of things that pre-
vailed m the field of military education 1n Jaina India “He exhibited to
the Lord the shooting of a doll on a wheel, shooting an invisible object
by sound, the shooting at a target in water, the shooting of a clay-ball on
a wheel with arrows, who showed padagati, carrying a sword and shield,
having entered the shield like the moon 1n a cloud He whirled
rapidly a lance, spear, and club, giving the appearance of a fiery streak
of lighting, revolving m the sky He showed him knife-science with

24  Jamna Sitras, vol 1I tr by Hermann Jacob, p 179, 4
25 &1 Yogindra Acéiya, Paramatma-prakasa, tr by Rickhab Dass Jain, B A
P 59, 341
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all the kmfe positions expert 1n all the steps, Iike 1 dancer showing a
dance  From devotion to his teacher and a desire to be taught by him
showed Apta Svamin Jus shall 1n other weapons also Whatever was
lacking 1n Sagaras rts the Master taught lim  For such a man had
such a texcher So both engaged 1n activities according to therr natures
crossed the fipst period of hfe and travelled crossing the boundary of a
village ™

The 1dmission to the Jana monasteries exactly folloned the
method of admission to the Vedic schools there beng an officer with
the utle of Pravajya-dayaka who mtated the novices into the accetic
fold and therce being another officer who looked Afier therr moral con
duct The utle of the latter was Niryapaka We learn from the Prava
canasara and the Mulacara Sutra that an cthical code of conduct of a very
strict type was apphed to the guidance of novices of Jaina monasteries
Specnl respect was to be shown to teachers sentor monks and guests

Standing up (when the clderly monks arne) following them (when
they arc going) showing respect (1o them) and removal of fatigue
these accompanied by salutation and adoration are not forbidden for
monks having auspicious resultant of consciousness "

The $ramanas with concentrated mind moral disctpline and faith
must regularly study the scriptures  He who 1s simultaneously ap-
plied to (the cultvation of) the trio of right faith knowledge and con
duct 15 said to have attamed concentration and he has perfect as
ceticism ' The Jama fathers consider the study of the scriptures to
be of supreme mmportance  Application to the (study of) scriptures s
of the highest mmportance. ® The students of Jamna monasteries
recewved their education boarding and lodging free  Begging-tours
were prescnbed for the students The teachers were required to
follow a prescribed scheme of duties which will be evident from the
following quotations  Preaching alone right faith and knowledge
receving and feeding the pupils and gwving mnstruction in the worship

26 Hemaandrm Tnsgtfalikipurusearita vol II o by Helen M
Johnson PhD p 71

27 $ri Kundakundicirya Pravacanasira, edited by A, N Upadhye MA.
P- 32 vemse 47

28 Ibid p. go verse 42

29 Ibid p g0 verse 33
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of great Jins constitute the cowse of conduct of monks with auspici-
ous resultant of consciousness. In addiion to the above duty, the
following ten commandments aie presciibed for the ascetics by the
great Jinas Violation of any of these commandments amounts to a
default on thewr pait “Five vows, fivelold caielulness, control of
five senses, pulling out of the hair, sixfold Avadyaka or essential naked-
ness, not taking bath, sleeping on ground, not cleaning the teeth, taking
meals m standing postme and taking only one meal a day—these, in
fact, have been prescribed, as the primary virtues of the ascetic, by the
great Jmas %

Mention 1s constantly made of various giades of academic honours
such as the diploma of Pandita, Bahu$iuta and Doctoiate degrees Lake
the modern Universities, the Jaina fatheis used to confer degrees on suc-
cessful students The ttle of Pandita used to be conferied on successful
students of moderate attainments It was by no means the highest
degree 1n the Jama University Such a title used to be confened on scho-
lars of the Vikramasila University by the kings of Bengal “Daiaul
wurde thm zur Zeit des Komgs Mahapala em schoner Aufenthaltsort,
namens Vikiamacila bewahrt "' We leain of this title fiom the Mahad-
bharata and the Buddhist souices , and the definitions contained therein
do not show 1t to be the highest academic honour It used to be conferred
upon scholais not so much foxr ther erucition and depth of learning as
for themr asceticism and puiity of character The Jama temple of Arista-
nemi 1 Kanavati, Guzerat, had pandits attached to 1t** The m-
feriority of the diploma of pandita (o a doctorate will be clear from the
following quotation ‘“‘Repiesentatives of all sects were summoned to
1evise the panegyric, and the teacher Hemacandra sent there his subor-
dmate discple the pandita Ramacandia ' In the Vedic schools,
too, the diploma of Pandita did not mndicate the highest type of honour
This title used to be conferred upon a student studymng m a Vedic school,
This view 1s cotroborated by the following quotation  “‘She was made

g0 &1 Kundakundaciiya, Pravacanasaia, edited by A N Upadhye, M A
P 25, verses 8-g

81. Taranitha, Geschichte des Buddhismus mn Indien, tr by Schiefnes, p 232

82. Metutunga Acarya, Piabandhacintdmani, tr. by C. H. Tawney, M.A,
P o ) -
83 Ibid; p g3 ” T

]
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oiver to a Pandita named Vararua for the purpose of study * Ongt
nally meant to sigiufy asceucism the utle Pandita came gradually to
denote scholarship  The process of transition will be clear from the
words of Lord Buddhn  He who after examining both kinds of
senses, wternally and externally, 15 endowed with 2 clear understanding
and has conquerred evil and good (kanhasukka) such a one 15 called
a Pandta (wise) by being so **  Buddhaghosa seems to support this
view of Lord Buddha  His expression pandiccam 15 equivalent to
crudition  We quote below from Buddhaghosa  Where the substants
val form pandiccant 15 renderd crudition and paraphrased (Asl 147)
as pandilassa bhavo the state of a wise person one who was discern
ment discreton one who has chosen that good part as contrasted with
the average sensual person or foolish youth 3 According to Jama
authorities s we have noted 1t referred to asceicism  Gradually ¢
a much later peniod the diploma of Pandita came to sigmfy academic
honour and 1t used to be conferred even upon females on account of
their scholarship and proficiency 1n all the sciences ¥

The Master s degree — The Jamnn hiterature proper does not give
us any cxplicit reference to the Master s degree although we have
a good deal of mformation about it from the Buddhustic sources  The
following quotation proves the existence of Master s degree in Buddhist
India during the Itfe-tune of Lord Buddha  He 1s a master of legical
analysis  a master 1n analyzing causal relations  a master of gramma
tical analysis  master 1n analyzing things knowable 3 It 1s probable
though 1t 15 not certain that the Jamnas followed the Buddhust practice
of conferring Master s degree on competent candidates  'We have 1t
on record that the Buddhist Umversittes conferred the honour on the
deserving candidates during the life ume of the Buddha himself. In
the seventh century the famous University of Nalanda used to confer
this honour upon competent students Above the Masters degree

34. Merutuhga Acirya Prabandhnantfmagl, v by C H Tawney MA,
5

P 35 The Sutta Nipita tr by V Fausbdll p go
36a. Buddhaghosa, The Expositor vol I tr by Maung Tin, MA. p 330
36b The Attanagalu Vamsa t by James D Alwis, MR.AS pp 2324
37 Hemacandricdirys The Yogadastra, vol. I p 397 verse g5
88 Anguttara Nikiya vol. II tr by F L. Woodward MA p 8
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there was that of Balhusrula, in between the degiee of the Master and
that of the Doctor  We have textual 1eferences to thiee distinet grades
of this degice m a passage m he Kalpastiua wheie we aie told that the
designauon of Bahuduta should be conferied on a vaisaule scholar,
versed m different branches of knowledge. possessed of a keen mterest
in scienufic puisun, and a steady bent of mmnd, given to the habit of
wandermg fiom place o place m quest of knowledge ™ This gieat
academic cdhistinction used to be bestowed on scholais who had ahieady
obtamed the degiee of Master of Aits and were prosecuting post-gradu-
ate studies below the requnements of a Doctorate We have no know-
ledge of any Jama monasterses confert ing this degiee on 1ts students , but
we do know fiom I-Teing that the Unn aisity of Nalanda habitually con-
ferred this academic honowr on competent cancdhidates The following
passage will bear out owm contentton '\ person who has studied so
far as this (book), 15 said 10 have mastered the grammaucal sceince,
and may be compared to one who has leaint the Nme Classics and all
the othar authors of Chma  All the above mentioned books are
studied by both priests and laymen , if not, they cannot gamn the fame
of the well-mformed (It much heard , Bahudiuta, o1 ‘knowing much
of the S1ut1 ') Only builhant scholas of exceptional capacity were
alloned to take thus comse Tu was a coveted degice demanded
of a mmister of a hing preparatory to his appomument  “In the city
of Visila theic was a very heroic hing named Nanda  He had a minis-
ter named Bahu$iuta "

The Doctorate *— Unlhike the Master’s degice the Doctoiate
is 1cpeatedly menuioned 1 Juna literatuie Emunent  Jamna
church fathars like Hemacandia,* Siideva,” Bappahatty,* Abhaya-

39 Sthavira Arya Bhadiabdihu Swami, Bihat Kalpa Saua, vol. I, p 11y,
verse no 400

4o I-Tsing, A Recoud of Buddhist practices, 1 by T Takakusu, p 180.

41. Vihiama’s Adventuie, - by Franklin Edgeiton, pait I, p 33

42 Merutunga Aciiya, Prabandhacmtimam, tr by G H Tawney, M A,
p 123.

43 Ibid, p o8, 102,

44. Ibud, p. 201,
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sun ¥ Jayamangala ** Jayasena ¢ Silaguna ** Vijayasena ® and others
were recepients of this great mark of honour A typical Jamna Doctor
such as Hemacandra was chamcterised by thirty six marks  We read
In s much as hus mind was grounded 1 all the recen ed religious
treatises and Upanisads and his body was adorned with the thirty six
good pomts of a Jaina doctor his rehigious teacher formally conferred on
him that dignity * It 15 clear from the text that the requirements for
the Doctor s degree in the Juna monastery were of a comprehensive
nature including a thorough knowledge of Jamna as well as Vedic itera
tures and Arts By the by 1t 1s also evident that the candidates for
Doctorate 1 the Juna University were acquamted with the
technique of rescarch like thewr modern counterparts  like them they
too frecly consulted the State records 1n order to prepare thetr theses
In support of our contention the following ltnes may be quoted “Then
kumudcandra scated 1n a Iitter and the Pandit Ratnaprabha on foot
came 1mto the Record office to write down thesis and the counterstate
ment. humudcandra had his thesis taken down by the officials of the
Record office ' That this lugh degree of scholarship required mn
the recepient of a Doctor s degree was almost universal 15 evident from
the works of I Tsing who givcs us an 1dea of the standard that prevailed
in the Unnemity of Nalanda  The priests learn besides all the
Vinaya works and iniestigate Sutras and Sastras as well  They oppose
the heretics as they would drive beasts (deer) in mddle of a plam
and explain away disputations as boiling water melts frost. In this
manner they became famous throughout Jambudvipa (India) recerved
respect above gods and men and serving under the Buddha and pro-
moting His doctrimes of such persons 1n every generation only
one or two appear These men could compose a work on the spot,
whatever  subject was required—such men could commit to memory
the contents of two volumes haying heard them only once ® TFrom

45 Prabandbadntimanl p 196

46 Ibid p gs

47 Ibid p 167

48 Ibid pag. 49 Ibid p 157 50

51 Ibid p 100
gy 1Tiing, A Record of Buddhist Practices, tr by T Takekusu pp 18181,

Itid p 129
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two Arabian authoriues of the nmth century A D, we can gather that
the pracice of confernrimg Doctorate was also i voguc 1n Ceylon
“The king of this Iand has laws which are the giound work of Religion
and Goveinment of the counuy  Here are Doctors, and Asscmblies
of leained men hike those of the Hadiths among the Aiabs The
Incians 1epan to these Assemblies and write down what they hear of
the Lives of then prophets, and the various expositions of the Laws 7%

It 15 definite that this gicat honour was never confeired on any
student for the mere volume of his lcunimg © origiality and 1esearch
were the most needful thing in a Doctor  The prospective Doctor had
o look for truth m prmary souices available m the State library or 1n
the hbimics of the monastarres  Kundakunda Acirya composed his
thesis in the State hibrary

In the Jama as well as the Buddhist Universities, the scheme of
work for a Doctor wasvery arduous.  There weie good many 1esearch
scholmis o1 prospectine Doctors who became emment authoiities.
In later times, one such typical scholar was Buddhaghosa himsell From
the text it 1s clear that he looked for clamiificauon and harmony of the
uuth of Buddhist philosophy. A good deal of claborate study
was nceded for the pmpose  In a woid, 1esearches m a Buddhist
Unwversity 1equited thorough cuucsm of a doctrine, test of 1ts
genumencss, synthesis and interprctation “That which mvestigates
mpermanence, ctc, is ‘Search’ (vicaya) ‘Rescarch’ (pavicaya) shows
mcrcase by means of the prepositions  ‘Scaich for doctiine’ 1s that
which mvestigates the doctime of the Four Tiuths' and we quote
agamn  “In the exposition of ‘mvesugauion’, the [keinel] of the word
cira expiesses a gomg-about the object  This 1s the pr1imaty meaning.
‘Invesuigation’ mdicates general saautiny  The next terms with pre-
fixes—anu-upa-vicaia indicatc order and closeness i the mvestigation
Next, ‘mental adjustment’ mdicates the mind being fitted to 1ts object
as an aicher fixes his arnow to the bow-st1ing, and ‘examination’ 1s erther
a sustained consideration, or the opposite—want-of-consideration (anu-

53 Ancaent Account of India and China by two Mahommedan Travellers,
tt by Eusebius Reunando, pp 83-84
54. Buddhaghosa, The_ Expositor, vol. I, ti. by Maung T, M.A, p. 195,
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pekkbtd an upckkhata) * This anticipates the spint of thoroughness
comprehensiveness and methodical claborateness which are charac
terstics of a modern student engaged n the serious work of research,
Quotations too were nvogue  For example Rajaéckhara made quota
uons from Ralidasas Kumarasambhavam mn the body of his work
Kavyamimimsa

Education 1n the Jaina monasterics was a systematic never-ending
process practised by scholars from the cradle to the grave. Those
Jama monks were perennial students learning things spiritual and men
tal through medutation devotion and study®  John Dewey the great
Amencan  educationist i a stmilar  key charactenized  educa
tion as a continuous process Precusely the same view was held by
Manu on the onc hand and Lord Buddha on the other Manu re
quired the Brahmin scholars to study the Vedas daily even after they
have completed their courses of study in the technical sense  Let him
daily pour over those Institutes of science which soon give increase of
wisdom those which teach the acquisttion of wealth those which are
beneficial (for other worldly concerns) and hikewise over the Nigamas
which explam the Veda. =7

The Jamna monks like thewr mediaeval counterparts in Europe
besides studying uscd to copy manuscripts of valuable books in thexr
cells Thus they kept the torch of learming burning  They used to
go on preachmng tours to different monasteries to deliver extension
lectures before large audience of both sexes. Ths was the practice
common to both the Buddhists and the Janas and Lord Mahavira
Lord Rsabha Dr Hemacandra were all penipatetic teachers delivering
their messages to manhind for their permanent good

We give below statistics on monastic education prepared from the
pages of the Kalpasutra. Even making allowance for exaggera
tion we can get a fair 1dea of the diffusion of monastic education

m India under the control of the Jama fathers

55 Buddhaghosa, The Expositor vol I, tr by Maung Tin, MA, p 18g.
§6 The Uvksagadasfio tr by A. F Rudolf Héernle, PhD p 61 verse. 77

g7 Manu o By G Bithler pp 13182 verse 19
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I Lord Rsabha, 84,000 305,000 4750 sages who knew
the Kosalin had  Sramanas lay votaries the 14 Purvas
under him with Sreyaméa gooo sages who knew
Rsabhasena as at their head Avadhi knowledge
head of the (c) 20,000 Kevalins
community of (d) 20,600 sages
who could transform
themselves
(e) 12,650 sages of vast
mtellect

(f) 12,650 professors
(g) 20,000 males who
have reached perfec-
tion

(h) 22,900 sages who

reached their last birth

I1. 18,000 169,000 (a) 400 sages and
Lord Aristanemi Sramanas lay votaries (b) 15,00 Kevalins who
had under him with Nanda at gamned Avadhi know-
Varadatta as head their head ledge
of a community of (c) 15,00 sages
who gained transform
themselves
(d) 1000 sages of vast
mtellect

(e) 8oo professors

(f) 16,00 sages in their
last birth

(g) 15,00 males who
reached perfection

III. Lord Parsva 16,000 164,000 (@) gy0 sages who knew
had under him  Sramanas lay votaries 14 Puarvas

Aryadatta as the with Suvrata  (b) 14,00 sages who
head of a commu- at their head gained Avadhi Lknow-
nity of ledge

(c) 1000 Kevalins
(d) 11,00 sages who
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could transfonn them
sches

(¢) Goo sages who ac
quired correct  hnow
ledge

() 750 sages of vast m
tellect

(g) Goo professors

(h) 1200 sages who
reached therr last burth *

IV Lord Maha (A) (a) 314 advanced disa

vira had directly ples possesed of a wis

under him dom next to perfection
(b) 1300 disaiples
possessed of inductive
knowledge

() 7700 disciples posses-
sed of certamn know
ledge
(d) 700 possessed of the
power of assuming a
different form

, (¢) 500 of large mtellect
{f) 400 disputants
(g) 700 male disciples
who after death obtain
ed perfect liberation
(h) 250 who obtained

(B) supercelectial mansion
The Lord had under him 14 000

(1) Indrabhuti male ascetics

as head of the community of

an 'excellent band of

(2) and Sankbaatakar 159 000 male
as head of an excellent lay adherents ®
select band of

58 Kalpastitra, vol. L p 274 p 278 59 ‘The Kalpa Sotra And
Nava Tatva tr by Rev ] Stevenson, DD pp 934



LECTURE V
THE EDUCATION OF WOMEN—ECCLESIASTICAL

The object of the piesent lecture 1s to offer to the audience an
1dea of education impaited to women as a preparation for ecclesiastical
activities 1n Jaina India as far as 1t may be gathered {rom the available
Iiterature on the subject It 1s clear that there were two distinct types
of female education (1) The first type of education was imparted by
nuns to prospective nuns n nunneries and to female lay votaries  (2)
The second type of education was mmparted 1n palace schools by lay
teacheis at any rate under the contiol of lay teachers with the secular
object of traming the students m the vailous duties of life relating to
the family, the State and the rest

Before we begin our theme proper, 1t may not be amiss to add
a few words as to the social position and dignity of women 1n ancient
India during the Hindu, the Buddhist and the Jama periods It 1s
veily a fact that the woman i ancient India was not a mere drudge
or a slave The truth 1s the reverse The popular supposition is
sadly erroneous here Even Manu while upholding the doctrine of
her mferiority was for mamtamig her digmity “In childhood a
female must be subject to her father, in youth to her husband, when
her lord 1s dead to her sons, a woman must never be independent 't
What 1s really astonishing 1s that this same authority recommended the
appomtment of females 1n the se1vice of the State—a fact which will be
clear from the following quotation “For women employed in the
royal service and for menial servants, let him fix a daily maintenance,
m proportion to thewr position and to their work 7?2 The climax 1s
reached m the following extracts where we get an 1dea not only of the
dignity but also of the apotheosis of women “Women must be hon-
oured and adorned by their fathers, brothers, husbands and biothers-in-
law who desire (therr own) welfare ”* and we quote agam “Where

1 Manu t by G Bullei, p 195, verse 148
2 Ihwd, p 236, veise 125
8. Ilud, p 8, veise xG.
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women arc honotired there the gods are pleased  but where they ar
not honoured no sacred nite yiclds rewards ¢

Let us now turn to the consideration of the position and dignty
of women 1n the Buddhust India Frankly speaking 1t was not a very
clevated one  The Buddha was agamst admtting them nto his Ghurch
and at last he adiutted a few at the repeated request of his disaple
Ananda  The Mahaprajapati Gotamu the Lord s step-mother was the
first to be ndmutted 1nto the order along with the five hundred Sakya
princesses ®

The Buddha did not think women to be fit for practical affaurs
of hife because of therr mherent ntellectual mferiority  His attitude
on this pomt wiil be distinetly clear from the following words of the
text.  Womenfolk are uncontrolled Ananda Womenfoll are weak
1n wisdom Ananda That 1s the reason that 1s the cause why women
folk do not 51t 1n a court of justice do not embark on business do not
reach the essence of the deed ® And agun It 1s impossible for a
woman to be an emperor of the world  but 1s possible for a man to be 7
But once women were admitted mto the Buddhist Order women of all
ranks—royal consorts ® females of anstocrauc class® widows *° cast off
women ! curtezans '* ind women of the lowest rank ** in society were
freely admtted by Lord Buddha into his cadet.  He rehabilitated them
through a course of religious education mnto his Order and made ther
fit for honourable profession of preaching and teaching  But 1t must
be noted that within the limited sphere of ccclesiastical actwvities the
women once they were admutted were given a good deal of latitude.

4 Manu tr by G BGhler p 85 verse no 56
5 Vimaya Text Pitaka part m tr by T W Rhys Davids p g21 p 327
p2 Psalms of the Early Sisters, tr by Mrs. Rhya Davids, p 6 p 7
5b Sadharma Pundarikd tr by H Kemn, p 256
6 Anguttara Nikiya vol 12 p o3
7 Further Dialogue of Buddha vol. i1 p 191
t 8 Psalms of the Early Sisters pp 81-82
g. Ilid p 6 p 48 p 38
; 10 Ibid p 62 p 131 .
11 Vinaya Text, vol. 1i pp. 105 106 p. 108
11a. Psalins of the Early Sisters p 52
12 Ibid p o6
13 Ibid p 129 p 131
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They were tramed, encouraged and cheered up m their helpfully useful
work of charity and popular benevolence to society

The Jaina fathers were extremely sympathetic in thewr attitude to
women and admitted them freely mnto their Order, no matter whether
the candidates for admaission were royal consorts, members of the aristo-
cracy, and women belonging to the common run of society There was
not only equality but also ascendency and superiority of women to men
i Jama India,—a fact which 1s clear from the rather jarring note of
protest from Dr Hemacandra, the great Jaina father who warns men
to beware of women and who emphasizes the dependency of men to
women 1n all phases of life 1n 1nfancy, 1n youth and 1n old age **

Like the Buddhist nuns, their Jama sisters held a subordinate
position 1 the religious Order, though we do not have at our disposal,
elaborate and systematic code regulating the inferior position of the
Jamma nuns and thewr relationship The nunnery of the Jainas was
afhiliated to the monastery and the Jaina nuns could almost rise to the
position of a head of the community of nuns under an Arhat Thus
nuns Brahmisundari,’® Aryayakini,'® Puspakiila,’ and Candrabala
and Salasa Revatt were heads of the community of Jaina nuns under the
Arhats Rsabha, Aristanemi, Par$va and Mahavira respectively We
do not have any authentic evidence 1f the nuns ever reached the status
of Arhats or Siddhas The geographical factors exerted a powerful
influence on the selection of sites for the Jaina nunneries We agan
see here the ifluence of location, topography, rivers, soil, flora, fauna,
and transportation system 1n the selection of sites for the nunneries
The Jama nunneries existed at Campa,’® Mithila,”® Rajagrha,*

Sravast1,” Baravai*® (Dvaraka), and i Kammasadhamma 1 the Kuru
kingdom 2 '

14 Hemacandra Tisastilalaha-pmusa-Caritra, vol II, o by Helen M
Jhonson, PhD, p =298
15 Kalpasiitia, vol I, i by Hexmann Jacobs, p 278 -

16 Ibiwd, Loc Cut 17. Ibid, p 244
18 The Antagadadasio And Anuttaovaviiyd Dasdo, tr by L D Barnett,
MA, p g8, p 100 19 Ibid, p 24 20 IThid, p 97

21 The Kathakosa, i by C H Tawney, p 13
22 'The Antagadadasio And Anuttarovaviiyi Dasdo, p 84
23. Psalms of the Early Sistets, p 5.
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The mland bodies of water such as rver and lake nfluenced the
selection of the site for nunuery m Campaka  The city of Campaka,
now 1n obscure willge near modern Bhagalpur was an ancient
cuty famous for 1ts commerenl political wnd cultural acus ities through
the ages It 1s mentioned i the Mahnbharata as 4 holy place®  But
the Jama fathers ascribe its origin to hontka or Ajatatatru the son of
sremba Bimbisara who made 1t lus capital  Then being unable to
endure hus sorrow for his father he left Rajagrha and founded the
new aty Champaka  I'lus honka made the scat of his rule

According to Fa Huan the fifth century Chinese Buddhist pilgnm
to India 1t was locted on the southern bank of the river Ganges * Rhiys
Davids in the Dialogues of the Buddha claims 1ts site on the cast bank ot
the rner Campaka 7 The ety was semicircular 1n shape and 1t was pro-
1ided wath all the faclities of the modern envilized Iife—buildings ex
cellent roads and the rest The following quotation will bear us out. In
those days at that ume there was a city named Campa It was splendid
tranquil and prosperous city folk and country folk alike were happy
there. It was thronged with population Its field bounds were turned up
by hundreds and thousands of ploughshares and displayed far reaching
pleasant dykes It was surrounded by a wall bent 1n a curve like
a bow and decorated with cornices arranged 1n arcles  Its bastions
rampart paths door ways gates and arches were lofty 1ts high roads
duly diided It contamed markets and bazaars thronged with
craftsmen content and happy It had open places junctions of three
four or more roads and markets for goods adorned with diverse sorts
of treasure Its highways were thronged with princes It was crowded
with number of fine horses fiery elephants and troops of chariots with
palanquins and litters and with cars and carriages  Its waters were
bniliant with beds of lotuses whose buds were newly bursting nto
bloom and 1t was fully decorated with fine whute palaces * Owmng

24. Mahfbhirata, vol. vi cdited by Haridas Siddhantavigs, p 780 Vvemse
no 163 25 Kath&kosa, p 178

26 FaHuan A Record of Buddhutic Kingdoms tr by James Legge M.A.
LLD p 100

27 Dualogues of the Buddha part T tr by T WV Rhys Davids, p 144.

28 The Antagadadasio And Anuttarovaviiyd Dasio pp 12
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to 1ts excellent situation 1n the front of a land naturally fertile, Campa
flourished 1 commerce and trade , and 1ts citizens came to be noted
for skill 1n agriculture, cattle-raising, etc  They became rich and pros-
perous and mvested their money m contributing to the architectural
excellence of the city and towards the course of religion in a variety
of ways As a rule, religion received great impetus from the
public sympathy i the cities where people were placed above
the common wants of life  Owing to the trade and commercial acti-
vities of the citizens of Campa they could afford to devote their leisure
time and 1nvest theiwr surplus wealth for the cultural and religious acti-
vities of the city
It 1s quite natural that the Jama fathers will select site mn such
a city for nunneries where ladies of royal families readily jomned the
Jama order Thus m this city queen Kal1,* wife of Srenika Bimbaisara,
and the step-mother of Kunie or Ajatasatru was converted and she joined
the Jaina nunnery where she studied the Laws of peace and the eleven
scriptures Here 1 this very city queen Sukali®® another wife of Srenika
Bimbisara and step-mother of prince Kunie jomned the Jaina nunnerv
A]ja Candana® was in charge of the nunnery at Campa
The following nuns resided in the Jaina nunnery at Campa

Mahakal,® Kanha,*® Sukanhia,® Mahakanha, Virakanha, Ramakanha,
Piusenakanha,®® and Mahasenakanha %" Sivananda, the wife of Ananda,
a rich merchant at Vanijagrama became the servant of Mahavira, the
Jama Arhat when he visited the city *

The aity of Rajagrha was a famous military city bemng encircled
with five mountains,® This serves as’an mstance to show the religious

29. The Antagadadasio And Anuttarovavaiyid Dasio, p g8
go Ibid, Loc Cu

31 Ibid,p g8, p 100

32-34 Ihud, p 101

35 Ibwd, p 102

36 Ibiud, pp 104-105

87 Ibid, p 106

38 'The Uvasagadasao, vol II, p 41

g9a Further Dialogues of the Buddha, vol u, tr by Lord Chalmers, p 192
8g9b. The Romantic Legend of §ikya Buddha, 2 by Samuel Beal, p 32;.
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nd cultu
This f1n1c::ls:§l;:12;mfo{;hc haiary ety encompassed it mounains
catton being .'lll onc:])‘rn’\lﬂﬂ(}lm\‘:.:s 2 o <entre of Jaina edu
vith a
Tter being 1ssocnted with the name o?lf\()’g:c;;r}thacngo;s::n&cguuff
sar who embrced Jaimisin there nd prictised severe asceticism for a
period of twenty yews  IHer was not a conversion due to a mers
;;::::;’;}nl;nsg:ﬁ ]c‘]hil \ng’tlu])roughly wellversed 1n the Scripture ©
} Bhadda by nwme the daughter of the kings
treasury entered the ascette ovder after putting an end to the life of
lier ermmmal husband i the Robbers chil at Rajagrha  There 1s a
romantic flavour nnxed up with the devotion in the whole story which
may be deseribed 1s follows  She learnt the sacred text of the Niganhas
mn the local nunnery and left Rajagrin for further knowledge recerv
ing instruction from different wisemen at different places  When she
found herself competent she challenged the captain of the Norm pre
sumably Sartputra and at $ravasti she entered into a debate with the
Sakyan reclus and assatled hun with questions after questions all of
which he answered with satusfaction  Then Sanputra took his turn
and when Bhadda faled to answer his question she embraced
Buddinsm ¢ Here we find a wonderful specumen of female scholarship
1m ancient India comparable to that of Gargi who challenged the sages
in the ficld of scholarship  The converston of the girl Bhuya 1s equally
mteresting throwing 1 flood of hight on the excellence of female edu
cation 1 anctent India  Then the girl Bhuya surrounded by her
reunuc went right through the midst of the city of Rajagrha to the
temple Gunthilr and having gone there  she got out of the charno
meant for religious journcys and surrounded by the arcle of the maid
servants she went to her Lord Parswa who 1s greatly renowned 1n the
world and having circumambulated hun three tumes waited upon him

“The Lord Parswa who 1s greatly renowned in the world delivered
to that girl Bhuya and to the great assembly the religious struction
Having heard and bestowed to 1t she was greatly delighted and saluted
+nd bowed down to im and having done so she spoke thus to him

___________————————————‘—'_.__..___————————————‘—"

40. The Antagadadasio And Anuttarovaviuyi Dasfo P 97
41 Pealams of The Early Sisters pp 6466,
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‘I believe, veneiable sir, i the Doctrine of the Nigganthas (and so
forth, down to) I have stood for that ’

“She went to her parents, and having folded her hands she asked
thewr permission exactly as in the case of Jamali in Bhagavatisutra
after dinner he consented to the renunciation of his daughter ”*
Then followed the formal admission of Bhuya into the Order “Then
that gl Bhuya, bemng thus spoken to by the Lord Parswa and be-
coming greatly delighted m the presence of Pupphachula nuns
(and so forth, down to) become a self-restramned nun’'** As n the
Jaina monasteries 1t was also customary for the nuns to study regu-
larly, “and wherever she spread her bed or seat for study she first
of all sprinkled that place with water "** The case of Bhuya suggests
two fundamental facts (1) First, ike the Buddhist monastery co-edu-
cation was practised in the Jamna monastery where sermon could be
attended by the males and the females alike, and (2) Second, vehicles
played an mmportant role i the dissemination of Jamna culture and
faith among the people

Benares, the sacred city was an abode of cosmopolitan culture
Here the followers of different and even conflicting creeds met together
and lived 1n a spirit of amity and concord The Hindus, the Buddhists
and the Jamns were there The Jainas had their monasteries and nun-
neries 1n this sacred city flourishing side by side wuith the temples of the
Hindus and the Viharas of the Buddhists We leain that the Suvaya
nuns living at Benaies used to beg their food fiom all classes of citizens
—the high, the middle and the poor The nun Soma studied the eleven
Angas such as Samaiya and others under the Suvaya nuns

Jamna nunneries existed at Saketapuia, Kammasadhamma in Kuru
kingdom, Baraval (Dvaraka), Polaspura, and at other centres

‘The Jaina nunneries served as places of relief and shelter to many
a distressed lady in the high rank of Iife  Thus 1t 1s on record that a
widowed piicess of a local royal household sought shelter in the nun-

nery of Sravasti agamst the evil design of her brother-in-law, the hing of
Saketapuia *0

42 The Niryavaliydo, edited by A S Gopani, M A, pp 118-120, 1551156~
43 Ibid, pp 121-122, 159 44 Ibiud, pp 118-120

45 Ibid, pp 118-120, 153-150. )

46 Kathalosa, p 13 -
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Ihe volume the mngnuude as well as the excellence of culiure
atuned by womanhood m Juna India can be gathered even from the
frgmentary evidence we hiwe at our disposal  We hate already cited
w example of female scholwship of sterhng merit m Jana Indm.
I'he arrangement for mstructions n philosophy and theology gnven to
female students in Juna nunneries was as perfect as possible.  We mav
add a few more examples to thus glortous st Nanduttara was another
Jama nun 10 challenge Moggallana another apostle of Lord Buddha
She came of 1 Bribmin fannly of hAammasadhamma 1n the lngdom of
huru Having learnt the 2rts and sciences of her caste she jomned the
Jamt order  She gradunlly came 10 be known as a famous orator
1 which she must have acquired skill 1n the Jama nunnery  In the
debate with VMoggallana she was defeated and embraced Buddhism ¢

There was Baravas or Dvaraka celebarted in the Mahabharata and
the Purmas as the capual of Lord Aryna  According to Jaina litera
ture the aty was tuelve jojanas m length and nine yojanas m dim
enstons  The city 1s locited on the extreme north western periphery
of Guzert and 1s on the immediate vicimty of the coast of Arabian sea
It had on uts north castern side Revayae (modern Girnar) the moun
tain full of floras and fannas of diverse kinds *

Qucen Prumavar of Baravar was admuted mto the Jana orde
by samt Anthanemu  She plucked her own hair and was handed
over to the nun Yaklhint for trammng m the laws of peace and n eleven
scriptures  Shie led the life of 2 nun for full twenty years and then
stanved herself to death

Queen Gort consort to hanhe Vasudeva king of Barava also re
nounced the world and joned the Jama order < In this city princess
Mulasit1 wile of prince Sambe son of king Kanhe renounced the world
and jomed the Jama order ® These significant and glorious examples
emphatically llustrate the magnitude of the mflunece of Jainism
the field of spiritual culture  Jamnsm affected the very springs of life

47 Psalms of The Early Sisters, p 57

48 The Antagadadasto And Anuttarovaviiyf Dasfio pp. 1313
4. Ibid p. B4

5o Ibd Loc Cut

51 Ibid Loc Cit
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to the extent of persuading the members of the softer sex to give uv
a Iife of luxury and ease 1 favour of a life of stern asceticism because
the latter leads to emancipation Aggimitta was converted in the
" presence of Lord Mahavira in the Sahassambavana garden in the town
of Polaspura %

We do not have detailed account regarding the Jaina nunneries
m the different parts of India Happily for us the Kalpasatra has
recorded statistical account of the activities of Brahmisundari, Arya-
yaksini, Puspak@ila and Candrabala and Salasi Revati the five nuns
under the leadership of Arhat Rsabha, Aristanemi, Paréva and Mahavira
respectively  Even making allowance for exaggeration if any, we can
safely conclude from the statistical account given below that the nuns
were very numerous numbering g78,000 , and 12,170,00 female votaries
and 45,000 female disciples who had reached perfection We give
below the statistical table prepared fiom the pages of Kalpastutra —*

(1) (2) (3)

(I) The Arhat 300000 554,000 female lay 40,000 female dis-
Rsabha, the Ko- nuns votaries with Su- ciples who had
salian had under bhadra at theur reached perfec-
bim nun Brahmi- head tion.
sundari as head of
the community of
(I1) Arahat Ars- 40,000 336,000 female lay 38,000 female dis-
tanem1 had under mnuns votartes with Ma- ciples who had
him nun Arya hasuvrata at their reached perfection.
Yaksini as head head
of the community
of
ggz) i;l:(liat Parliva 38,000 327,000 female lay 900) female dis-

er bum nuns votaries with Su- ciples who reached
nun Puspakula as nanda at therr perfection
head of the com- head '
munity of

52 Uvasagadasio, vol ii, p 140, para II

53 XKalpasitia, vol I, u by Hetmann Jacob, p 284
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{1V} Lord Maha
virt had  under
Inm nun

1) Chandrabala as a select band of 36,00 female ascetics.
hiead of ' commu

ity of

£) And nun Sala an excellent select

band of 31€ 000
female lny adherents &

si Revau as head
of a commumty of

The Lord Mabavira himself had directy under him 14 females who
obtained perfect hberation on death

We learn from Hemacandras Trisagtisalahapurusacaritra  thac
00 ooo nuns and 551 000 lay women existed in India®®  From the
statistical table cuited 1bove we get a ghmpse of the tremendously effec
tnve type of sparstual culture ffecting the female life 1n Jana India—
a glorious movement of education of which any age or country 1n the
world could be or should be proud

54 The halapasutra And Nava Tattva, tr by Rev J Stevenson, DD pp

9391
5, Tdsastifalikapurmsacaritra ol 1 p 358



LECTURE VI
EDUCATION OF WOMEN—-LAY

In this lectmie we propose to discuss the education of female lay
scholais unpaited outside the pale of the Jama nunneiies for secular pui-
poses  The Fanuly, the State and the School were vitally mterested m
the education of the lay scholais It was umveisally pievalent, mtensely
practical having a sound psychological basis The nuns who jomned the
Jamma Order weie women of matme age as a 1ule, and consequently,
they weie thoroughly fit for then task, being well veised both m secula
and sacred lemning  Theie was a sound knowledge of child and adole-
scent psychology m the backgiound of the process of education they
mmpaited to then students The physical and mental growth of the
child 1s gaadual and not sudden The following quotation will give
us an tdea of then knowledge of child-psychology “Twins Yasasvin and
Swmipa weie boin  Having the (same) jomts, figme and colour (as
thewr parents), a little shoiter hived, they giradually attamed growth,
like stiength and mtellect togcther they gradually griew up hike 1n-
tellect and vigour ™ The chaiacteristics ol physically growing child
a1e restlessness, exhuberance of cneigy, playlulness and hardness In
biief they a1e fond of sense and motor activities and aie restless owmg
to the mige of mne1 eneigy  Durimg this period their emotions of love,
and anger aie also manifested “These giew up giadually, playmg
here and there, very stiong, very encigetic, like young elephants on
the Vindhya Mountans

“The passions, anger, elc, of the twns appeared like grams of lac
on asvattha trees, gradually, gradually "* Though the physical, emo-
tional and mental traits a1c gradually manifested m the growing child
these contiue to grow unmitigated m an 1ideal cluld boin of ideal
parentage

1 Hemacandia  Thisasuidalahd-puiusa Canita, vol 11, by Heclen M,
Johnson, PhD, pp 9899,
2. Ibid, p. 148,
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An elaborate and an almost astonishingly modern descriptio
atf;: t;lcgcht :it;gu of the human Life 15 given 1 th):: Uvasagadasao P '[‘]x:c:f
ording to this Anga eight stages of development altogether each
logically following the other ~ The first stage contamns seven days com
mencing from the birth of the child  This s 2 pertod of pure macts
Z;lty;udsl:;lg which mtll;c child does not respond to outside stimuli and
ful activities ?ll;lent_: yumactve The sccond stage 1s the stage of play
g which the child cries laughs and coughs 1n a word
responds to outside stimuli It 15 a pertod of restlessness and motion
Thus 15 followed by the third stage the stage of experiment on the part
of the chuld—through the help of 1ts parents or others The fourth
stage 13 the stage of unaided walk—the stage of independent motion on
the part of the chuld. Then follows the fifth stage which 1s associated
with the fitness of the body and the ripeness of the mind—a stage of
life when the child 13 pre-emnently fit to learn the acts. The follow
g quotation supports our statement  Eight stages of man (purisa
bhumiya) he designated the following eight developmental periods of
man the dullstage the playful stage the experimentalstage the
erect-stage the learning-stage the asceuc stage the Jina stage and the
prostrate stage  What he means 13 this  beginning with the day of
birth for (a period) of seven days il they come out of a condition of
mental obstruction (living) beings are dull (manda) or semi-cons-
clous (momuha) This he calls the dullstage (manda bhumn
Afterwards those that have armed (in the present birth) from a state
of torment (in & previous exustence) prepetually cry and scream while
those that have come from a state of happiness laugh 1n the perpetual
recollection of 1t This he calls the playful stage (kludda bhumi)
Then when they attempt to walk along on the ground holding on the
hands or legs of their parents or to a bed or stool that he calls the
experimentalstage  (vimamsabhumi)  The time when they are fulls
able to walk on their feet he calls the erectstage (ujugata bhumi)
The time when they are made to learn the arts he calls the Jearning
stage (sehha bhumi) The tume when leaving ther houses they
devote themsclves to a hife of ascetic mendicancy he calls the ascetic
stage (Samana bhum) The tme when after a continuous course of
ascetic practices they 1ttatn perfect hnowledge he calls the Jina-stage
(Jina bhumi) When a mendicant becoming a prostrate Jwna nolor
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ger speaks (ie, begs) anything, showing thereby that he has become an
ascetic who 1s passed all wants, that he calls ‘the prostrate stage’
(punna-bhumai)

From the above description 1t 1s quite clear that the Jaina theorists
i the field of education had a sound, profound, and scientific know-
ledge of child psychology and adult psychology without which 1t is
mmpossible to frame a scheme of education  Education, after all, 1s for
man , and not man for education A further light 1s thrown on thss
aspect of the question 1 a quotation nserted below from Hemacandra
on the physical growth of an aristocratic lady  “He had a wife, named
Laksmana, who had all the favourable marks, surpassing the moon
fasciating beauty of face Though possessing a body which was an un-
equalled stream of loveliness, she ramed only nectar with her eye and
speech  Walking very slowly, she made mellows grow at every step
with her feet, as it were  Her brow and gait weie curved, but her mind
was not crooked , her waist was small, but not the wealth of her intell:-
gence The mmportant virtue of proper behaviour adorned like a gene-
ral, her entire army of virtue surpassing everything ”* It 1s a common
knowledge that adolescent girls are notorious for wildness, looseness,
desire for promiscuous company and sexual eccentricities These are
umversal prevailing in all the ages, in countries, and 1n all stages of
culture,, and the ancient India was not exception to the rule We
read in the Prabandhakosa, vol I, the story of Varudatta, the daughter
of a serpent king mndulging in youthful pranks with fourteen mates of
her own age® Taking into account the physical, emotional and men-
tal traits of the females from thewr birth to adolescence, 1t was quite
natural for them to attend the art School in theiwr girlhood to early
adolescence  For the curricula of the art-Schools were of such
nature as to fit these well mto their physical, emotional and mental
traits Naturally the Jaina fathers prescribed the art education for ths
girls i their girlhood mstead of Vedic education  The Vedic educa-

tion was to be superimposed upon the art or primary and secondarv
education =l

3 The Uvésagadasio, vol 1, tr by A T Rudolf Hoainle, p 23
4 Tisastisalakd-pmusa-Caritia, vol II, pp 513-316
5 RdéjeseRhara Siri, Prabandhakosa, vol I, p 87
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The course of studics presenibed for females were cminently prac
tical and physiologically sound hwing a special eye to the mental
apuitude of the students and thewr prospects 1n the future as members
of the State of the Church of the School or of the Family It may be
added that music was also included 1 the scheme of studies and those
who had speeral 1putude for 1t specialized n 1t.  Gandharvadatta has
been brought up in the city of Gandharvas  She 1s skilled 1 all the Arts
but more especally in music

Let there be 1t Campa a musical competition every six months
At 1t Candharvadatta will sing the narayanastuti °

Specinhization was in vogue very much as 1t 1s today  Students
pursued 2 thorough study n 1 partrcular branch of knowledge which
was quite tn harmony with their practical bents of mind  some speca
hized m painting some 1 dancing others mn singing and so forth  Thus
1s typiclly llustrted by the story of the princess Srimat: whose sorrows
were soothed by her learned and shilful nurse by means of depicting
the story of her Life-story on a piece of canvass  Associated with the
knowledge of pamung was the knownledge of geography and of aty
transportation system and others The story referred to may be given in
the following words ~ One day $rimati had gone to a pleasure-garden
and her nurse named Pandita seized a favourable opportunity and
spoke to her privately When I Lnow your grief 1 shall proceeld
to the busineds of curing 1t She then told Pandia an
exact account of her former hife like a man making confession to a
good guru  Having represented Stimatr s story on a canvas by pictures
Pandita learned in strategy went quickly to display 1t outside 7 The
same story 1s Tepeated 1n the Mahapurana by Puspadanta
a tenth century writer He represented $rimat drawing herself the
portrait of Lalitanga her lover on a piece of canvas and handed 1t
over to her nurse to find out the whereabouts of her lover® An mter

p 132
6 Professor Fislix Lacfte, Essay on the Gupadhya and the Brhat Kathd

T nfalika puruga-Cantr vol. I p 60
Z3 Pus::adama Mahfipuriga vol I edited by Dr T L. Vaidya chap 2%

Yerse 21



LICIURE VI 55

esting stony of 1omantic nnport sinilat o the stny of Panditd s 1cdated
by another anthonity, Hanbhadia St his Samanieca hahdo Here
we are all told how the nuse Madanalehhd relieved the mmd of ha
ward prncess husumivah by pamung a prctiae  of her mind on a
camas  The vony s gnen m the lollowimg words “Then Medana-
lekh brought the pamnung boud with a brush and said 1o husumaval
1y lady, the prmee s fond of panang, so my lady pamts here a female
swan, wWho s separatad fronn ba proper pamer and 1s thercfore anaous
to see him Then understandig the opmion of Madanalekha she
smiled a htde and pamted the fomale swan as was advised  Madana-
Ickha also wiote upon it the Dwipadikhanda suggestng the condition
of Kusumvah”  Thus THemacandia, Puspadanta and  Hanbhadia
St all advocaned the story of pantmg for young adolescent gnls or
ladies for expiessimg adequately and concaietcdy then hifesstonies and
cmotwons such as love so predommant m them m then fust bloom.
I hus pamung for them has praciical nuhity ol wimnmg the heaits of
then lover and insolvimg the adolescent problam of choosing and win-
nmg hife s compamon  Raghtly enough music and pamung constituted
mportant iems of hiberal education m those days of yore  They pro-
vidad men and women not only with a source of mnocent 1ecication,
but also with a sumulus o the development of wagmanon without
which no cultuie can be perfect Over and above theire was also an
clement of utility i the matar of matimony

As we nouced before sense and motor acuvities e predomi-
nant m gnlhood and n adolescence owing to smplus eneigy.  Dancing,
games and physical education comses of the At School weie of immense
value  sausfying the physical needs of the young gnls and caily adoles-
cents  Natwally, organized games and physical exercises formed an
item of then courses of namng m the at-School  The princess uti-
lized then skl m physical exerasces, games and m dancing m the proper
use of then pastimes, 1ecication and n physical excicase  We quole
below to support owr statement  “So was the harem of piincess , who

wete aveise fiom the ball-play , who gave up the actviues of pamnting ,
who stopped all music and dance '"°

9 Haubhadia Stui, Samatdicca-Kahd, u. by M C Modi, M A, LL B,, p 8o.
10 Ihd, p 23,
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n t]:: [-10:: E{ELC(;I[ scholars alonc could master the encyclopaedic courses
which according to Jama fathers are seventy twott
and according to the Brihmuns sixty four *  These courses comprismg
3 Rs languages finc Arts music pamtng pictography dancng, physt
cal excrcses such s games mulitary exercises sciences such as astrology
astronomy and other courses were pursued by female-students gradually
as they developed physically mentally and emotionally as they grew 10
years Hence the courses in the Art or Vernacular Schools were properly
adjusted 10 the needs of the growing female scholars The Jama fathers
also included the Vedas and the Vedangas m the curmicula of the Art
School I'he following paragraphs from the hathakosa will substantiate
the above statement,  In the country Vidrabha there was a oty named
hundinapura  In it was a hing by name Bhimaratha, He had a wife
Pushpauant.  As they were living together 1 loving umon they had
a daughter born to them  the child was called Devadanu.  She gren
avery day like a digit of the moon m the whate fortmght. In due
course she was sent to a teacher of accomplishments to acquire know
ledge and she gradually became clever m all learming  ** Education was
by no means a monopoly of the Brahmins kgatriya and Vaiya females
too enjoimned the blessings of lugher learning and culture We have
evidence of higher education on the part of a girl belonging to the
Vaiéya class who by a single scribal alteration converted a man doomed
to death by her father mnto her husband There 15 a romanuc and
poetic flavour about the whole story which 15 gven below  In the
meantime the daughter of that merchant, Visha by name came there
to worship the God of love  She saw Damanala with his broad eyes and
broad chest and while she was looking at hum her eye fell on her
father s letter she took 1t from the end of his stick and read 1t It ran
as follows Health and prospenty Sagarapota from the catle farm
lovingly embraces Samudragupta and tells hum what 13 to be done
Before he has time to wash his fect you must itmmediately bestov
on thus man Viga (potson) and so make my heart free from the thorn

of pamn

110. Anuogadira, p go

11b  Prabandhakoya, vol. I p 27
12 Lahtavistara, tr by Dr Rajendra Lal Mura pp 186-188

The Rathikosa tr by C H Tawney, MA. p 165

1%
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She thought  ‘No doubt my father has found heie a biide-groom
fit for me, as {fo1 the mainage having to be perfoimed this very day,
it means that to day 15 an auspacious day, so the manage must take
placctoday  Asfor the order that Visha 1s to be given, m his cagerness
he has wiitten an anustaia mstead of the long a ' so T wall put 1t right,
Having thus 1cflected, she took some collytium from her eyes and made
the letter & mstead ol a dot . and scaling the letter up agan, she left
1t as 1t was and went home "' The Art-School was attended not only by
the ksatriya and the Varsva gnls, but also by then Brahmin sisters prim
to then leamrmmg the Vedic saences Thus it proves cddemly that even
m Buddhist pertod it became the fashion among the Biahmins espe-
cially the gnls 1o attend the vernacular schools before receiving mstruc-
uon m the Vedic saences * She, too, fanmg m the past as the fore
mentoned Sisters, was, m this Duddha age, boin m the kigdom of
the Kuus at the town of kammasadamma, m a Biabhmm family  And
when she had leaint hom some of them then Arts and saences, she
entered the ovder of the Niganthas ™"

We have also authormatne cvidence m  the Skandapwmana
supporung the views that a Brahmm gnl, daughter of Haniswami of
Benares jomed the artschool wheie she excelled i fine arts* The
univeisal populanty of danang and music 15 clemly stessed m the
Agmpurana which speaks highly of the teacher of Fine Aits and assigns
him a 1esidence m the heaven 7

Education of all grades hom the prunay to the ligher was not
denied even to the memals i soaety duning the Jama period of which
we have evidence i the Prabandhaantamam The females m the
higher msututions of leaiming 1cceved sccular education  We leain
fiom the Prabandhalosa, vol 1, that Madanamanjaii, the daughter of
king Kunuibhoja of Vijayapura was veised m the higher bianches of
Ieaining and she wrote from behind the scieen five hundied $lokas of a
book composed by a Digambaia samt This mstance proves that the

princess was competent enough to be engaged even as a scribe “isiithygs

—

14 Kathdkosa, p 172

15 Psalms of the Eaily Sisters, p 57

16 Skandhapurana, 4th canto, edited by Kalikisna Mandal, P 729.

17 Agmpuranam, edited by Pandit Pafichanan Tarkatatna, P 402, verse 54,
Q
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et A7 T RrRaafy stalneniralian a1 feater e Wy
e | AP TR feofy (18 Women were  also versed mvan:d

langunges and costume of different countrics as the following quotation

L

;Z;:S@WW mrﬁza"aurn ﬂﬂltgmﬁr&umﬁdmwmwlquqaum
Even a widow of tender age though yery wise and well versed mn all the 3
fastras and shllful m the art of speech 18 also acquaimnted with the domes
tc work  Such 1 learned window not ouly Leeps herself busy with
house-work but also causes others to be engaged in such a work
AMETET T AWFIAE TRy il 3Ree wdaedug amr gg
ST, SO sy n o

We already cited examples of edncated ladses secking employment
in royal households We may now refer to an nstance of an old
female cool recerving the blessing of culture  The case 1s gven 1n
the following authoritative words ~ When she persisted 1n this endea
vour there was produced 1n her mtellectual abuity and so after she
had to a certamn extent studied the three Vedas the Raghuvamea the
Ramatastra of Vitsyayana and the wriungs of Canakya on morals and
the prinaples of Government she went with her daughter named
Vijaya who was m her fresh youth and learned " <

During the period of the ascendency of the Jamas in India 1t «
patent that the Family the Church the School and the State served s
powerful agents for the spread of education among women We ars
told 1n the Mahapurana how Sundar a princess learnt various Arts
from Bharata the son of Ling Rsabha. Jamna literature does not
explicidy refer to the state of education for the lay females in the
nunneres but 1t does so inplicitly and we have an incidental reference
to princess Gangasena of Gangapura receiving religious ingtructions

from Chandrayasas a local abbess ®
We are quite m the dark about the School buldings and |

Réjasekhara Surt Prabandbakeg, vol. I p 64

19. Ibd p 9%

a0 Ibd p 100

21 Prabandhacndimam p 63
22 Kkathikosa p 110
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cquipment of the ait-school for the gnls  We have 1cferences to the
use of witting-tablet m the mtschool i the Lalitavistaia,® the Jata-
kas,” Kahdiasa's Raghwamsa®™ and m Albeium’s India,®® vol T We
also leamn fiom the Piabandhacimtamam the use of notice-board and
white chalk m winitmg puiposes =*

That the diploma of Panduta used to be conferred upon the com-
petent lady-alumni of the lugher mstitutions of learning 1s evident fiom
the word “Pandita”™ bemg prefived to the names of some of the females.
Besides such Pandita could compose poems o1 make up the lost pottion
of a manuscript on the spot which even her leained father could not
1cconer  We quote below m support of the above statement “While
the Pandua was 1eproachmg hun m these words king Bhoja burnt
that oniginal diaft i the blaszing e Then the Pandit was doubly
dispriinted and doubly aest-fallen, and he flung himsell down on an
old couch m the back part of his palace, and lay there sighing deeply
His daughter Balapandid roused lhim fiom his stupor with loving
attention and made him bathe and cat and diink, and then 1emember-
g the fust half of the TiHakamanjair fiom having scen the wiiing
of the first dhiaft of 1t, she wiote 1t out, and the second half she composed
ancw, and so completed the book "

Co-cducation scems to have prevailed m the Jama Ait-schools as
well as mn the monasteries  The case of Bhuya to which refeience
has alicady been made 1s a typical mstance to the pomt . she attended
cstension lectmes along with males at the Giinasila monastery at
Rajagitha  The extension lectimes of the monasteries, it appears, userd
to be attended by audience of both sexes The abode of Kanva, the
god-father of Sakuntala desciibed m the immortal diama of Kalidasa
seems to have been an 1dcal co-cducational heimuage  This co-educa-
tion was of a very restiicted type , but it was nevertheless there  From
Kalidasa's Vikramorvasi and Sakuntala we get an idea of Kalidasa's

23 Kathdkola, p 116

24 Lalhitavistara, p 182
25 Jataka’s, vol I, 1 by Chalmas, p any

26 Kalidasa’s Raghuvamsa, canto svin

27 Alburmi’s India, vol I, t by D E C Sachau, vol I p 182
28, Prabandhacintimans, P 36

29. Ibid, p. 61,
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;:f:;‘sgcgnr(lnng the educational activitics of the hermitage  The her
ge wis a co-cducationtl mstitution admitting males and females
where they recen ed both theoretseal and practical education 1n a spm
tual atmosphere 10 fit them for their future vOCations

I'rom the above we are m a position to conclude that co-education
was i rogue wmn wncent India and among others the Jana educa
tonists effectively helped 1t through their various agencies of educa
uon  specrthsm was wncessantly praised 1n the field of education
and what s really astomshing physical and esen military training were
grren to women It 1s implied in the Jaina Iiterature as the whole
range of scventy two Aris were prescribed for the females Females
were not debarred by the Jamna fathers from receiving the tame kind
of cducation with the males  The Jamas recognized the equality of
the two sexes Only mdividual mterests apttudes temperaments
tastes and nccds determined the type of education to be pursued by
any student. Needs of society State and mdustry also were taken into
account The same view was advocated by Rajadekhara m his Kavya
mumarhsa which was referred to in our introductory remark. The educa
ted women filled important positions i the famuly the school or lugher
mstitations of learning 1n the church or nunnery and i the State.
Brefly speaking they were not burden to society but were its actiie
members and did much for the cultural mental moral and socal
upheaval of the country 1n ancient and mediaeval India and their edu
cation was vitally related to the reglwies of life Thus we get an
cdifying sketch of female education prevalent 1n ancient Incia among
the Jamas—a sketch which may be read with ncerest and profit even
by moderns of our scientific age  Here we get a graphic lJustrations
of sound theories of edncation on elaborately comprehensive scale All
honour to our venerable ancesters who could think so much] and do 50

much 1n those hoary days of antiquty



LLECTURE VII
THE EDUCATION OF THE PRINCES.

In a tuly platonic spitie as it were the ancient and mediaeval rulers
of India approached the problem of the educatton of the future guardi-
ans of the States o0 more expheity the princes and the piincesses on
whom the destiny of the countiv mainly depended, m a spint of con-
formity with scientific prmaples, all the moie so m an aristocratically
and autocratically gorcined States of India  Those autociauic rulers
of India were i most cases themseh es laghly cultiied and 11ghtly en-
ough they appreciated the benefiv of leaining and patronised it with
juchcions hiberality  But education like charty begins at home , and
they began by bestowmg an clabmate attention to the education of
their childien fiom the ciadle ot moie exactly from the embryonic
stage in the womb. The futuie mother was well fed, well provided
with hght, 1cfieshment, 1ecieation, and an atmosphere favourable to
the health of the foctus  This 1eveals both an insight and foresight
and a tuuc understanding of the matme and the magmtude of the
problem of education m the tiue sense of the term From a passage
quoted below we can form an unmistakable 1dea of the thoirough know-
ledge of the prenatal condittons that must be fulfilled by an 1deal mother
Thus the consmt of Andhaga-Vanhi, king of Baravai took special care
durmng her pregnancy stage  “She nourished herself according to place
and ume with substances neither to chill no oo hot, nor too acrid, nor
too pungent, nor too ast1ngent, no1 Loo soul, nor oo sweet, but pleasant
in seasonable use, with food, coverng, peifumes, and garlands, such s
were good fo1 the unborn babe, modeiate, wholesome, nutritious for the
unboin babe, using special and soft beds and couches, staying in plea-
santly retired and agiecable places of abode, her longings excellent, her
longings fulfilled, duly honowed, enurelly gratified, dispelled, and re-
moved, free from sickness, sortow, delusion, diead, and terror, she com-
fortably carnied unboin babe Then, after the passing of nine months
and seven and a half days and mights, queen Dharmi bore a baby deli-
cate of hands and feet, his body perfect and 1n no wise lacking in its
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five organs of sense cxcellent in the marks of distinction and token
;';“’c‘" ‘:f aspect as the moon, lovely and pleasant to behold a goodly
orm

The Jamna fathers were far ahead of the modern psychologsts 1n
their advocacy of the gradual growth of the human organism from
the embryonic stage to 1ts maximum period of growth 1n the adult
period  Then the embryo grew secretly day by day i lady Siddhar
thas womb like the seed vessel 1n the calyx of a lotus * We have
already noticed 1n connection with our sith lecture the eight stages
of life which pertamn to both sexes We may further note that of
these the first five stages of devclopment come within the purview of
the pre-school stage which may broadly be distinguished mto two (1
there 1s the stage of mactis ity followed by (2) the stage of response to
external simuli  There 15 a Buddhist legend about a Brahmn illus
trating the pertod * Dr Fergusson refers to a relevant portrat m the
following words  In the chamber on the right or east side of the
sanctuary are sculptured a pair of partly situng figures bath with rich
head-dresses the woman holds 2 child on her knee apparently amusing
1t with a toy held in her night hand to the night and left of them
are female slaves with chaunes whilst one beholds a parrot and a
frmt.  Below are eleven small figures some of them making rams but*
others wresthing and some playing on muscal mstrument for the
child s amusement This 1s probably intended to represent the mn
fancy of Buddha nursed by his mother Mayadevi (or Mghaprajapatr)
with a peculiar headdress who sit by his father $uddhodana ¢ This
practice of amusing the mnfants with ball and musical performances by
expert ladies resemble very well the modern landergarten 1deals 1n
ancient India In the third stage of development, the ypung child
learns to walk with the aid of the nurse The pomt was stressed by
Kalidisa 1n his Raghuvaméa where young Raghu 15 described as learn

1 The Antagadadasio And Anuttarovaviiya-Gasio tr by L. D Barpett

p 2526
P g Hemacandra ‘Trsastifalika purugaCarlera, vol o tr by Hden M

Johnson, PhD p 258
3 The Romann~ Legend of Sikya Buddha, tr by Samuel Beal p 316

4. James Ferguson DGL. and James Burgess The Cave Temples of
Indiz p. s38-34- -
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g to walk and utter half hazaid way {rom the nurse or demi-mother by
holding her finger® In the fourth stage 1t can stand on 1ts own legs
and walk about unassisted The second and third and fourth stages
of development from infancy to childhood 1s described 1n the Antagada-
dasao 1n connection with the rearing of Lord Gotama, prince of Baiavai
(Dvaravati) in lus infancy as follows “Now little Goyama was attended
by five nurses to wit, a wet-nuse, (ag-bath-nurse, a tning-nurse, a lap-
nurse, and a play-nwse-also by many—women of diverse lands,
m foreign garb skilful and accomplished, well-traimned  Surrounded
by this goodly throng of slave-girls and band of maids, encompassed
by eunuchs, messengets, and chamberlains, he was passed from hand
to hand, he enjoyed breast after breast, he was danced about, sung to,
caressed, embraced, hugged, praised, kissed, made to walk upon de-
hghtful jewelled floors, and so grew in comfort ¢

The fourth stage (ujugatabhtmi)® 1s characterized by restlessness
peculiar to childhood due to sense and motor activities brought about
by surplus mner energy Duiing this peiiod they jump, and run
about, and are fond of buds and butterflies of variegated colours The
children have recourse to various tricks to elude the vigilance of then
nurses and make them worried by their wild demeanour In brief
childhood 1s chaiacterized by physical activities and restlessness “Run-
ning about rapidly as they liked, they tired out their nurses—running
after them Strength 1s a quality of the noble The royal boys, the
vayukumarakas 1n speed, caught birds, pleasure-parrots, peacocks, etc
By various kinds of flattery, the nurses halted the boys in their course
as they wandered at pleasure ”®* _We quote agam “getting down re-
peatedly from their laps with the restlessness usual to children, tricking

his nurses agan and again, the Lord passed his childhood, playing 1n
various games "
5a Kahdasa’s Raghuvamsam, canto I, veise no 23
5b D C Das Gupta’s Educational Ideas in Kalidasa’s India, P B Maich,
1942
6 The Antagadadasio And Anuttaiovavaiya-dasio, pp 28-29
7 B M Barua’s A History of per-Buddhistic Indian Philosophy, pt III—
Philosophy of Maskarin Gosala
8 Thusastisalahd-purusa-Carina, vol II, PhD, p 6y
9 Ibid, p 30y
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Thus mfancy and clildhood were pused m the company of the
cducated md shilful nurses amadst physical and motor actvittes and
appropriate arrangements were made for orgamized games and informal
education under their care and toys of diverse hinds were provided them
to play with  Group 1cusities were encouraged where sociability and
national manners and euquetie and mother tongue were taught to them
by nurse Thus 1o use Comenius tenn i the School of infancy the
children Iearn 1n an mformal way from their nurse—the upamata use
ful informatton quite appropriatc to therr physical and mental growth
In the fifth stage (sekha bhum) at the seventh birth-day or eghth year
from conception young boys were handed over to the teacher of Arts
whereas the Brahumn boys join the Vedic school after the mitiation
ceremony  They may howetver postpone the upanayana ceremony upto
the sixtcenth year from conception and 1n thus case they shall have no
choice other than joimng the art school  From birth to the childs
first entry 1nto school parents perform series of ceremonies  In this
particular instance we may cute the example of Lord Goyama a prince
of the house of Baravai and the ceremonies performed by his parents
from his birth to his first entry nto art school were as follows  So the
father and mother of hitde Goyama 1n due order performed the rites
of the birth-day festival the sight of moon and sun the vigl the name
gving the walking and moving the legs the feasung the increase of
food the teaching to speak the boring of the cars the cleaning the ear
the dressing of the hair the taking to school and many other rites from
conception to birth *°

Physical emotional and mental growth are gradual and not
sudden There 1s 2 slow process of evolution Like the modern
psychologust. the Jamna father recorded the tendency of the young boysy
to mmitate adule occupations It 15 2 psychologcal fact with all the
young boys and girls during the sekha-stage which begins at the age of
seven to dramatise adult occupations Thus Hemacandra n hus
Sthaviravalicarita desctibes how Chandragupta the founder of the
Murya empire 1n his boyhood daily played the role of kg with his
covillagers He used to ride upon the boys when they played the
role of elephants and horses This 18 indicative of Chandragupta s

10 The Antagadadasio And Anuttarovaviiya-dasio p 13 .
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future fortunes ™ The same view 1s stressed agam in the Kathasarit-
sigara where the boys played the game of kingship **

The gradual development of the physical, emotional and mental
characteristics of the child upto the period of adolescence 1s a remark-
able phenomenon to be noted and the Jana authority Hemacandra
noted this phenomenon with exactitude 1 the course of the child
Goyama We quote below an extract relavent to the pomt “Their
cheeks were Iike golden murrors, and their eyes tender and soft like
cears_vgth beautiful wholes looked like pearl-oysters, and their necks
rgeymog et DY three lines, like conches Their shoulders were arched
4 ‘@ 7S, frontal boss of an elephant, and their arms were long and
= F rike the king of serpents Their breasts resembled slaps of
R Y =

\010+0i9lp

aila, and their navels were very deep like the mind Thewr

L2 vere slender as the middle part of a thunderbolt, their thighs,

N e ;
T LZS%I Ag and soft, had the shape of an elephant’s trunk Their legs
< ke the legs of a deer, and their feet had st1aight toes like the
= 5f the sthalapadma "*®* With the physical changes in the adole-
9 E, J_HZ -ouths of both sexes there 1s a change 1n their voice as well
' T E:er, satatasamitabhiyukta, the young man of good family or the
é?/ b )[g‘,;lady who keeps, teaches, proclaims, writes this Dharmaparyaya
o.ave an organ of taste possessed of twelve hundred good faculties of
the tongue A sweet, tender, agreeable, de_ep voice goes out
from him, an amiable voice which goes to the heart, at which those
creatures will be ravished and charmed , and those to whom he preaches,
after having heard his sweet voice, so tender and melodious, will even
(1f they are) gods, be of opinion that they ought to go and see, venerate,
and serve him "%

Adolescence 1s marked by physical as well as by mental vigour
According to Jama fathers itelligence begins to grow mature even
from boyhood “And this, after having passed childhood, and with
just ripened 1intellect, having reached the state of youth, will become

a brave, a gallant, and valorous king, the lord of the realm, with a

11 Hemacandra, Sthavnavali Carita, edited by Hermann Jacoba,
. 12 Kathasaritsaga14, vol 1, i by C H Tawney, M A, p »v

13 Trsastidalaka-purusa-Caritia, vol I, P y2

14 The Saddharma-Pundmika, t1 by H Kern, pp 346-347.

Q
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Iarge and extensive array and train of waggons ®*  The modern psycho-
logicat prinaple of individual differences was known to the Jaina
fathers  One authonty observes  Some men differing 1n intellect, wall
character opinions taste undertakmgs and plans study various evil
sciences  This 1s a fact which 15 borne by indn dual opmion Accordmg
to Kundaklunda Acarya high native abilities or talents are of four kinds
Intwitive— Autpattiki Discaplined— Vamnayikt the talent acquired by
practice ~harmaja and developed talent or the talent acquired by
the maturity of age Parinamiks *7 This 1s a golden observation on
which volume might be wrtten  here 15 a plan wruth barne aut by
experience A Valmiki or a halidasa or a Hemacandra 1s born with 2
poetic mtution  No amount of study however vast, no disciplime how
ever rigorous no trayming however sedulous can make a Kahdasa or 2
Shalespeare  But practice can develop the latent gifts of nature By
traiming the power of thinking spealing may be developed Auto-
matic or habitual actions hike specaking wallung and moving and extra
ordinary feats like the gymnastic feats performed by professional athlets
all belong to this category  The fourth type of talent 13 equally com
mon It 1s refreshung to read so much of sound common sense applied
to the realm of psychology in our Jamna authorties
The adolescent youths—males and females are fond of gangspiric
and violence They constantly move about mn gangs We already
referred to such a story in connection with our lecture on female edu
caton They are also fond of games music and wild demeanour ™
During this period young man or woman hecomes social 1n therr deal
ings with the public which earns hum or her universal admuiration
‘That magnanimous young one becomes a pleasure to the eyes
of the people Like the fullmoon * Thus 1s followed by a period of
adolescence  the period par excellence of Romance. He then
attained to youth which 18 a pleasure garden of Raty (or sport) 2 short
weapon of cupad and a charm to attract love-sick mardens ™ We

15 Jawna Sutras, part : tr by Hermann Jacoby, p 240

16 Ilnd p 366

17 The Nirayavaliyfo p 16

18 Rajasckbara Sorl Prabandhokosa, vol. i p 86

1g. Jaina Jatakas or Lord Rpabhas Parvibhisa, tr by Amulya Charzo
Vidyabhushana p ®8 verse no £43 20 Ibid p 2B vemc no 245
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quote agamn “The Master attained youth the opposite bank of the
stream of childhood, majestic for the subjection of women "'

On the advent of adolescence, the manifestation of specific talent
for music, dancing and sgmg becomes predominant This 1s a
principal fact biographically and psychologically borne out  There 15
a whole encyclopaedia of literature dealing with the topic * Thus we
see native and specific abilities and emotional traits—all grow con-
currently with the physical growth of human organism According
to the Jamna as well as the modern psychologists the phenomenon of
emotion 1s unsteady 1t has flood and ebb-tides  “It 1s mterrupted ,
for oppositions are noticed 1n 1t, smce we realize 1t as proceeding by
the rise of good emotional karman disturbed by the rise of bad emo-
tional karman

“It 1s unequal, for 1t 1s utterly unsteady, since 1t evolves through
increase and decrease  Thus even metit turns out to be, like sin, effec-
tive of pain ”*®  Thus far our discussion of child and adolescent psycho-
logy has revealed the gradual growth of physical, mental and emotional
traits of the growing child from birth to puberty Now it will be our
purpose here to trace how far and to what extent these psychological
traits of the adolescent youths were taken into account in organizing the
curricula of the art-school attended by the Princes or students of the
ruling-class

Curricula 1n the art-school were carefully organized with reference
to the psychological factors referred to above The whole range of
the art-courses may be principally classified as follows viz (1) g R’s,
eg, reading, writing and arithmetic, (8) fine-arts dancing, singing,
music, pamting and chivalry, (g) mlitary-traming with its alhied
sciences, (4) vernacular languages, (5) astronomy, astrology and other
practical sciences  In course of time the Vedas and the Vedangas were
included 1 the curricula of the art-school  Of these the study of the
g R’s 15 of absolute necessity to give the children a command over the
fundamental tools of knowledge The fine arts were rightly included
i the Jamna scheme of studies, as without them no liberal education

21 Tusastidalaka-purusa-Caritia, vol 1, p 318

22 The Gandavyttha Sitra, edited by Dawisetz Teitara Suzahi And Hok
Idazumy, part, 1 & u, p 318

23. Kundakunda Acirya, Pravacanasiaia, 1. b)y Bainaid Faddegon, p 48.
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was possible  Nothing 1s more alculated to develop the imagiation
and broaden the vision than pociry  Nothing can develop the visual
perspectne more effectively than pamting  There 1s no severe indent
to 1ccuracy than sculpture Nothing can aid the expression of the
spirit more effectnely than architecture  and abosve all music 1s both
an cdugator and mediim of the true depths of the soul To these
purely academic branches of Lnowledge were added the supremely
pracucal sciences of war - The follow ing quotation will gie us a famnt
dea of the stute of things which then prevailed  Now the royal
prince up to the time of s eighth year grew up in the royal palace
without any attcntion to study  but from his eighth year tll his owelfth
year he was tramned under the care of Vidvamitra and Khantadeva as
we have related
But now having completed twelie years and being perfectly ac
quainted with all the customary modes of cnjoyment as men speak
such as hunting riding and driving here and there according to the
desire of the eye or for the graufication of the mind such being the case
1t camic to pass on an occasion that he was visiung the kan hu-garden
and whilst there amused himself by wandering 1n different directions
shooting with his bow and arrow at directions shooting with his bow
and arrow at whatever he pleased and so he separated himself from
the $akya youths who were also n the several gardens enjoying them
selves i the same way "™
The higher or the advanced courses m the Art school such as
vernacular languages compositions ballad making public speaking
the Vedas the Vedangas astronomy astrology the eight branches of
medsane mineralogy and other sciences were pursued by the scholars
for intellectual pleasure as well as for economic gain  Briefly speaking
the whole range of the encyclopaedic courses in Arts were well adjusted
to the physical mental and emotional needs of the scholars from their
boyhood to early adolescence and the whole syllabus was classified into
four distinct groups viz. 3§ Rs Finc Arts miltary-tramng academic
and scientific courses well organized on the sound basis ;f ef:}uu'hti 35}31(:
adolescent psychology beginning with the rudimentary subj o
gradually mmmogl}; difficult courses. Besides the curricula of the

[ —
24 The Romantic Legend of Sakya Buddha, p 72
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art-school were based on the realiues of hife taking into account the
needs of msututions of soviety, viz the famly, the chuich, the state, the
school and mdusuy lence the cwrcula ware vually iclated to
the 1calities of hife  Speaialization was the genaial 1ule, though the
scholars were made to have an allnound tanmng in all the cowscs,

The famuly, the school, the chuich and the state played a conspi-
cuous pait 1 the education of 1ulers of the States to fit them {or then
103al dutics m tme of peace and of war It will be owr purposes hare
to discuss the educational activiues of cach of these msututions of
socicty

In the Jama hieratme we find evidences as to the cducational
functions of the fanulv 1t functioned not only biologically but also edu-
cationally Tt helped the mdnidual not only m the giowth of his
body but also mn the development of his soul The home was not
only a castle but also a source of culune.  T'he father was also the
tecachar  Thus Rsabha taught s son Bhataha (Bharata) boin to
him by his wife, Yasavar the various aits, politics, soaology—cmbiacing
the social sttuctuie and machmary based on hereduary caste system
and the civic duties of the membess of the 1espective castes He was
also taught the geogiaphy of diffcrent Indian States, then mter-state
1clationships,”—and this 15 only a typical example.

Scho6l —The Art and the Vedic schools existed mn all the geat
cities and mctiopolis of ancaent India such as Campaka, Rajagiha,
Vaisali, Koéala, Kapilavastu, and Baraval, Moderapuru and Patalapura
i Gurzerat  Many such msututions of learnmg existed m the south
and m other paits of India imparung uscful and highar learning to
the multitudes 1n India Let us descibe here some of the mportant
a1t-schools wheiem some of the leading princes 1¢cerved then all round
education 1n these mstitutions of lea nmng

Education m the Art-school began at the age of eight fiom con-
ception or seven yeais from birth which lasted tll the dawn of pubertv
or adolescence  According to modein psychologists puber ty for males

begins at the age of fourteen and for the females at the age of twelve

and childhood ends for both at the age of six Eight-yea1 curicula

25 Puspadanta, The Maha

purdna, cdited by D1, P L, Vaidya, chap v,
also p 6og. )
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for the males were mnstituted 1n the Art school  And when he passes
from the state of cluldhood to thar of youth he will be perfect
1o 11l the common branches of knowledge * But we learn from the
Laliavistwa  that Lord Buddha remaimned unschooled at the age of
eight from conception or seven years from birth when he jomed the
wnting or Artschool where he pursued the art-curricula up to his
dolescence ™ According to this source Lord Buddha studied in the
artschool for seven years whereas according to the Jana source the
Artschool offered an eight year course supenmposed upon the pre
school or 1nfancy  schiool course where the children spent therr days
i organezed gumes and mustec along with other actissties quite appro-
pnatc to thewr nge Thus price Goyama of Baraval was sent by hus
parents to an art school 1n an auspicions day at the age of cight from
conception  “Then when has father and mother saw that hittle Gayama
was past eight years of age during an auspicious tithr harana day star
and hour they brought him to 1 teacher of the Anis ™
The Art school at Rajagrha was also a popular insutution offering
academuc mmlitary  saienufic and pracucal courses where pupils of
all ranks went for education Prince Meha or Magha son of $reniha
Bimbisara was its student where he mastered the seventy two Arts from
his seventh year (eighth year from conception) till the dawn of his
adolescence Then when prince Meha was an his eighth year hu
parents brought hum to 1 teacher of the arts on an auspicrous ttlu
karana and hour The teacher of arts tramed Mehi and taught
him the scventy two arts ® This wonderful curncula gives us au
idca of the range depth and breadth of the Indian mind devoted to
the solution of the problem of educaton. Here nothung 15 omitted
nothing 1s neglected The education 1s as thorough and comprehensive
as could be Here agam there 15 an encyclopacdic and ambiuious
scheme of studies demanding a knowledge of the seventy two arts A
very high alttude of knowledge was reached and high degree of per

26 The Kalpasitra And Nava Tatva tr by Rev J Stevenson p 55
a7a Lalitavigtdra pp 184 190.

e7b Jitaka Stories vol T 11 by Chalmers p 75

8. The Antagadadasio And Anuttarovavisya-daslo, p 30

29 Ardha Magadhf Reader cdited by Banaras: Das Jan MA p 10t
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fection aimed at by those who weie 1esponsible for moulding the cul-
tural destiny of India in that golden age of Indian culume and el
zation

In Kundmapura, a submb of Vaiih, Vedic or lagha istitution
of lemnmg was superimposed upon the Mtschool  Fhis we lcain
from the dream which the mother of Lord Mahdvira saw  In this post-
graduate mstitution of learming the curneula mcluded the Vedas, the
Vedingas, history, legends, pliulosophy, mathemaucs, grammar, prosody,
astionomy and sacied texts of the Bralhmins *On leaving the state
of childhood he will be peifect m all the mferior bianches of know-
ledge, and after entermg on the state of youth, he will soon become
able to 1epeat. defend, and uphold the four Vedas, the Rag-Veda, Yaju-
Veda, Sama-Veda, and the Athanva-Veda, and the Iuhasa (legendary
history), which 1s considered a filth Veda, and the Nighantu (lexacon),
which may be termed a sinth : the body divmity with all its members,
know also then hidden meanimg e will be acquamted with the s
subsidiay members of the Veda, and the sixth philosophical system
(the Sankhya), with the mathematics, the msttute which ducects s
rites and ceremonies, granumai, prosody, analysis of words, astronomy;,
and other Biahmanical sauiptures espacially that relating to the state ol
an asceuic , 1n all of these he will become a proficient ™™

Oudh —I1 Hemacandia giies us a yinad idea of the cunncula
of studics pursued by the ideal prnce Sagaia This s shghtly differ-
ent fiom the curricula followed by the prmces Goyama and Mecghi
All the same 1t 15 very vast, compichensive and almost occamic  The
following extiact will give us an 1dea of the vast range of knowledge
pursued by the ideal prince “On the other hand, at the king’s com-
mand, Sagara began to go to a teacher on an auspicious day, which
was celebrated by a fesuval — In a few days Sagara absor bed the sciences,
grammar, ctc, like the ocean, the wateis of 1ivets  Without effort
Saumitr1 (Sagaia) took the wealth of rhetoric from the teacher, like
a torch taking hight from another toich. He made his own sleep ac-
complish 1ts purpose by poems, praises of passionless saints, floweis on
the creepers of rhetoric, elixar for the ear  An ocean of learning and

ntelligence, he giasped unhesutaungly all the works of sacied autho-
rity, like deposits made by himsclf.

—

30 'lhe Kalpasiitia And Nava Tattva, p. 27
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Sgara defeated his opponents by unerring questions from tha
doctrine of Syadvada hike Jutatatru lus enemies by arrows  He plunged
mto the unfathomable ocean of political science which had evil sca
monasters filled with waves of the application of the six policies of
the (four) means of regal power etc.  He learnt without difficulty ths
eightiold Ayuneda 116 the torch of knouledge of the strength and
effects of ll herbs and essences He acquired the science which 1s the
source of knowledge about concerts consisung of four hinds of mustcal
mstruments four dramatic styles and four modes of conveying pleasure
Without nstruction he new the characteristes of elephants complete
wath bites states of mada bodily chamactenistics and medical treatment.
He established 1n hus heart by study and experience practices about
draft animnls and the characteristics of hus horses and their treatment.

He put Ius heart on archery and the characteristics of other weapons
just from having them as casily as hus own name  He attawned skill 1n
fighung with the bow sword and shield dagger arrow axe lance
javelin club lampana staff spear pike plow share mace cudgel,
patusa  dusphota bhusandhi shing arrow tndent dart and other
weapons 1n conformity with the manuals He became filled with all
the arts like the full moon with digits *'This shows how the capa
crous mind of the prince was equal or rather more than equal to the
Herculean burden laid on 1t by hiy teacher

Arhat Rgabha the ruler of Oudh himslef taught seventy-two arts
to hus people for their benefit and as elsewhere wnung was aught
first and last of all astrology and here we have special teference to
sixty four arts meant for the females 1n addition to traditional seventy
two arts  Here we have clear mention of adjusting the currcula of
the art school to the needs of the fair sex We quote below Rsabha s
curnicula as follows  “The Arhat Rigabha the Kosaban clever with the
aspirations of clever man of great beauty controlling (Bs senses)
lucky and modest During his reign he taught, for the benefit

of the people the scventy two sciences of which wrinng 1 the first,
arithmetic the most wmportant and the knowledge of omens the Jast
the sixty four accomplishments of women the hondred arts and three

31 Trisastidalakd punwa-Carlira, pp 6870
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accomplishments of men ™™ “These anvicula the A tschool at Qudh
clearly prove 1t to be a o educational mstitution admitung students
of all 1anke-males and females alike and the cutneula were adjusted
to then needs

Artschool at Baraval .—

Prnce Goyama of Baravai was sunt by s paents to the local
Artschool 1 an auspraions day at the age of seven The teache
taught him the scventy-two atts. W quate below i suppont of om
statement “The teachar truned  hule Govama and  taught
him the seventy-two mits fnstly wining than anithinetic as most m-
portant and lastly bud s ciies, i thein st purport and practice—to
wit, wiing, aithmete, mpersonation, danang, singing, maekimg musc
with mstiuments, with the vowe, with the dium, and with cymbals,
gambling popular convarsation, diang. play of the eight-square boad,
city-police muinng of wata with dday 1ules of food rules of dunk, ales
of house-keepmg 1ules of bed  Nyiavases, nddhing, Miagadhi and
Gatha composition, ballad-makimg, sloha-makimg  means of prepaning
unwrought and wiought gold, palumes, and powders, rules of orna-
ment, avaning of damscls pomts of women, of man ol hoises, of
clephants, of ke, of cocks of umbrella, of staves, of swords, of jems
and of the Kdjani jewels, lore of building meastiement of camps and
citics, column and counter-column, flving column and fiying-counter,
column, wheel-column, kite colummn, cart-column, fighting and heavy
fighung, and supreme fighting  fist-ighting, aim fighung  bhanch-
fighting, anown-shooung, wiclding the swoid, loic of the bow, casting
of unwiought and wiought gold play with cells, with thieads, and with
lotus-stalks, engraving leaves, engraving hacelets, giniing and taking
life, and bud’s cries Then when he had vamed litle Goyama—the
teacher of a1ts brought him to lus father and mother "*  The Jama
scheme of education m the a1t-school took note not only of the factors
of puie knowledge and uulity, but also of the-factors of 1¢ec1eation which
1s so much needed for the proper development of the mind

We can have an 1dea of the ways i which the Jama monasteiics

- —

32 Jamna Stuas, vol ., p 282
83 The Antagadadasio And Anuttaiavavaiya dasio, pp 30-31,
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discharged their educ wonal functions from the ccounts guen below
I'hase monasteries cducated the royal students with a view 1o therr com
petence for dischuging the duties of the State  and cons erted people m
duding Lings with 1 view to the caalted mission of the church  Thus
the curricult of the Jamt mouastery were admirably fitted to swt the
needs of diverse duties of ns alumm  The Jama monastertes at the
suburb of Baravu Vamanast or Benares comverted prince Ammutte *
hing hanhe Vasndeva of Barava: ® and king Alkkhe of Benares and
hing Adryane® who pursued the cleven Angas of the Jamas. They
were not the only members of the royal houschold to jon the Jaina
QOrder hing Rsabha and his son Baraha * Mahavira Vardhamana
were all members of the powerlul royal houschold who renounced the
world for spiritual career *

Art school at Moderapura —

Rajadckhara Surt 1 much Iiter authority describes a sull
different curnicula for the cducation of the prince Ama son of
Yofavarman king of Kanouy and his consort Sujasa  There hived a
Surt Swddhasent by name at Pualipura 1 Guzerat during the reign
of Jutagatru The Surn repaired to the monastery at Mogerapura where he
tramned Bappa Bhaitr son of Bappa 1 hsatriya resident of Dumbadht
in Panchala along with prince Ama of honauy 1 the seventy two arts™
embracing the 3R s fine arts milntary sciences Vedas Vedangas muinera
logy astronomy nstrology medicine treatment of plant-disease and
tramnng of the Acaryas etc The curncula in Jaina monasteries were
flexbile and vanied Thus Siddhasena Suris wdeal curricula for the
education of Bappa Bhatn1 and the prince of hanouj arc as follows —

1 ffmg wnting 2 aftag anthmetie, 3 ey smging
4 megg dancng 5 afdAd reading 6 WIOH, mosic 7 ST,
grammar 8 gAY prosody, 9 satfran astronomy 10 fimar phonetics
11 firsed etymology 12 wreumaad ntual, 13 frarag lesacograrhy
14 wreRUN, cotting of leaves, 15 wweud, cuttng of nails,

84 The Antagadadasio And Anuttaravaviuya-dasio pp. 8485 a
35 Ibd p o6 86 Idud Loc Git

g7 Pugpadanta, Mabipurina, vol. 1 cdited by P L. Vaudya p

g8  Jaina Siitras, part I
#9 Rajaickhara St Prabandhakosa, wol. p 27
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16 TEIQEAr testing of jems, 17 MZARIE: use ol weapons,
18 ustigud riding elephant, 19 gunagwd, riding hoises, 20 aat:
f87aT learning the use of anows, 21 #AFFAE: science of mantia,
22 Yeddizt science of suigical nstrument, 23 TRATF: alchemy,
24 weyqigs nuning, 25 TEEAA chenustry, 26 faglan, science,
27 TRAT: logic, 28 %qur—cr: siddhanta, 29 frasms: the science of
curmg powson, 30 WEIY the cute of snake Mhites, 31 A|HAH
1eading omens from the flight and cry of buds, 32 Fa%q_ medicine,
33 sl the science ob teachmg, 34 @R tiaditional doc-
time, 05 sidigeddUg aichitecture, 36 mgf?m punustiy, 37 T
law &8 gawy puranam, 3y sfaara: ancedotes, 40 3= ve las, 41{7
mjunction 45 THITFAE: mtel prelrtion of leaining, 43 TITAC R
philosophy, 44 F=OTST yogie practice, 41 WAUTST black aits,
46 grosiied magic, {7 quatetafs: an occult practice, 48 {HQ-
Qe cunning-art, 49 WA perfumery, 50 geataffeqr tieatment .
of plant-diseases, 51 HigaaftEr manufactuie of artificial jeums,
52 GIAHTIN sundry art, 53 q:{q:ha: enchanting, 54 quFY t1ade or
business, 53 faasn pamting, 56 HYHAIAH carpentry, 57 W 4l-
%4 stone work, 58 Sawd omlment, 59 wi=wd  leather woik,
60 FFETTEIAr manufacture of machines or mmplements, 81 ehiouy
poetiy, 62 HIFFR 1hetoric, 63 gf@aq comic, 64 WEFAH sanskrit,
65 m¥ayg prakrits, 65 Fai=EH witchaiaft, 67 sigg’ @, apabhraméa
prakrit, 68 FITH art of tricks, 6¢ eIl spoken dialects, 70 w1g
RO metal-work, 7: SAWRIOE: the mode of recitation, 72 Tetesla g
the rule of the Kevalins 40

Having mastered this encyclopaedic cuiricula of a diverse natui=
the exiled prince of Kaunoj went to his father with his exiled mother
who were warmly received mto the palace by Yofavarman, the king

40  Rajalekhara Stni, Prabandhalosa, vol 1, p 28
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and he nommated the educaied young prnec as his successor to the
thirone of haunoy ¥ -~ -

State —State supervision over the education of the young prince
was extended to Arts and higher cducation  The State encouraged
speciilization nd specialists were sought for cagerly and they used to
be apponted for the education of the princes  The Buddhist soures
supplies us with mformuon on the pownt  Thus we learn from the
legend of Sakya Buddha that Lord Buddha while a mere boy recened
hus education m the academic subjects and traditional sciences under
Vidvamura mn the regulr class room of the Art school and his military
trumng i Rankut the roynl garden under hsantadev  The
teacher were carcfully selected 1n consultation with the wise, ministers
of the State  Then the varous minsstery replied to the king as
follows  Maharaja I know Vifmira is most perfectly 1cquainterd
with all the Sastrs and n every respect the most studied to become
teacher of the prince n all and every hind of scholar like erudition
Then Suddhodana despatched messengers to Vidvamitra to speal to lum
thus Yill you Oh learned sir ! undertake to instruct the prince Royal
1n the various branclies of polite learning and the usual manual accom
plishments 1 ** We quote again "Then all the minusters respectfully
answered the lingand satd  Maharajal the son of Supra Buddha Ksanta
deva by name 1s thoroughly competent to teach the prince all the
material accomplishments of which you speak # We learn also from
the Jaina source that the military tactics were pracused by the prmces
1 a ficld especially set apart for this purpose called hhatunka in the
suburb of a capital city  The following extract will support our state
meant, He wandered about until he arrived at the ity of Sundaram
where he happened upon Gunasundara the son of the king of that
aty practising muditary tactics on the field for military exercise (Kha
tunk3) ontside the caity # Provision was also made fofr selllaamtc ixdx
or hippodrome for practsing horse niding as a part of military train
for I:.hc princes P or pupils of the artschool Such tamn

41 Ibid Loc Cit
42 The Romantic Legend of Sikya Buddha, p 67

4 Ibid, p 70
: Maurice Bloomfisld, The Late and Stomes of The Jana Savior PArfia

44
naths, p 8g
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ing-giound of hoises was constiucted 1 the submuib of Vasanapma,
a aty located at a distance of a month’s  jouiney fiom
Ksiipraushthinapma and the next day afte fimshing the moin-
mg duties he went to the tnmng ground of hotses at the proper ume.
He 10de many hotses fiom Balk, Twikey, and Vapara, ¢te, and sat m
the garden of Sahastamaravana, situated on the sknt of the uammg-
ground, for the purpose of temoving its (1e of ndg) fatuigue ™
Miliary tamimg was supplemented by ph\sical rammg m it
various aspects  and for this ovtensne arrangement was made  ‘The
1ulets systematically underwent phivsical exerases 1egulaly each day
for the prcservauon and davelopment of then own health Therw
physical exerases did not stop with the commencement excicises of
their mstitutions of leanmng and 1t was prolonged dunmg the 1est of
then Ines  Hence Iike ganeral education then physical education
was also a continuous o1 hfelong process  Thus according to Hindu
or Jama wdeals physical well-bemg ol human bemgs began in the pre-
natal stage and lasted all the very end of human Iife . Conscquently
1t 15 co-extensine with ife . We have evidences of the physical exer-
aises of the 1ulers and the pubhic m the gymnasiums  the 1ulers undar-
went then physical exerases m o then privaee gymmnastum and the public
in public gymmasiums of the city  Ananganents weie also made for
the constant supply of fiesh-water for sanuary and hygrenmic 1casons
Sometimes cxerase-grounds weare consuucted on all sides of the
swimming-pools as in Taxila  The 1ulars vary carly m the moining
fnst underwent physical exercises with vaious mstruments such as
leaping, limb-twisting wiesthng, tining, stictching aims with weights,
practising the discuss and the javeln-thiowmg  Physical exercises
were followed by omtment with oils scientifically prepated and diluted
with drugs and peifumes  Expeits m the saence of omtment and 1ub-
bing, who were skilful, dexterous, accomplished, clever, wise, thos oughly
conversant with the modes of 1ubbmg, turning, used to 1ub
the ruler with tender, delicate palms pleasant to the bone, flesh, skin.
and hair with a view to comlorting, mspning, gladdening, su engthen-
ng, and rejoicing all the organs and lunbs **  Gymnasium existed at

45 Haribhadia Stni, Samardicca-Kaha, (Fnst Two Chapters) 1 by M C,
Mods, p. 19, 46, Jaina Sutia, part. ii, p. 420,
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Taxih * Kubnagar Kundapura® Baravii® Avantu® and =
Nalanda ®  The Licchvt youths practised mulitary Arts 1n the gymna
sium at Vusahi @

Let s now turn to the description of a royal gymmastum at Kunda
pura derrs ing our source materials from the writings of various authors,
devoted to the description of the aforesaid gymnasiums and thus to have
ageneril s1ew of a gymnasium 1n ancient India Weare quoting below ¢
describe the royal gymunasium at hundapura where king Siddharthn
father of Lord M+havira underwent his physical exercises Having
got up he went into the gymnastum where there was a profussion of
mstruments for exerasing the body and weights for stretching the
arms  There after exercising himself ull he was ured and tired agan
he took various kmds of oils some with a hundred and others with
a thousand drugs nd mendicants dissolved 1n them sweet smelling
nourshing rrradiating  exhilaraung  flatemng  strengthening  nd
quickening all the senses he anonted himself all over with these he
was then well rubbed and shampoed by men shilled 1n the Art and
who could mmpart a softness and tenderness even to the palms of the
hands and soles of the feet who could perform thetr work with quick
ness and dextenty fastness and cleverness of their profession and who
had studied well the Art and were incapable of fatigue hneading the
body wll the bones were mvigorated the muscles refreshed the shin
released and haiwr made to shine all the four tussues of the body re
freshed and langour nd fatigue banished  He then left the gymnasium
and went mto the bathing room >

hing Andhaga Vanhy lord of Baravar had also according to the
text similar physical training s comfortable as conld be ™ The above
to Rome tr by Osmond De Beannier Priaulx p 17

48 Rajendra Lal Mim Avadina p 80 P 73

46 Jauna Sdtra pare §
50 The Antagdad disio And Anurttarovavi dasic p 20

51 Vikramas Adventurs, p 191

2 The Jaina Sutras, part i p 420

;3 The Ij(mdrtd Sayings (Sarhyutta Nikava) vol 1 tr by F L. Woodward,
p 381
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55

The Kalpastira And Nava Tawva, pp 57 B8
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mentioned gymnasiums weie well-planned and s icntihically constructed
and some of these were located m a huge gaiden with swimming-pools
of cool-1unning water m the centic and had naming-grounds for physi-
cal exercises on all 1ounds  “So saymg. he led him to the place wher
he was accustomed to bathe  Tlhis was a garden-,—about a stadium
long, with a swimmng bath of cold 1unning water m the middle of
1t on which side an excrasmg-ground " Besudes some of these gymna-
siums, again, had bathing-halls supported on mnumeciable pillars similar
to the modein Amencan gymnasiums  We quote below hom the
Jama Sitia to suppoit owr  above statement “This housc
holder Lepa possessed, m a noirth-castein dncction fiom the subuh
of Nalandi, a bathmg-hall. called Scshadiavya, 1t contamed many
hundieds of pillais, and was beautful " <7

Thus out biief 1eview of the education of the rulers ov guaidians
of state 1eveals the tuth that they puisued a comprehensive curticula
embracing academic, techunical, scientific, mihitary and physic al sciences
so as to prepaic them for Stateseivice m e of peace and m wa
The governing prnciple of the system of education pursued heie was
to maimntam a complete equilibrium between the mmd and the bodv
Theie was to be a perfect balance  a perfcct haamony of the body and
the soul Heie was a Platonic concepuon of educauon made mote
perfectly democratic and profound

The State also contiolled the educauon of the adult king  Adule-
cducation was m voguc m ancient India and we have constant 1eferences
to 1t m Jama literature The adult king 1eceived his education m
the palace under a veteran teacher m the rudiments of learning as well
as m advanced couises of studies, and politics under the geneial supe:-
vision of the mmister  Night-class after the dinner used to be held
for the education of the adult hing with the permission of the mimstes
We have reference to such an education m the Prabandhacintimanri
where we get a fragmentaiy record of the education of Kumi apala, king
of Guzerat and a great pation of Hemacandia, the great Jama leader
Kimng Kumarapila had a chequered career and had to fly for his hile
and pass the longer period of his hife mn disguise before he could

56  The Indian Tiavels of Apolonius of Tlana And The Indian Tmbassies,
p 17 h7 Jama Stuas, pait 11, p 420
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estblish humself 1s kg of Gezerat Consequently he could not
reccive education proper for 2 prince n lus young days and had to
engage 1 private tutor to make up for the loss 1n the past  Then on
aother occasion the king nuned humarapaln desinng to acquire
Iewrning had the treatises of kamand=khi on policy read to him for a
tune after dinner by a certam Iearned man with the approbation of
the mumster Kapardm after that speech the king 1 order to
comprehend the etymology of words began the study of treatises
commencing with the aphabet under a certun teacher and i one
year read three peems with their commentaries and so gamed the
title of Vicaractturmukht ¥ The royl student mentioned here wa
not only 1 voracious reader but 1lso 1 versatile genius

Inspite of our himuted sources of wformation 1t seems to be pretty
certun that clsses i the Junn Art schools were held from sunrise to
sunset with a recess for the lunch  <nd both group and mdividual
mstructions were n vogue  Group nstructions were practised in case
of trmning 1n nulitary and cognate sciences as 1t meant a good economy
of ime  Autoeducation was cncouraged m case of talented students
like prince Siddhartht  The following quotation will bear us out on
the pomt.  As for me he said I will be my own instructor  on
which ksanta deva applied himself to perfect the five hundred youn,
$akya noblemen 1n all the Arts of hus calung—niding the elephants
archery chariot tacing nd so on ¥ We Icarn from Hemacandra s
Trngsagnalaka purusacantra how Apra Swamin a teacher of militarv
science was giving ndividual mstruction to prince Sagara of Vimta
(Oudh) * The Poct Kalidasa also fayoured individual 1nstruction for
students of fine Arts such 23 dancing music and siging  and wo
learn from his Malavihagnuuitram how Ganadisa teacher of fine
Arts 1aught Malavika the Art of dancing music and singing mn his own
residence ® Sunilar method must bave been i vogue 1n the other
courses of the Art school though we do not have defimte proof of 1t

In the Brahmanic school also mndividual as well as group instruc

58 Merutuign Adirya, Prabandhacntimam pp 138-139
59 The Legend of $akya Buddha p 70

60 Trnsastikalaki puruga-Cantra, ‘ol II p 71

61 Kahdass Malavikignumitram
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tion was followed Thus, a teacher Soma by name expounded the
&stras to his son while he taught a group of students elsewhere in the
school “In due tume, Soma had a son born to him, and, when he grew
up, the father himself mstructed him  While teaching a group of
pupils he placed him 1 an underground chamber, sitting the while on
a bench over 1t expounding the Sastras "%

The materials at our disposal do not enable us to have an exact
knowledge of the tume-table followed m the Jana school. There is
reason to believe that physical and militaiy exercises weie held n the
morning  Class-room mstructions were given at noon One couse
of mstructions was followed by another, only after the fust was com-
pletely mastered Thus there was a disunctly scientfic method of
learning The following quotation gives us an 1dea of the method
pursued ‘“That magnanumous young one, as he learnt up all the arts
one after another, became a pleasuie to the eyes of the people like the
full-moon "%

But the Buddhists and the Hindu sources tell us a different storv
as to the programme of studies i the Ait-school We have noticed
before mn the lecture how Suddhadhana, in consultation with his minis-
ters, selected sumultaneously Visvamitia and Ksantadeva to teach young
Gotama the academic, art and milutary courses The simultaneous
appomtment of the experts distinctly proves that the mstructions n
different bianches of learning were concuriently given  All the aspects
of the mind were to be simultaneously and thoioughly cultivated and
tramned Complete education could 11l afford to omit anything that
contributed to culture of an 1deal type The poimt 1s not definitely
stated 1n the “Legend of Sakya Buddha” It 1s our inference from the
sunultaneous appomtment of the two teachers specialized m different
branches of knowledge But the Kathasarit-Sagara 1s much more
definite regarding the ssmultaneous pursuance of the academic, scientific
and military sciences at the same time Thus Mahipala, son of Candra-
Svamin, a Brahmin learnt at the same time all the arts—academuic,
scientific and mulitary  “And 1n cowse of time Mahipala grew up,

62 Maurice Bloomfield, The Life And Stories of ‘The Jaina Savior Parva-
nitha, p 84

63 Jamna Jataka, p. 28, verse no. 243,
11
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and was taught the sciences of nussle and hand to hand weapons and
Ww1s L the same tme mstructed m Al knowledge
Fhe method of teaching i the Art schools and the higher institutions
of learning was based on a sound educatonal psychology and instruction
whether 1 academse, scienufic nd 1n muluary subjects or mn Vedic
learming was never forced upon an unwilling mind  Education was
adjusted to the natural bent of mind  This 1s true of music, singing
danaing® mmlnany sciences and n other academic subjects  Before
admission to the milary course the prospecuve students had to demons
trate therr fitness before thie terchers by exiubning therr boduly strength
aghty of motion and other attendmt qualizes  This 1s exactly what
canddates for posts i the Army hne to do all over the envilized world
Here we see the modern American practice of giving machamcal apu
tude test or try-out courses 1n techmeal commercial or 1 any practical
courses 10 ciscorer the dormant abilitses of pupils as a preparatory to
thetr vocational and educational selection We quote below to suppor
our claun  He exhibited to the Lord the shooung a doll on a wheel
shooting an mvisible object by sound the sheoting at a target 1n water
the shooting a clay ball on a2 wheel with arrows  He showed padagatr
carrymg a sword and shield He whirled rapidly a lance spear
and club giing the appearance of a fiery sircak of lightning revolv
mg 1 the shy He showed lim knifescience with all the kmfe
posttions cxpert m all steps hike a dancer showing a dance. From
devotion to his teacher and a desire to be taught by him he showed
Apita Svamm his skill m other weapons also  Whatever was lacking n
Sagara s arts—the Master taught hum  For such a man has\sur.h a
teacher  So both engaged mn acuvities according to themr natures
crossed the first pertod of life like travellers crossing the boundary ot
*o0
! ‘m\a\gf have already discussed the method of teaching 1n connection
with our lecture on Monastic Education  which holds good 1o the
case of education for the princes embracing academic, scientafic and 1n

G4. The hathdsarit Sigara, vol. 11 p 549

ﬁj. Kahdisa s Malavikignimitram, I verse 14 also D G Das Gupta, Edue
tional Ideas n Ealidisas India Prabuddha Bharat March 1942 N

66 Hemacandra Trisaspsaldka puruga-Carltra, vol Hpn



LECTURE VII 83

military cowmses We have alicadv shown fiom the Jama and the
Buddhist soutces how the blind-memory work was discarded in the
ancient Indian cducauonal system
Nigarjuna, the famous Budidhist schola and p cacher also bitterly

assailed the blind-memory work m a yvchement manner

“Knowledge contained m books

And wealth procuied fiom othes,

When the tume {for needing them anives,

Aie neither knowledge nor wealth ™
And again “The supeiior man who has leained fiom hooks (only)

And has not studied (things) fiom many standpornts,

Rescmbles a pregnant gnl of loose morals

He docs not look well m an assemblage.”™

Bitter criiaasm of blindly memorising the text docs not dispense

with the academic work altogcther  T'he ariues 1eally mean that the
pupils should thotoughly uy to understand the picce o class assign-
ment and then try to memotize 1t by “1epeunon.”  Of the five-fold
process of studymng®™ menuoned m the Jana Sina, questoning the
teacher, 1cpetition, and pondering—these thice steps m the process ol
studymg aic of gicat mmportance in lemning any subject—academic,
technical, scientific and malwary arts Imuauon i learning fine
arts, military sciences o1 practical aits is of great importance  Kalidasa
was conscious of 1t and he advocated 1s utihity 1 his Malavikagnmiminam

wheie the heiome of the drama was learning fine aits in the house of

Ganadasa, her tcacher by imntaung hun.  “Imutation” 1s also mentioned

m the Nydya Siitra of Gautama as an mdispensable means of leaining
fincarts  “When the pupil 1s taught, he only imtates what he
finds m the teacher, as m the case with the teaching of dancing *'?°
Imitation also played a promimnent 10le m depicting though
concrete illustiations the emotions and feclings of heait m pamtng
that 1s “mmitation” 15 essential 1 pamting. “The prince said 1t is proper
for friends to imitate m words the condition of friends having fiist scen

67 Ibid, p 84, verse 164
68 Ibid, p 118, veise no 234
69 Jama Sinas, vol, 1, P 179

70. Gautama, The Nyaya-Siitra, tr by Ganga natha Jha, vol n, p. 8g.



84 JAINA SYSTEM OF EDUGATION

the punung  He ashed for a pur of sassor to cut leaves  He carved
1 2 betel leaf the statcly swan 1n the same condition as that of o lady
swan and strophe 1n clear terms to comey the heart ™

The ancient Juna authorties rightly realised the mportance of
trayels or tours as indispensable agents 1n the devclopment of the mnd
They were to supplement practically the theoretical traming gien
m the schools  We have cvidences of the practice both n the Jaina
and the Jataka literatures

King Ratnadikha thus reflected  Without travelling to a foreign

land one docs not obtaun glory fame knowledge of accomplishments or
anything  So I will certainly go to a foreign land and make trial of
my merit Then the hing (ormed a secret plan and at the end of
mght he left the ety with his sword for lus only companton and went
towards the north  Then beholding many manvels 1n villages assem
bhies towns and cities relying cverywhere on the power of his own
merzt the king at last entered a terrible wood ™

Though scholars in the art schools used to reside 1n the house of
the teacher such residence was not unmversal at a subsequent date.
Scholars of such schools used to attend the classes from outside  We
have clear evidence of 1t 1n the “The Life And Stores of the Jama
Savior  We learn from this source that one Kgirahadamba a teacher
had mn his school prince Vasu zon of Abhicandra lung of Sultiman
along with s son Parvata and another boy named Narada At might
they all studied on the roof of the palace ™

But we learn from the Kathakog that Ksirakadamba was the
teacher of a school m the aity of Campaka Ths establishes beyond
doubt that Ksirakadamba s school was not a palace school 1t was a
Brahmamic school  In this very land of Bharata n the willage of
Kusasthala dwelt 2 Brahmana named Vasudeva s father died while
hewasachild  There he studied with a teacher named X sirakadamba.
He acquired fame among men as a student, and received alms i the
king s palace ™ Thus our brief survey of the education of the rulers

71 Haribhadra Stn Samarficca Kahd (First Two Chapters.) p. 81

¢ The Kathikoma p 140
;5 Maunice Bloomfield, The Life And Stories of the Juna Savior Parivar

ntha p 56
74 The Kathikoss, p. 18
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based on the fiagmentary evidences m the Jana literature, establishes
the fact that the Indian princes ol yoie 1ccerved then primary education
m the populai schools along with cluldien of the common people, wheie
they used to master the whole 1ange of encyclopacdic cuiricula, with a
specialization m one paiucular branch of studies, according to therr
natuial bent of mind Physical and miluiary courses occupied a promi-
nent place 1 the programme of then education. They conunued thew
education {urther i the Biahmanic school wheie they specialized 1n
the Vedas, and the Vedangas, and other varied comses During the Jama
period, m the sixth centwiy B C the Vedic school was supernimposed
upon the Ait-school  LEducation was cqually valued by the community
at large as well as by the goveining class.  Ample provision was made
for the Iiberal education of the prmces to which the school, the chuich
and the state contributed equally  Thus out of five social msttutions,
the above fom except mdustiy functioned as educational mnsututions
for the education of the prmces  The benefit of hiberal cultme was so
much appieciated that even kings who, for good 1casons, could have
1t mn proper time would make up for the loss by appomung experts as
private tutols for special ttaming  The method of tammg followed
was thoroughly scienufic onc Thus we get heic a very mspn mg
picture of the educational 1deal followed by the 1uleis of India in the
spacious days of the Jama ascendency.
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VOCATIONAL EDUCATION

It 15 proposed to discuss 1 this lecture the vocations pursued m
Jamn1 Indra wath reference to their geographical origin, their geograpn
cal distibution the appheation of psychological prnciples to voea
tion1l selection nd the orgamization and admimstration of vocations
The materals of this study which represents a novel attempt of this
kind at any rate in this country re derned principally from the Jama
sources supplemented by the Hindu and the Buddhist ones

The geogriphical factors viz location mountains reliefs bodies
of water—mland or occanic soll chimate flora fauna munerals and the
transportition systems have always! in all ages and under all ar
cuhstances exerted a paramount nfluence on the genesis develop-
ment and the direction of the vocations of man who after all 1s a
product of the environment to a great extent It has been so all
over the world and India 1s not an exception to the rule  Very natur
ally we find all these Ictors powerfully effective 1in Jama India Let us
now turn to the description of these factors tracing their influence on
vocations leaving otit location for discussion in connection with the
geographical distribution of yocations

Alountain occupation —

The mountamn occupation 15 styled vanously by different Jain
writers  Rajadehharz Sun names 1t vanajavitts (wawgfa ) and
Hemacandra styles 1t vanapvika ( wwsitfawr )*  Accordmng to the

commentary of the Yogadastra Vanapviha ncludes selling of fruis
flowers leaves of wild trecs exther plucked or unpluched and the grnd

mg of seeds with hand mill *
“ RprThara AR e |
Tt gwATe vy whewa s 0 1o b
L Huntington And Cushing, Principles of Human Geography Chap 1
ga. Réjasckhara Sim, Prabandhakosa, vol 1, p 27
2b Hemacandra Yogafastra, vol I p 566 verse 10
3 Ibid, pp 567488
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sa1d mountain occupations, trade m 1vory is also peculiar to hilly tracts
Such regions are full of wild clephents, yaks and other wild animals
which are assets to the hilly people for traffic in 1vory, chamaris, nails,
bones and hides These occupations are styled as traffic m task or
wory by Hemacandra in his Yogasastra

The nfluence of the soil, the climate, and the mland bodies of
water on vegetation, and the growth and development of the animal
population is immensely striking The richness of vegetation, and
the density of population greatly depend upon the fertility of the soul,
excellence of the climate, and the adequacy of the supply of water A
glance at the populous regions of the world, like Europe, China, and
India, will convince anybody of the tiuth of the remark All thesc
parts of the earth aie blessed with a fertile soil or with a temperate
climate, or with plenty of water-supply, or with all the three together
Of the human occupations, agriculture and herding of cattle are greatly
influenced by the factors of so1l, clunate and water These, however,
are to be supplemented by the factors of huwman energy n all cases and
by all means With this brief preliminary remark, let us now discuss
the occupational activities of ancient India pertaming to flora and faun:
as described mn the Jaina literature  Thus wheat, sugar-cane, and rice®
were the agricultural products of the land, and cattle-raising was the

occupation generally followed by the humbler folk Oxen, buffaloes

and rams® were available m large number  Naturally, agriculture and

cattleraising mfluenced the vocations of man living 1 a geographical
region with ferule soil, 1deal clunate and plenty of water-supply.

Briefly speaking, flora and fauna mfluenced the occupations of man in
such an environment

4 Hemacandra Yoga$dstia, vol I, p 56y

5 Antagadadasio And Anuttaiovavaiya-dasio, 1, by L. D Barnett, p- L
6. Ibiud, Loc Cit
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Fishery -

Fishing industry 1s greuly mfluenced by water cimate and soil
Pcople I ing m the torrid zone or on the sca coast with a barren soil
tike to fishing occupation  Tlus mdustry flounshes better 1 a cold
clunate than in tropical one with rich soil where people generally take
to agnicultural occupation It 1s better and less costly to preserve the
catches m the cold chimue than mn the tropical zone Notwithstanding
this disadvantage people Ining n the tropical clumate take to fishing
occupation on a moderate scale  Chimate so1l and water also 1n
fluence fishing mdustry m the warm chimate.  Here we are ating the
casc of fishing industry 1n ancient India carried on in the nver Jumna
and the fishing industry m question was well organized with a chief as
1ts head whe was assisted by hired labourers who were paid m cash The
following quotation supports our statement  And at a certamn tim.
he became the head of the fishermen who was wreligious (here the
rest to be supphied SS 5 6 down to) difficult 1o be pleased  Then many
men of that fisherman Sonyadatta who were pad wages 1n cash or in
food uscd to plunge with boats (cgatthiya) every mornmng into the
great river Jumna and used to capture many Sanhamachhas ~hind of
fish (here the rest to be supplied as above down to) padagas and aipa
dagns (hinds of fish) by means of draiming off water from lakes
—dahagalana scrutimizing the Jahes — dahamalana  churming the Jakes

dhhamaban  destroying the lakes by removing water etc. -—daha
vahana draining off water from lakes— dahapavahana various knids of
nets for catching fish sach as ayuppuda nees panchapaslz nets macha
andhala nets machhnpuchhr nets —jambha nets tsra nets bht
sita nets dhmsara nets visma nets il nets zdhn nets  Jalas
angles to catch fish—jalas  kudasa nets vaklabandhas —und of nett
made of hemp thread—nets suttabandhapa and nets made of hau
valabhandhana —and used to fill the boats with those fish take them tc
banks make heaps of fish and expose them to sunshine fried baked
and roasted n the pricipal market of the ciry

Trade i Ammals —~

The climate also determnes the mgration of birds and ammals.

£ earning Livelihood by the sale of birds 15
( onsequently the vocation o g

4 The Vivagasuyam, tr by V ] Chokstu & M C Modi pp. 0495



LECTURE VIII ~89

3 p S 1]
conditioned by climate and soil This vocation 15 called “eTeaiqiuyi

in the Jamna literature and 1t 1s looked upon with disfavour by the Jamna
father Such a vocation wmncludes the rearng of sa11ka, Suka, cat, dog,
cock and peacock

“QIRAT AT aET, RS, |
R ZTEALH frarrradravad &g 1S

The occupation of boring lands mcludes the diggng of wells,
tanks, dwrecting the river-couise, dramming the lakes, tilling
agricultural fields, breaking stomes, and manufacture of stone
articles® This occupation with 1its sub-groups 1s mfluenced by sotl
and the manufacture of stone articles are greatly determined by the
so1] and mountamn reliefs  Wells or tanks cannot be dug 1 a so1l which
is likely to be silted soon  Nor agricultural occupation m a dry barren

land can flourish Traffic in lac“@m3raifuisa”101s also determined by so1l,

climate and mountams Agricultural firms and floriculture 1 ancient
India weie well organized and workers such as guards weie appointed
“ by the ranchers to ward ofl birds and ammals fiom the agricul-
twal fields The keepers of the field" and rice-fields are constantly
mentioned m the Jama hiterature ™ Floriculture also flourished in
rich fertile soil 1 an 1deal climate and employees with various designa-
tions such as garden over-seers, keepeis of the gaiden were attacher
to the gardens In higher vocation such as medicine the mnfluence of
flora 15 also felt  The following quotation will support our statement
“Jwananda learnt his hereditary science of Ayurveda m all 1ts eight
branches, and studied the drugs from the pomnt of view of their taste,
efficacy and action "3
As remarked m the foregoing pages, the soil and climate remark-
ably influence the growth of the animal population, which, again, detet-
mines human occupations such as agriculture, he ding or grazing of

—
8 Hen/lacandra Yogasastra, vol I, p py2, verse 113
9 Ibud,p pvg, verse no 114
10 Ihd, p yyo, verse no 108
11 Kathihosa, p 43 -
12 Ilnd, p 45, p 258 '
13. Jamna Jatakas, p 77, verse no 729
12
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attle elephant-dryy tng* the occupations of the butcher®® fisher
foll. ' the snake-catchers ™* the leather workers the nory workers etc.!®

The soil also determines the transportation system  In the moun
tunous regrons 1t 15 quite different from the one 1n the plans, In
hncent India as in other parts of the country of the civilized world
human and animal power was utilized n the transportation system
Even to-day human and ammal agencies are 1 vogue mn mountamous
regions where modern transportation system cannot be mtroduced with
profit  The Jama literature mentions®ymestiftimnt *and ¢ wienstifdy "as
two distinct types of occupations in conncction with the transportation
system The former includes the manufacture of vchicles their parts,
and their sale together wath the beasts of burden either personally or by
agents. Earming Inelihood by such occupaton is called traffic
vehicle ®  The tearing of oxen buffaloes camels donkeys mules and
horses to be used in drawing vehicles 1s called “wiemslifn™ Another
disunct type of occupation was developed in ancient India m connec
tion with the branding of animals known as “fhelssams® This occupa
t1on 18 concerned with the branding of cows buflaloes horses and other
domesticated animals and their castration branding the back of young
clephants and boring the ears ®

The Minerals ~

Minerals were closely connected with the development of Indian
cwilisation m 1ts commercial or purely materzal aspect. It was what
one might naturally expect in view of the immense natural resources

14 Kathikosa, p 1o p 78
15, Ibid p.qn
15b. Kathisant-+dgam, p 83
12 The Book of Discipline, vol I tr by ] B Horner p 113
v;  The Vivagasuyam, pp 9495
172, Kathikoga p 168
18 Mudrd Riksasa, pp 19 xg,ml . 6 - o
Hemacandra  Yogaistra, p. 566 veme
:gt Amaracandra Sori Padminanda Mahfkdvya p 5ge verse no 4th-
' g0 Ibid p K08 verse no 104
g1 Ibid verse no 105
gz Ibid p y72 vememo um,
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of this land  Many Ewopcan authonites think otherwise, but then
opmions, without hesitation may be atrtbuted o pure dogmatism
begotten of 1gnorance  We give below a hist of occupations connccted
with mmecials as given by the Jama authorities. These ac t119
occupations of goldsmiths, jewellers,™ chicf-jewellers,® jewel-testers,™
braziers (hosakara),” workeis m metals mcudmg gold, silver®® and
copper #®  Mmeral-occupations a1c mentioned in the Yogasastia under
the categoty of traffic m poison The hst mcludes swoids, ploughs, deadly
weapons and spades  The sale of these deadly weapons 1s called uaflic
m poson ® These muneral-occupations 1cceived fuller ticatment m
the Mahabharata Hemacandra, in the Yogasasua, vol. I, mentuons
vocations regarding machinery for pressing sesamumn., oil-sced, pressing
sugar-cane and water-mill " It is haid for us to tell fiom Hemacandia’s
description of the machmery and fiom the commentary whether these
mmplements weie made entirely of wood o1 of non At any 1ate, these
machines must have been made of both wood and iton  Vocations con-
ceining the manufactuie of chaicoal are also mfluenced by mountains
for they aie dependent upon the supply of timber fiom foiests,
It 1s styled as Angarajivikda mn the Jama hteratmie  The chaicoal
was utilized according to the commentaly of the Yogasistia in fiymyg
cereals, in bakmng earthen pots, m pieparing medicnal heibs, in
smelting 1ron, silver and gold **  Thaflic in lac™ was also gicatly influ-
enced by mountams along with the soil and the chimate Soil, chimate
and watel also deternmune greatly the higher needs of human life, viz.,
politics, religion, science and education Al these aspects of human
cvilization aie the products of the thice factors mentioned above,
Limited space and ume forbid the lengthy discussion of these aspects

23 Tusastidalahd-puiusa-Carttia, vol 11, p 191
24 Ibd, p 81

25 Prabandhacintaman, P 104

26 Padminanda Mahalivya, P 592, veise no 8
27a Ibid, veise no 2

27b Tusastitalaka-purusa-Caritia, vol II, p 101
28 Ibhiud, Loc Cit

2 , -
9 Hemacandra Yogasastia, vol I, P 5%1, veise no. 1ot

80 Ibud, verse no 111 ]
, 81 Ibid, p 567, ve1se no 102,
32 Ibud, p w750, verse no. 108, v 2
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of human occupations  Besides we have touched upon Statc vocations
1 connection with our Jlecture no 1V

Hwing narrted the mftuence of geograplnaal factors on vocations
Iet ug now turn to the discussion of ther geographical distnbutions
Here the influence of Location s predommant.

(a) Campaka

Let us now begin with Campaka  We have discussed the topa-
graphy of Campala 1 counection with our lecture no V Repetition
has become here an unavordable necessity for tracing the refacionship be
tween the topograply of the ity wnd her occupational ctrvities  The
ety nself was covered with a net work of roads and 1n 1t there were
plenty of vehicles such 1s chmots and palanquins litters and carriages
all of which were used for the purpose of transportation  As might be
expected 1 1 centre of commerce there were good many markets for
the distribution ol goods and there were places meant for the purpose
of wrlk 1nd excursions so cssentially necessary for the preservation of
health of the citizens  Favourble climate and excellent situation con
tributed to the density of the aity s population all of whom werc engagen
m agriculiural and cognate putsmts  Abmnost as a master of course 1t
developed 1nto a brisk commercial centre resorted to by princes aristo-
crats and other dignitaries ¥

As a corollary to the commiercial prosperity of Campaka s archt
tectural grandeur followed as a matter of course affording room for
acuvities to shilled artizans One ancient authonity tesofies to the
splendour of the aty thus Its bastions rampart paths doorways gates
and arches were lofty 1ts high roads duly divided  Its gate bars and
bolts were stout and fashioned by skilful artificers  Ic contamed mar
kets and bazars thronged with craftsmen content and happy ™

Development of fine arts other than archutecture notably music
necessanly followed  theatrical arts began to flourish and there were
innumerable actors and actresses contributing to the gaity us well as to
frivolity of the aitizens  The following words of the text give us an
1dea of this ancient aty n its hugher aspeets It was liberal alms
gwing, a home of secure and pleasant life dense with many millions

g3 The Antagadadasio And Anuttarovaviiya-dasio p I
34 Ibid Loc Cin
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of ciuzens content and happy It was haunted by actors, danceis, 1opt-
walkers, wiestlers, boxers, reeiters, jumpecets, ballad siagers, sto q-u:'llm.%.
pole dancets, pictuic-showmen, Ppers, lute-players and clappers an
plenty.”*
b) Rijagiha
(L)CL us Jngiv come to the military cny of Ragrgha, the capital of
Magadha It was situated in the midst ol hve mountains and thus was
mmpiegnable agamst any possibihity of fureign attacks  We can not
L now much about 1t fiom the Jama soutce which s 1o be supplemented
by the Buddinst text which tells us a good deal about
We leain fiom Buddhne somces that the aitwzens of Riagmha
had recoutse to huntimg, and the namng of animals and thus the no
veiy dignified occupattons of the fonler and the deer-hunter came into
bemg, and the butchais were b divded and 1chned o cattle-
butcheis, sheep-butchers and pig-butchears  Te s needless 0 sav tha
the genesis and development ol these occupations waic influenced by
the lilly envnonment of the iy, the hills being the abodes of all
types of anmmals and buds. ‘The Lord Buddla Inmeell 1caded o n
region five hundied 1 hom Rijgiha where theie lived a moun-
tam clan of hunteis consising of 122 parsons  Over and above, the
occupation of cattleaasmg flounshed m the subwuh of Riajagha
Cuirously enough, the cattle-raisars were all Brabimms by buth This

occupation flomsshes owing to the Junmious growth of grass due

to the mountamous iegions near by Authoinative words muay

be quoted, “In days of old. at the back of the Gidhiakiita mountams,
neai Rajagiha, theie was a village, of some seventy m <o fanulhes, all of

them Brahmans Buddha wishmg to convert these people, came to the
place and sat down under a tice

To this they 1ephed—"we¢ havc dwelt here dun mg thuty-genera-
tions past, and owr occupation 1s to tend cautle '

The climate of Rajagrha was also favoutable 1o the growth of
floriculture , and we aie told of Apunac a 1dh flonst of the city
This science required a thoiough and systematic study and 1cached to
a great perfection  We are told of the sage who came f1om the S 1pat-

—

35 The Antagadadasio And Anuttmovav.’uya-das&o,

P 12
86 Dhammapada, tr by Samucl Beal, p 64, vese .

no 2,
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vta 1o the royal court and taught the king the valuable science  Inland
bodics of water 100 exerted remarkable mfluence on the activities of
Rajagrht who found 1t profitable to fish m the rver the Tapoda the
Ganges md the Iikes adjrcent to the cty

As mght be expected all the dignitaries of the State resided m
theapul ety Very natumlly there was a gorernmental department
excreistng control over the forest which existed on and near the moun
tuns adjacent to thecity  We read actually of the premier of Magadha
conducting business tour wd coming mto contact with the overseer
of the wood apparently 1n officer of the forest department

(c) Vaiah

Besides agriculture  commerce architecture and the arts relating
to amusement flounshed vigorously State vocations flourished m the m
land cities as 1 matter of course  There the form of Government was
constitutional  Strong centralized government 1s possible only 1n rich
ferule soil  We learn from the halpasutra the existence of the State
occupations at Vaiéah to be as follows —

(1) Vice regent  (2) Cabinet minsters  (3) Counsellors  (4) Heads
of departments (5) Commander of troops (6) Commander of forces
(7) Gommander of chariots (8) Heads of police (q) Chief of the royal
messengers (10) Warders bankers astrologers sealers and slaves  To
this hist we may add the following occupations of amusement 10 addstion
to the one we already described at Campaka such as players on cymbals
on tambouriners wind and stringed mstruments and on those who
toss up poles 1nd double balls **

(d) Baravai (Dvaraka)

Let us now turn to the description of the nfluence of the environ
ment upon the occupational cuvities of a coastal town namely the atv
of Baravar (Dvaraka) within the vianity of the Arabian sea We
learn from an authoritative source that a good number of occupations
flourished there connected with the activities of the State There were
kings and princes and barons and where there are these dl‘ig'mml'ltiz1
there are commerce and commeraial activities In consequence we fin
bankers traders and merchants We can get a glumpse of the various

37 The KalpaSotra And Nava Tawva, p 77
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types of occupational activitics that sprang up nto being m connection
with the court-hife.
. Thus there were stufls, pikes and bows and so forth There werc
persons with the lvkes and caskets There were wand-bearers, shavell:
1ngs, jesters, jokers,| and buffons In other woids the light as well as
the grave aspect of| life were thoroughly represented m this important
city m the days of{yore* It goes without saying that the prosperity
of the atizens with 1ts vailous activiues was possible only because of
their commercial prospeiity which agan was gicatly mnfluenced by the
favourable position of the city on the site of the seca
(e) Polasapur
Polasapura, an inland cty illustiates significantly though not ex-
actly; the mfluence of geogiaphical factors on the material prosperity ot
the ciuizens The city owed 1ts gicatness prmcpally to commercial
factors Commerce was very bisk there and it was followed by p1os-
perity There were various types of mdustries actively cariied out by
the people of the city Pottery was one of the mmdustiies which flourished
vigorously in the|suburb of the city It 1eceived a scientific treat-
'ment and was noted for specialization  The principle of the divison of
labour was m evidence  Some of the workeis weie engaged m bowels,
others m pots and so forth Theie weie manufactureis as well
as salesmen as m modern towns with this difference that the capitalisiy.
manufacturers took advantage of thewr superior position by exploitng
the workers ® Tihus our brief review of the topogiaphy of the above
mentioned cities gives us an 1dea of the occupational acuivities of the
ciizens as quite different from those living m the hilly regions whete
hunting, selling wild fruits and roots aie the prevailing types of occupa

tions.

At the muial stages of the Indian avilization, vocational and edu-
cational selecthns were greatly determined by the mstitution of caste
with 1ts spirit of; narrowness, rigidity and seclusion Then came the
' tremendous assaults on caste by Jamnism and Buddhism with the result
that the rigour’ of caste came to be modified The change had its
effects 1n the field of education “Child-Life” came 1n consequence, to

- |

38 The Anta.g;%dadasﬁo And Anuttaiovavai a
) . avalya-dasio, .2 5
. ‘;E 39. Uvasagadasao, P . 19. } PP 1; 4‘9’ O 1,
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be recagnized as the standard of occupational and educational selection.
In order to have m 1dex of the vocational selection made on the basis
of caste we have to refer ourselves, to Manu and other authorities, Thus
Mamu advocates vocational sclecuon on purcly castesystem 1
the followmg verses A man of low-caste who through covetiousness
lives by the occupations of a higher one the king shall deprive him of
his property and bamish

It 1s better (to drscharge) one s own (apponied) duty mcompletely
than to perforn completely that of another for he who lives according
to the law of another (caste) 15 mstantly excluded from his own *
Vaukhanasasmartasutrim makes sumilar mjunction 1n occupational and
cducational sclection only to presere the existing social order of the
ume*' The Mahabharata recommepds the three principal groups
of vocations to be adjusted to the three principal classes of people viz.
the hughest the middle and the lowest classes of people to avord chaos
n vocations that 15 to eliminate vocational mal adjustment.  Though
in the Mahabharata the element of caste system 15 advocated 1 voar
tional choice yet premium 1s placed upon cfficiency and intelligence
m vocational tramning and placement. Thus the following verse wull

support our claim

e Ml MRS A |

FTER ARy A Rty a7

Ragidity of the caste system was not strictly adhered to 1 vocational

and educational selection duning the Buddhist period and education
was completely democritized  Scholars 1 collaboration with thew
parent or parents made a thorough selection of their life s calling so0
as to fit the profession mto their natural bent of mind which would
enable them to Iive as a self Tespecting citizen 1n the State  The follow
g quotation will support our contention  “When Jawaka who-was
also called Kumarbhacha was seven or eight years of age he was plas
ing with the princes in the hall and they reproached um with haying

no mother Ashamed he went to Abhaya and asked who was his

o Manu p 438 vcrse nos. g6 g7
:1 Vaikhinasa Smirtas@tram, tr by D W Caland p 225 p 281

42 Mahfibharatim p 46 \erse no 43
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mother , but hessmiled and said, ‘I am your father, who was youl mothm:
I dg not know , I found you exposed m the forest, and rescued you.
Then Jiwaka reflected, when he heard this circumstance related, dhat
he would receive no mheritance from relationship , so he resolved that
he would learn some science, and then by his attamnment he might be
able to acquire both relatives and wealth. . .

Agamn he considered the character of the eighteen sciences and 'the
sixty-four arts, and determined that he should study the art of.mechcm(?,
that he might be called doctor, and be respected, and attain to emt-
nence , with this mtention he went to Taksala, and applied to a learned
professor to 1ecerve hum mto his school "**  This 1s what might be ex-
pected of a man of 1eal genius

Imagination of the acutest and finest type was cxercised by the

patents of ancient India m the selection of the occupation of theur
children This mmpoitant affan  was never left to chance but was
guided by a rich imagimation  This point 1s clear fiom the theory and
practice of the Jamna and the Buddhist authorities who took into full
account the factois of occupational envnonment, and the ability of the
student In a word financial profit, material com{oit, future prospect,
social status—all these enteied nto the minds of the Buddhist parents
in the selection and rejection of the occupation of their wards As a
typical evidence we may insert a quotation from the Vinaya Text des-
cribing the scrupulous and judicious caie exercised by the parents ol
Upali 1n selecting the occupation of their son  “At that tume there was
n Rajagrha a company of seventeen boys, friends of each other, young
Upali was the fist among them Now Upali’s father and mother thought
‘How will Upali after our death live a life of ease and without pam ?
Then Upalt's father and mother said to themselves , if Upali could
leam’ writing, he would after our death live a life of ease and without
pam’ But Upalrs father and mother thought again If Up:?d;
learns writing, his fingers will become sore  But 1f Upali could learn
arlthfnetlc, he would after our death live a Iife of ease and without
pawn

But then Upali's father and mothei thought again

'If Upali learns
arithmetic, his bieast will become diseased ’

But 1f Upali could learn

43  Manual of Buddhusm, tr. by Hardy Spence,

pp 238-239.
13
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money-chiging he would afier our death Ine a life I ease and com
fort 1nd without pam  But then Upalis father and mother said to
x]‘lcmsc]\cs If Upah learns money-changing his eyes will become sore
Now here are the sakyaputtiyt Samanas who keep commodious preceprs
and Ine 1 commodious life they have good meals and lie down on
beds protected Irom dhe wind  If Upah could be ordamned with the
sakyaputtiya Symanas he would after our death Ine a life of ease and
without pain '

It 1s startling and nteresting to note that Jana authorities
advocated a system of vocational guidance on the basss of collaboration
between the parents concerned and the general body of citizens at large
Here was a distinctly modern and a democratic touch  The city super
visors of morals used to call such conferences which assisted the youths
n the careful stlection of their occupation  Let us quote Haribhadra
Sirn on the pomnt  “Then the auzens were informed. They liked
it very much  Their parents were called The whole matter was
narrated to them  They also hked 1t very much  Then they were
made to make a promisc  ‘You should not put them to dufficulty
Dharana and Deyanand: were then called  Each of them was given

of the value of five lacs of Dinaras  The document was drawn
up # The pomnt 1s much more exphicily and clearly stated 1 the
Trsastisalaka puruga-Cantra where prince Sagara made a demonstration
of his slull sn the vanious aspects of mihitary science before Ajrtaswamin
out of his desire to be taught by him  The natural bent of mind was
taken mto account 1n teaching the military science  Sagara s demons-
tration before hus teacher Ajitaswamin 1s similar to the modern practice
of administering performance tests to students of vocational educauon
m US.A The following quotation will bear us out. ~ From devotion
to his teacher and a desire to be taught by hum he showed Ajita Svamin
his skill in other weapons also  Whatever was lacking n Sagara $ arts
the master taught hun  For such a man has such a teacher So both
engaged 1n actiy1ties according to their natures * Intelligence as the
basts of vocational success 15 also stressed 1n the Prabandhacintamant.

44 Vinaya Text, vol 1 pp 201
45 Hanbhadra Sin Samardtoea Kahd, p. 10

46 Triasfifalaks-purusa-Cantra vol. I p 71




LECTURE VIII 9

We quote below to suppoit oul statement _ “Being naturally -clcyel‘,
he had read such books as the Agastyamata, and the Ratnapariksa of
of Buddhabhatta, and fiom hving 1n the company ?f jewel-tester he
had become expert n the discrumination of jems " Imelllgcpcc as
the sound basis of professional success has also been sncssc.d in tl}c
“Vivagasuyam” the eleverith Anga of the Jaina canon It is said in
the above canon that a good many medical practioners who had been to
the house of Soriyadatta, the chief of fishermen, to extricate a fish-bone
from his thioat used their utmost shill by applying the ‘Four Talenty’
only to meet a with total farlure  We quote below to support our claim
“Then many physicians heaid this proclamation while 1t was being
announced, and having done so they went to the house of Soriyadatta
and went to wheie the fishetman Soriyadatta was lymg, and mahing
use of their, ‘Four Talents Viz (1) Intitive—'Anutapatthr’, (2) Disci-
plined—"Vamayiki. (g) the talent acquued by practice ‘Kaimaja' and
(4) Developed talent or the talent acquired by maturity of age ‘Parina-
miky’, they ti1ed to extract the fish-bone out of the neck of the fisher-
man Soriyadatta by means of vomitting, medicines to vomit, a pain-
going treatment (such as beating, striking or 1ubbing hard the diseased
part of the body) " Reference to the application of ‘Four Talents’
by the medical practioners has again been made m the above cannon 1n
connection with the vajinal treatment of the consort of king Vijaya #’
"This practice proves conclusively the firm conviction of the Jaina fathers,
m the efficacy of the Tow Talents’ in professional success.
“Business Talent” 15 also mentioned in Karakanda Caiiu as a basis of
professional success  “Who charmed the king by his business-ability,”
mtelligence or spealfic talent as the basis of occupational or vocational
selection has been much more clearly advocated m the wiitings of sub-
sequent Hindu writers  'We quote below to substantiate our statement

“When they heard this speech of the kings one of them sad—T am

Pafichaphuttika by name, a sudra , I possess a peculiar talent orI weave
every day five pairs of gaiment "% K )

47 Kathidkosa, p 104
48 The Vivagasuyam, p g6
49 Ibid, p 144

50. Mumi Kanakamara, Karakanda Carmy, 1 b
51. Kathasarit Sagara, vol I, P- 449
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This evolution of the standard of vocational selection 1n ancient
India was an interesting slow and a tentatne process There was a
transiion from 1 dull, mechamical anstocratic to a vital Tational and
democrauc eriterion The ideals of arstocracy came to be replaced
by the 1deals of personality—of personal competence. The germ of this
democratic 1deal may be traced to the Mahabharata It was developed i
right carnest by the Buddlists and the Jainas  The Buddhusts ex
perienced the influence of the worh on the workers—a vital thing  The
Janas wanted 10 make education a concern of the State wm a spint of
racal democracy  The Himndu writers wanted to adjust the vocations
to the talents of the votaries  Thus chere was a constant progress mn the
direction of balance harmony and perfection  Hence as in the modern
period yocational guidance was practsed 1n ancient India.

Let us now turn to the discussion of the final phase of vocational
education m Jama India  In imparung vocational education to the
future atizens of the State the Family the Church the School the
State and Industry—the five great institutions were always active.  We
have elsewhere dwelt on the important and effective parts played by
them 1n moulding the educational system of Indiz and thus moulding
the very soul of Indian civilization and culture

The State centunes before the Christian era when Jansm was
in the ascendent took keen mterest 1n the welfare of 1ts citizens and
for 1ts furtherance mntroduced agriculture trade wndustry and diverse
vocations 50 essent1al to supply the physical needs of human life There
1s textual evidence to show that Lord Rsabha was keenly interested 1n
the promotion of vocational education of the people  Thus the Lord
taught the citizens of hus State five nlpas exhorted them to settle down
mto agricultural life and to various ganful occupations We quote
below to 1llustrate the five silpas

o R Ry wifirr-araiiafy sy firfea ) wrandt g s

o @ [ fauelaln ormns?

Hemacandra the great Jaina Jeader of the Svetambara sect stressed the
same pomnt when he ascribed to Lord Rsabha of Vimita (Oudh) the
introducoon of vocations concerming food clothing and shelter—the

p?  Padminanda Mahakivys, p. 208
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(hree fundamental needs of human hie  We quote below fro‘m Hema-
candra relating to this pomt “From that ume, the first artisans, the
potters, arose.  For the sake of houses for the people, the Lord appom-
ted carpenters He, wise, appomted pamters for the pamnung of the
houses, for the sake of diversity of the people’s pleasuie. He estab-
lished weaveis for the people’s clothes, ce o
The Master, the sole fatha of the world, appomted baibers for the
people who were very much annoyed by the giowth of harr and nails.. .
He established grass-gathering, wood-cariying, ploughing, and trade—
these business for the sake of the people’s livelithood.”** Here we find the
modern conception of the State pauonage of agiiculture, trade, com-
merce and mdustry for the financial prosperity of the citizens, clearly
anticipated. This patonage was cffecuvely supplemented by mdus-
trial traming given to fit students
In ancient India—in Jama India—the employment of the aitizens
of the state after their period of tramming was over, was a concern of the
government This ultra-modern theory was thoroughly understood
and practised by the Jama authorities The conference of pairents and
citizens at large to which we have alicady 1eferred 1s an mstance to the
“pomt The Mahabharata bears clear testimony to the consciousness

of the rulers in this important aspect of their duty The following
quotation from the Mahéabhairata will bear us out.

“ geaiuh s sl TSR EEATiTleTET |
dlg&uiwmi mﬁ'q'cf graaRiE | &1
wfeTq F fasufal waiey syiafa )

T A wee | SRS T g || gRo )

Canakya in his famous Arthadastra advocates the state supervision of

trade and industry , and there he mentions a separate department of
trade and industry with a hierarchy of officers

The ancient merchants, tradesmen, artizans, agriculturists and

other busmessmen had associations or guilds of their own We have

53. ‘I'msastidalaka-purusa-Caritra, vol I, p 12
54 Mahabhairata, vol, 1v, p 69,

55. Canakya's Arthasdastra, tr. b
180-181, ¥ R. Shama Sastry, pp g4, 100, 106, 140,
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no detailed mformation about such associations from the Jaina sources
at our disposal. Hemacandra makes mcidental reference to such a
guild of washermen®™ in hys Sthaviravalicaritra  In the Vivagasuyam
the cleventh Anga of the Jamnas reference 1s made to a chuef of fisher
men—a chief of the guild of fishermen® We learn however from
Buddbust sources of such associations of merchants Mention 18
made therein of five hundred merchants 1n India who had an association
with Maitr1 as its president.  The merchants freely took counsel from
this association regarding their overseas trade and ocean navigation
The association of merchants had various departments over which
superisors were appoinited by themselves 1 remember mn years
gone by —there were 500 merchants 1n Jambudwipa of whom a certain
one was chief his name being Maitn (sse—che) On one occasion
these merchants all assembled together and began to consult how they
might best embark on some expedition for the purpose of getting gain

Then the merchants having assembled on the coast, and offered
their worship to the sea god selected five men to superintend the various
departments (as before) and then set sail. #

We leamn from Vignu of the status of the Association something
about the Guilds of merchants busimnessmen or artizans and other pro-
fessional groups of autonomous bodies Severe punishment used to be n
flicted on those treacherous members of the Association who attempted
ta create dissension and chaos among us mempers by their
unlawful act. The state itervenuon 1s sanctioned by Visnu to punish
those malcreants for the preservation of the Association from rum

Those who cause distension among the members of an association
shall undergo pumshment of a especally severe lund because they
would prove extremely dangerous like an (eprdemic) disease 1if they
were allowed to go free  Wherever a crummnal act opposed to the
dictates of majonty has been attempted, a king desirous of prosperity
shall redress 1t ®  The president of the Guild according to thus autho-
rity should spring from a noble family should be versed m the Vedas

Hemacandra  Sthavirivahicantra, p 206

Vivagasuyam, tr by V J Chokshi and M C. Modl p 20.

The Romantic Legend of 8ikys Buddha, pp 342343

The Minor Law Books p. 155 verte 1o, 6 I
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should be dutiful, energetic, bear good mozral chaiactel and be skilled
m different phases of industry 6o

The Association or Guild of merchants should appoint c01.1ns.c1101 S
t0 advise the villagers, companies of artizans and other assocmuor{s.“’
In the Samaraicca Kaha, we have reference to a king's commuissiott
composed of five principal ciuzens, which accompanied Dharana and
Suvadana to the sea-shore, and which counted gold and handed 1t over to
the former This passage suggests to us the practice of appomting an
advisory board sumilar to the one advocated by Visnu 1n his code

We quote below a relevant extract ‘“Then bemng headed by
the commussion of principal citizens from the king, Dharana, along with
Suvadana went to the shore The gold was counted by the committee
and was handed over to Dharana "®® Thus the Hindu and the Buddhist
literatures support the Jamna view of the state patronage of agriculture,
industry and commerce and the placement of the futurc aitizens  The
State extended 1ts co-operation to Associations or Guilds of merchants,
businessmen, artizans and agriculturists and constantly helped the
people m thewr profession either by appoimnting special commission o
through the advisers of the association.

This authority describes 1ules and regulations which remind us of
their counterpaits mn mediaeval Europe,—~compulsory residence, fixed
period of training, the spnit of rigid seclusion, and above all the pheno-
menon of corporal punishment for the deserter The apprentice re-
cewved free instruction, room and board and had to pay the honorarium
voluntarily to the teacher at the time of his returning home Thus
vocational education was virtually free and compulsory.

"The mstruction mn the house of the teacher and the work in the
factory or farm were simultaneous The teacher was very cautious to
place his apprentice on the appropriate occupation for which he was re
cewving theoretical instruction 1n the school Thus there was
proper co-ordination between work 1n mndustry and teaching in
the school The mncome of the apprentice for his work used to g0
to the teacher “The master shall teach him at his own home and

60  The Mmor Law Books, P 847, veise g.

61 Ibud, p g4, verse no 10.
62.  Samadicca Kaha, p. 48.
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fead  He mun no employ hun an work of a different description and
treat ham ke a son

If one forsakes 2 master who ustructs him and whose character 1s
mexecpionable he may be compelled by forcible means to remamn (at
the master s lowse) and he desenves corportl pumshment and con
finement Though b couree of  instruction be completed an
apprentiee st continie (o reside at the house of lus master
tll thie fixed period has exprired  The profit of whatever work he may
be daing there belongy to hes master ¢t Tlus fast pomt corncides with
the basic plidosophy of the modern Wardha scheme  moyement which
sacludes an sts curricutr cademic and pracucal courses of studies to
mike the pupnds self suppartmg e plan further escheats the carning
of the schatars to the school fund m the manner advocated by Manu

Esen after the completion of his courses of studies the apprentice
had to reside at the house of his master for the stipulated period  The
profit carned by b through s work would go to the pocket of the
master A strict examunatton would be followed by the payment of
the honomrin to the tewcher ¥ The use of text books n learning
trade*? was 1 soguc very much s i 15 tn modern schools.

Our briel discussion of vocational education duning the Jamna
pertod reveals to us the fact that the Jamna fathers were conscious of
the snfliuence of geographical factors on the ongmn and dustribution
of vartous vocations which s surprisingly modern  They also knew
full well ~long with the Hindu and Buddhust wniters the needs of
adjusting vocations to the physical emotional and phystological needs
of the apphicants secking vocational trammg The candsdates for voca
tions werc gnen a systematic and thorough vocational and educational
guidance by the aity-supervisors in an open conference 1n co-operation
with the parents and the ciizens The opmion of the candidates wn;
also respectfully taken 1nto account In vocauonal and educationa
sclection the parents also carcfully took into account the relative mn
fluences of vocations on the physiology of their sons as also therr res
pecttve merits and demerits and future prospect

63 The Minor Law Books pp 135 184 1oric nos. 17-19-
Gy Iid p. 18§ vere no 1x0
65 Prabandhacintimani p 104
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The Family, the Church, the School, the State and Industry—the
five great institutions of society played an umportant role 1n 1mparting
vocational education to the future citizens  Especially the state and m-
dustry co-operated m closer harmony 1n the enterprise State interfer-
ence m mdustry and 1ts occupations 1s great and tremendous The state
mtroduced agricultural, mdustrial, and commercial pursuits under the
direct control of Rsabha, then Lord of Viita (Mod Oudh), the first Jaimna
Ththankara We also know from the Buddhust and the Hindu sources
something about guilds or associations of merchants which undertook to
supervise and duect agriculture, trade, industry and commercial educa-
tion m the country For these, various departments were mtroduced 1n
the association of the merchants, each under a specialist and the associa-
tion constantly kept the people mformed about economic activities of
the countiy and occupational opportunities through its advisors The
association may appropriately be compared to a modern Board for Voca
tional Education It must have under 1ts control various trade-masters n
structing their apprentices m their respective arts The Board or Associa-
tion was an mdependent organization under the geneial control of the
state, enjoying full autonomy, imparting mstruction in agricultural,
technical, mdustrial and commercial courses subject to the restric-
tions set up by the State  Hence vocational education was both theoreti-
cal and practical, 1t applied theory to piactice The students could
learn while earning though the profits went nto the fund of then
teacheis  Besides, they learnt their trades under the direction of
experts 1n an 1deal occupational environment, and there was proper co-
ordmation between the mstruction m the organized classes and the
practical work m the factory or the farm and the vocations were care-
{ully selected according to the natural bent of mind of the students

14



LLCTUREL I\

THE RELIGIOUS AND CULTURAL ACTIVITIES
OF THE JAINA FATHFRS

1t 15 a hustorical fact thae '\}l the Jana prophets from Rsabha to
Mahavim addressed themselses directly to the masses 1n homely verpa
cular lustratng therr sublune lessons w ith sunple examples parables
od short stories  Theirs was the mussion of uplifting the humble
humamty 1n the sphere of rebgion  The miussionary actvities of the
Jainas like those of therr Buddhist contemporaries were eminently
pracucal  They were calculted to appenl more to the emotion than
to the mtellect of the audience  Religion 1s after all  morality touched
with emotion s Mathew Arnold has profoundly obsered

The sacred literature of the Jainas 15 embodied 1n the Canonical
books known as the Angas twelve in number which were put m
shapes ol books 1n order to asust the frail memory of man long afte
the demise of Lord Mahavira!

It was first done two generations after the passing away of Maha
1ira wnd agamn the process had to be revived m the £fth century AD
We may repeat here the well known fact—that the Jainas are divided
nto tho 1mportant sects—the Svetambaras and the Digambaras—those
who are clothed 1n white and those who go about naked The last
has a significance which must not be mussed—the pracuce of nudity
symbolizes 1bsolute detestment from alf worldly concerns ~ The Digam
baras and the $vetambaras do not agree i the detals of therr Faith Into
the details of the sectarian controversy we need not enter  Suffice 2t
to say that during the earlier period of therr hustory the Jainas were
exclusively a religrous body having nothing whatever to do with politics
of the material world  Under pressure of circumstances 1nto the details
of which we need not enter they were compelled to participate cl]“
polhiics and 1n the tenth century A D they began to do so effectively

1 Maurice Wintermtz Ph.D Vol II tr by Mrs § Ketkar & Miss. H. Vol
D 432
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by captuimg the conti ol of the education of the prmees iom the hands
of the Biahmns

It 1s well-known that when Jammsm declmed as a 1clfglon m the
eastern pait of India, 1t flourished m the West and the South owipy
to the effectivencss of teaching and the gh standard of mon al chaacte
of the Jama missionaiics, W ho easily overcame the opposition of thawr
Brahmin rivals m the same field. The lauwer-day Jama scholars nn-
bibed a taste for seculm cultmie and they made solid contributions to
vaitous fine-ats, philosophy and sccular suences  ‘There ae two dis-
tinct phases of cultmal history of the Jamas—the caily phase or the
phase of Reformation and the later phase—the phase of Renassance
The cailicv phase was purely 1chgrons dneced agamst 1ituahismn,
sacerdotalism and dogmatism of the Vedas , the Luer phase 1epiesented
a combination of intellectual and physical cultuie 1epresented by a host
of sciences— 1z physiology, psychology. astionomy, astiology, mathe-
matics, geogiaphy and other subjects  Let us proceed now to offa
the audience a Ittde more detaled account of the preaching tows of
some of the Tirthankaias sta1tng with Rsabha

Fitungly enough let us stait with the fnst Ththankma, Loid
Rsabha, who was boin of a 10yal fanuly, his father being king Navi of
Oudh and his mother Merudevi®  The atmosphere surntounding his
childhood was favowable to the mental and spuiial development of
the child, who 1 cowsc of tume devcloped mto a full-ficlged 1chgious
1eformer  Rsabha scems to have 1eceived the ideal educauon for a
prince , he was happily maiiied to the 1oyal princesses Yasavar and
Sunanda, daughters of the kings of Kacca and Mahikacca® and when
the proper time came he became the 1uler of the land—he 1uled 1t and
ruled 1t well

Soon after he realised the tiansitormess of materal pleasuies and
renounced the world and pwsued his spirttual mission, being bent
on the attainment of Kevalijiiana of perfect knowledge which 1s the sole
source of salvation In connection with this transition in his life a
picturesque story of a heavenly damsel of the name of Nilamjasd try-
g to charm him by her attiactive dance and heisclf bemng withered

2 Puspadanta, Mahapurana, edited by P I, Vaidva
8§ Ibiud, p Goe, } P oo
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away 1n the process 1s related* The first converts of Rsabha were
Bamb: and Sundari and Suyakitti and Pryamvaya ®

In course of his teaching the first of the Tirthankaras taught hus
mdience not only the clements of moruity but also the rudimentary
principles of science physiology psychology astronomy and geography *
The other Tirthankars followed 1n the foot steps of the pioneer till
we come to Mahavira the last of the Tirthankaras.

Mahavir came of the royal fimily of Kundapura or Vaali hus
father being Siddhartha king of the Iand  He recened a thoroughly
perfect education becoming a royal prince m the Art school as well
as m the Institutions of higher learning  The courses of his studies
cmbraced the various arts the Vedas together with their angas and the
whole range of Brahmanical learming

He renounced the world ac the early age of twenty-eight with the
consent of his father and pursued a career of spintual conquest of truth
For twelve years he led a life of severe austerities and penance It 1s
at ths stage of his life that he adopted the practice of going naked.
After twelve years of spiritual discipline and austerity he attained to
Kevalinship or perfect knowledge  Thereafter as Jacobi says He was
recognuzed as ommiscient s a prophet of the Janas or a Tirthankara
(founder of the path) and had the utle Jina (spiritual conqueror) Maha
vira (a great hero) etc. which were also given to $akyamuni  The last
thirty years of his life he passed 1n teaching his religrous system and
organized his Order of ascetics which as we have scen above was
patromsed or countenanced chiefly by those princes with whom he
was related through his mother 7 From the Aumanudasana we learn
that Mahavira had four names altogether ~ “That last Tirthankara
Mahavira Svamin 18 often referred to by four other names Vira Var
dhamana At vira and Sanmat1 "* He was known among the Buddhsts
by the name of Nigantha Nataputta® Hus followers were drawn

Mahipurina pp 606 610
Ihid p 167
Ibud pp 6161617
Jacobl Sacred Book of the East, pp 15 217
Shri Guna Bhadra Aciryn AtmiAnndisana, ir
Jainy, M.A Baratlaw p I

9 Maurige Winternitz vol II p 424
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chiefly from the Ksauiya aristocracy and o1ganized 1\101:} m‘t\o’ ;x:c?xi‘.-
mumty with Jay membets diawn flom both the sexes.  With Mahavirg,
the race of Jaina prophets or Thithankara comes (o an end N
From the materials at our disposal, we aie neither in 2 poc‘mon
to assign the dates of the different stages of the missionary actviues nl
of Mahavira not to wdenufy with precision the different towns and
aties he visited Al that we know definuely 15 that the aica of his
tiavels 1s very extensive embracing the whole of India from the Bay
of Bengal to the Araban sea  From the account gnen below we get
firstly an approximate 1dea of the dimensions of his tiavels We do
not exactly know when o1 whence he started his spmitual town - Bt
the cities he visited may be thus ananged on the approximate conti-
guity of geogiaphical locauons. It may be added that some of he
cities he visited have not yet been dentfied  “Thus beginming fiom
Campaka m Anga, he made his parepatetic towrs and traversed thiougn
Rajagrha, Nalandd, Midnla, Vaidili, Benares, Alambhika, Kampilla,
Sravasti, Panutabhiuni, Polasapura, Vardhamiana (Gusciat), Astignama,
etc ' In addition to the above ares Lord Mahidvird visited Bhadiika,
Sahanjani, Padalasanda, Soryapua, Rohida, Hastinapuia, Usabhapuia,
Virapwa, Parnmatala ity ' He made lay-convarts and disciples i the
Jama monasterics located 1 the followmg important cities — (1)
Kamadeva at Punnabhadde sanctuary, m the subuib of Campaka™ («)
Ylja}'a at Rajagiha,” (3) a Biahmm, Bihula, at Kollaga, submib of
SravastL," (4) Ananda of Vanijagiama at Diupalasa monastery 1n the
same city’” (5) Chulanipiya at Kotthaga monastes y, m the submb of
Ben_ares 1% (6) Chullasayaga mn the garden of Sankhavana m the subwib
of Ababhiya,'" () Kundalkoliya m the garden of Sahassambhavana i

-~

102 Jamna Satras, pait I, p 264
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the suburly of KRampillapurt ™ In addinon to the above Inst of wealthy
l.'n diseiples the 1 ord rchlcnml) aduutted mto hts Order Gosala® at
Paniyaibhumi who hike Devadataa proved hostile to his master and was
expelled from the Order Queen Nanda ™ wafe of Bimbisara was ad
matted by the Lord amo s ascetic fold e the Cumsila monastery at
Rajagrhn (see lecture no V)

Thus everywhere be wis warmly recenved and  enthusiasticallv
grected and a vist number of prople of all ranks and of both sexes be-
cune hiscomens (see stasuca] table 2 the end of lecture no 1V) Maha
vira the it of the irthankars discharged supremely a synthetc mus-
sion by assmnfing the texchings of hus predecessors and by grung 1t a
final form  He contributed towards the organization of the churcn
and laid munor rules and regulinons withont which an organmation
cannot go  There was room m lus fold both for monls nd laymen

Let us now proceed to offer 1 brief account of the ntellectual
1ctiviues of the Junas i different branches of secular know ledge which
0 to say represent Jamna Renaissance It was the necessary out-come
of the Jaina system of education deseribed in our pevious lectures The
Jamna Renansance may be smd to be the outcome of the Jama Reforma
tion by which we mean the vast and varied movement associated with

the names of the Tirthankaras from Rsabha downwards

(1) Philosophy —

Our theme namely the Jaina educational system has not directly
much to do with the Jaina system of philosophy which 15 so very deep
rich and subtle  But 1t undoubtedly influenced is educational doc
trime  The pluralsstic realism of the Jamas with ats peculiarly minute
logic claborate psychology nd sublime ethical code must haie exerted
~ powerful influence on the enunantion of their educational philoso-

phy
(2) Rehglon ~
Jamsm 1s 1 disunct rehigion having a disuinct entity of 1ts own
It 15 2 combiation of metaphysies psychology and what 13 popularly

[

18 Ilid p 1006
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known as religion  Through sheel of ignolance and peivel selTess mlal; \E
western scholars like Barth regaided Jamism as a meie variatior N
Buddhism ** There are 1emarkable pomts of difference between LI]L,
ceeds as well as resemblance  Jamusm admits the immortality of the
soul while Buddhism denies 1ts existence altogether  The Jama systciu‘
of philosophy 1s a type of dualism recognizing the existence ol matter
and soul while both aie unreal with the Buddhists The Jamism
carries the doctime of Ahimsi to a gieater logical precision than what
Buddhism does Jamism reconciles itsell to the msutution of caste
from which Buddhism totally departs

(3) Art —

There was nothing veiy origmal about the Jama architecture
but the Jamas were great buildeis devoting a good deal of care, attention
and money towards the enrichment of their citics with buildings and
towards the construction of temples of various designs and sizes m daft-
erent places The following extract from Vincent Smith gives us an
idea of the nature of Jaina architecture “In the domain of art the
most notable achievements of the Jamas aie the exquisite marble tem-
ples of Mount Abu, built m the local ‘Guzerat’ style The Jaina
temples in Mysore almost equally ornate m a different fashion A
peculiarity of Jam architecture 1s the massing of an enormous ci1owd
of temples 1nto a confined space, as at Palitana m Kathiawar and other
places  The mdividual buildings are m the style of their age and
locality "#*  The Jamas, 1t goes without saying thoroughly assimilated
the Hindu and the Buddhistic®? 1deals and they m their turn greatly
moulded the style of Muslim architecture m Guzerat J

(4) Literature —

Jama Iiterature 1s characterized by a severe tone of asceticism and

unworldliness as contrasted with the graceful humanity of the Buddhist
text The early phase of the Jama literature which was almost ex

clusively written 1 Prakrit dialects Iike Ardhamagadhi and Maharastri
possesses a philological mnterest of 1ts own It was from approximately

21 Sir § Radhakiishnan, The Indian P
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about the muddle of the 8th century A D that Sanskrit came to be used
for hierary purpose by the Jamns of both the $vetambara and the Digam
bar seeis—the svetambam began 1o use 1t n the cighth century A.D
and the Digunbar somewhat carlier The Jama sanshrit writers wrote
i 2 vartety of styles noted for punty 1nd grace  and 1n the tenth cen
tury A D they began to fall back npon the naturl dialects of the people
In modern tunes the Juna writers qutte 1 harmony with the spint
of age hve begun to compose treatises in Guzerati Taml hanarese and
Hudr thereby contributing to the enrichment of these hiteratures.®

Coming [rom the manner to the mateer of Jana hterature we find
that the Jumas much more thoroughly than the Buddhists mastered
Hindu thoughts scntuments and legends and adapted them to their own
use. s for example the Asnt cult and the legend of Draupar appear
n their Jamna version to the gret cdification of the readers belonging
to the rank of the people  As i example to the point we may refer
to the Praknit Lpic Pauma-cartyam (Padma Caruta) by poet Vimala
Suri (350 years after the demise of Lord Mahavira)

It 1s to the credit of the Jamnas that they immensely contributed
to the In lan stock of knowledge not only i the ficlds of philosophs
art rchigion and hiterature but also 1 the domam of secular knowledge
like astronomy astrology mathemaucs grammar  lexicography
1+ cucs and pohiucs

Among the tmportant Jamna mathematicians we must mention the
name of Mahaviracarya 7 a minth century south Indian scholar who
apphed mathematics to the study of astronomy and regarded the know
Iedge of this science essential for the salvation of the soul He absorbed
the scientific 1deals of the Hindu authofity Brahma Gupta  His monu
mental work Ganitasimsamgraha was widely appreciated in south
Indiz and 1t was trapslated into Telugu language  Very relevently we
may nsert here a modern authonitative estunate of the contrbutions
of these ancient worthies  “The so called Jama operation (page 200)
18 akin to work fonnd 1in Brahmagupta and yet none of the problems

25 Maurice Winternitz, A Hutory of Indian Laterature vol II p 427

26 Ibid pho
27 Mah.’mprﬁc;rya. Ganita Sira~Sangraha tr by M Raigidirys, M.A, Ru

Bahadur
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is the same. The shadow problems, primitive cases of tr1gonol?}etry
and gnomonics, suggest a similarity among these three great Wi 1te;5,
and yet those of Mahaviracarya are much better than the one to be
found 1n either Brahmagupta or Bhaskara, and no questions are duph;
cated " And we quote again “His labours have revealed to the world
o writer almost unknown to European scholars, and a work that 1s
m many respects the most scholarly of any to be found n Indian
mathematical literature "'?°

In connection with Jamna contributions to grammar, We must
mention the name of Hemacandra, the gieat Jamna scholar of the ele-
venth century who on account of his vast erudition and ve1 satile genius
enjoyed the patrange of Siddharaja at whose request he composed his
famous treatise on grammai known “Siddha Hemacandra” which was
extenswvely circulated all over India and beyond ® Over and above,
Hemacandra also wrote a commentary on his own grammar He also
composed Abhidhinacintamani and Anekarthasamgraha and othel
mnumerable works of great merit® Hemacandra was greatly mflu-
enced by his Hindu predecessors in his writings on grammar, metrk s
and poetics but he also added original element of his own  Hais Siddha-
Hemacandra 1s clearly an imitation of Panini’s grammar but his chap-
ters on Praknit dialects are really original contributions He wrote

his secular works during the reign of Siddharaja and his religious works
n the reign of Kumarapala,®® of Guzerat, his patron

(5) Histoy —

Téle Jama wiiters wrote extensively on history, and themr notable
contiibutions being Prabandhas on diverse topics and Merutanga

Acarya’s Prabandhacintaman: gives us valuable information regardn

the social, political, economical and educational conditions of h%: t1 1 l:;
Forbes largely derived his source materials from this work f -y
Rasamala The Jamas occasionally interferred 1 polit e s
author Hemacandia to whom we have alr ferred

The grear
being many things,

eady referred was, be
, besides
something also of a politician Kalika Suri, a Jaina

28 Mahaviracary )
arya, Op Cit
29 Ibud, P v g b
30 Dr G
o Buhle, Life of Hemacandra, Pp 15-16

Hemaca arap3
N ndra, Kumarapalacarita, PP xxiv=xav edited by Dhruva
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monk took pact i politics and he also once led an army aganst the
king of Ujjaun

Durning the latter part of this lecture ne have mamly dwelt upon
the mtellectual actnnies of the Jainas which may be sasd to have cons
tututed a peniod of Renmssance which 1s associated with s develop-
ment of literature sccular arts and sciences.  Its carlier part has mamly
deale with religrous actinaties which may be said to have represented the
Reformauion movement  History docs not 1lways repeat tself after
all  In Furopcan lastory the Renaissance movement preceded the
Reformation movement  Here the order was reversed What we
hase designated as the Jaina Reformatton was assoctated with religion
and plulosophy  We have discussed rehigion somenhat 1n detail but
we have refrined from duelling on plulosophy almost altogether be
cause of want of space



LECTURE X

CONCLUSION

Triends,

We propose to present you m ths, the last lectuie of the sciies
with a 1ésuné of the nme lectuies alieady delivered and nothing moie.
The family has been fiom the vay stai, both a biological and a
cultwal mstitution It was the cartliest foum of school, impaiting edu-
cation fo1 the cultural uplift of humanity. In couise of ume, with the
growth of the complexitics of civilization, 1t came to be supeiseded by
the orgamzed school Fiom the earhiest tumes, the school was almost
invariably associated with the chuich as an agency of education In
comse of time the latter absorbed the former altogether. It was so
i Europe It was almost so hete m India  The Biahmins used (o
control both the secular and the religious education of the land

In the second lecture, we noticed how the Vedic and the Art-schools
came mto bemng as two disunct mstitutions—the foamer exclusively
for the twice-born, and the latter for the Sadias and other members
of the lower order m society, though the twice-boin too could join i,
if they would Theie were no proper articulation between these two
grades of mstitutions , and they were 1unning nto parallel directions
without meeting at any common pomt  The attendance in the former
mstitutions was compulsory for the twice-boin especially for the Brah-
mins , but they had the option to jom the latter, and this option depen-
ded on the postponement of the upanayana ceremony according to
Grhya-Sutras
This proves conclusively that the Brahmms might easly join the a1z
§chool "The curricula 1n the Vedic school was encyclopaedic, embrac-
Ing putely academic and scientific courses of studies meant for the
twice-born as a preparation for their multifarious duties or vocations
of life Physical education was not neglected Early-rismg, collection of
faggots and other manual work done for their teachers assisted in an
informal way the physical training of the alumni of the Vedic schools.
The Brahmanic curricula offered facilities for mental development of
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the scholars These were framed on sound psychological and
sociological principles—and were not forced upon all regardless of the
mental differences of the recepients  According to Manu the twice
born scholars were given the latitude to drop out after 3618 and g
years of study of the threce Vedas Consequently according to this
scheme one might drop out of the Vedic school after 12 6 and g years
of study  Only on mare occasions brilliant scholars who dedicated
thewr Lives to the cause of learnmng devoted themselves to the
study of the whole range of the four Vedas extending to 48 years accor 1
ing to the Smrt1 It 15 quite hkely that the scholars of average wntellt
gence and modest ambition did not study the range of the encyclopaedic
courses of Vedic studies

‘The Kgtriyas necessarily pud scanty attenuon to the study of the
Vedas devoting thewr serious care to solid positive and practical
sciences such as politics scrence of tacties physical education pamnting
mustc and languages as a preparation for therr lifes calling The
Vaudyas likewise reserved therr serious care for the study of the practical
arts and sciences with special reference to varta fastras agriculture
cattleraising, commerce trade and industry Naturally these two
groups of scholars spent their minimum tume n the Vedic school with
a spectal stress on the course of studies required for therr vocations
Briefly spealing the curricula 1n the Brahmanic school were remark
ably adjusted to the mental and social needs of the scholars and the
courses were more philosophical and less practical for the Brahmins and
more practical and less philosophical for the hsatriyas and the Varfyas
In other words personality and society were the standards of education.
The Brahmanic education was carefully designed to preserve the then
political and social structure of the country—ie education was framed
after the pattern of the state It 18 patent that the Vedic educaton took
a thorough account of the facts of human nature 1t had 1ts bass n the
very psychology of man as a practical posiive being whose education
to be of any good, must not be an arry nothing but a real help guidwig
hum onward and forward to the path of self realisation through seif
clevation Then again 1t was thoroughly alive to the important eco
nomic principle of the Division of Labour which was really at the root
of the nsnitution of caste—an instatution with which the educationd
philosophy of India was so integrally connected
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The lecture method was {ully utilized, though mdividual mstruc-
tion too was mn vogue The corporate life was biisk  The spirit of
association was vigorous The teacheis were organized under parisads,
1esembling the Mediaeval European umiversities offering instructions
to students—both religious and secular There was a hierarchy of officers
discharging their respective duties  Reference to Parisads or Brahman
Sabhas 1s made 1n the Kavyamimamsa of Rajasekhara These Parisads
used to hold examinations i which learned scholars of those days of
hoary antiquity used to sit  This practice establishes beyond
doubt 1ts academic charlacter Education was no play in ancient India
There was no saturnalia of option and looseness It was a slow, sure,
stern and steady discipline of the mind needing practice, devotion,
and care

"The proper articulation between the Vedic and the art-school was
gradual The parallel system of organization was replaced by the
ladder-scheme during the time of Loid Buddha who joined the writing
or the art-school as preparatory to joining Taxila University wheie
he mastered the whole range of learning available 1n his days, and thus
became perfectly fit for the discharge of his royal duties

The movement for this articulation between the Vedic and the
art-school reached its culmination, when these nstitutions were con-
trolled by the Jaina fathers Thewr monasteries, as a result of this assi-
milation of culture of their won, assumed a cosmopolitan nature, 1m-
parting instruction m a vast range of subjects Specialization went
hand to hand with liberalism 1n their realm of studies Their nst-
tutions of learning became a melting-pot of cultures as 1t were, thus
exerting a tremendous influence on the iental, moral and political
Iife n India  The Jamna fathers had a remarkable power of adapta-
bility , and to make therr mstitutions of learning very popular, they
tactfully incorporated the diverse types of cultures in their monastic
universities

Like the Vedic or the Brahmanic schools, the encyclopaedic curri-
cula of the Jainas took mto account the psychologcial and the sociolo-
gical factors i framing their courses of studies That 1s “child-life”
and “Social-institutions’” became the standards of education Naturally,
in the monastic schools of the Jainas, there were ecclesiastical and secular
departments offering instruction in the Brahmanic, the Buddhaistic
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learnmg and i the Arts and the Angas of the Jamnas  The Jaina
fathers had a wonderful grsp of geography the Lnowledge of which
they utilized m founding the monasteries

Thus they always like the Buddhist fathers selected sites for then
monasteries and the nunneries in the suburbs of the capital ciies com
mercd  towns—mland or coastal—and they were always careful
m takimg mto ccount the geogmphical factors of the locality~therr
location within the vicmty of the highways and byeways natural scene
ry surcharged with frgrant breezes of the lotous pools the humming
of bees sweetchurping of various species of birds and temperate chimate
dovord of disturbing elements—natural or aruficaal

The Jama monasteries were well organzed under a hierarchy of
officers such s Presidemts Acaryas Upadhyayas Sramanas Pravajya
dayakas Niryapakas and other officers and teachers requnred to conduet
both the systems of admimstrition and mstruction obtamning therem
and they became unportant centres of culture and learming attracuing
Iy scholars from all rinks 1n society

No tution feess were charged from lay scholars who were even
gnen frec room and board m case of necessity  Moral discapline was
strictly enforced upon all especially upon the novices who were subject
ed to rules of asceticism  and their courses of studies included the
Angns as well as sacred and secular texts Al the Jaina monasteries
taught the novices their cleven Angns at the least and we have constant
references to the practice 1n sacred texts. Sexenty two arts are menuoned
m the Pribandhakosa as the curricula prescribed for the education ol
Bappn Bhatti and prince Ana by Siddhasena Sur1 1t the jaina monastery
at Moderapura 1n the province of Guzerat.

The Jana fathers mtroduced an cthical code governing the dailv
programme of the monks—physical mental and moral At least three
hours daily study of the Jama scriptures was strictly enjomned upont
Jama monks and nuns the violation of which was looked upon with
grave concern  They enjoined begging fours upon all monks :;‘uﬂa];
to the practice that was 1n vogue 1n the Vedic or the Brahmanic schoo :
with this difference that the former used to beg alms from all classes o

the rich to the poor without any reservation
mmc’;"him}r;ma monastenmpmhad excellent libraries or Bl}\:;l:lm:
attached to them where competent and highly educated monks spen
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their time 1 studmng, and copying sacred books, and writing books on
diverse subjects In bucf, the Jama Bhandaras like the Mcdiaeval
Fulopean libiaries, weie rich depositonies of Indian Iitcratwies ou
dwverse subjects fiom the religious to the sccular  They exerted a
profound influence on the mental and moral uphift of the Indian people.

Nunneties weie also founded n the cties for the spread of educa-
tion among the women, especially among the nuns and the female
novices. The Jama fatheis were very liberal, and readily admitted
women mto then lold The nunnciies acquuned populaiiy
and ladies from the 10yal household, especially the 10yal consorts
voluntanly jomed them The female novices weie admitied
mto the Jama o1der belore the assembly of the monks , and after thee
formal admission they weie handed over to the nun-m-chaige,
under whose gudance they 1cceived utamimng m the  eleven
Angas of the Janas as picparatory to then 1eligious career The nuns
were chiefly mstrumental n the spread of education among the fan
sex The nuns impatted mstruction also to female lay scholars in reli-
gion and moral precepts atiending then classes iom then home We
leain from the Kathdkosa that prmcess of the 1oyal family of Gangapura
recewved 1ehigious msuuction regulaily from the abbess Chandiayacas
of the same city ' The Jama nuns 1ecerved all-1ound naiming in diverse
subjects—both religious and secular and we have on 1ecord the cases of
Bhadda and Nanduttaia, the Jama nuns who challenged Sariputia and
Moggallana the two apostles of Lord Buddha n open debates on ponts
of religion Though both these nuns could not stand the debates, yet 1t
was a glolous defeat for them both  We do not have any evidence
to prove 1if the Jama nuns could be elevated to the coveted position
of an Arhat, but they weie promoted to the position of the head of
a community of nuns unde:r the charge of a Tirthankara Thus Biahmi
sundari, Aiya Yaksini, Puspakula, Candiabala and Salasa Revat.
were eminent Jaina nuns who rose to the position of a head of commu-
nity of nuns and lay votaries respectively under Rsabha, Aristanema.
Par$va and Mahaviia

Education was imparted to lay females desiring to enter into domes-
tic duties 1n the family, state and the schools We have noticed above

1. Kathdkosa, p. 116,
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how the Jamna Church also undertool. to train the lay females in relr
gion  Our knowledge of the responsibility of the Church m tmparting
the secular education to the lay female scholars 1s very defective In
the family the state and the school the female lay scholars studied the
whole range of encyclopaedic curricula prescribed for the Art school
Their courses of studies were admurably fitted to their physical emo
tional and mental growth Emphasis was laid upon the personality
of the pupils their special aputudes interests native abilities and
social conditions 1n giving them the best kind of education as a prepara
tion for therr domestic and civic duttes  Thus fine Arts took care of
therr physical emotional and mental needs and the academic or literary
courses including the Vedic courses and the classical languages took
note of their intellectual appetite  In addition to these needs the needs
of society were also taken nto account Brefly speaking, as n the
monastic school Child ife and Society were the standard of educa
tion The female scholars were made to study seventy two arts
of the Jamnas wath a specialization in the subject of their choice  The
courses were organized with a view to fit into the nature and specific
abilizes of the scholars  Thus nigid courses of studies were not forced
upon all scholars regardless of thewr abilities tastes aptitudes and
natural bent of mmnd

The females also received higher education mn the Vedic or the
Brahmanic school ~ Female education was not restricted to a particular
community but females of all ranks—Brahmins Ksatriyas Vaiyas and
even adult female cooks could recerve the benefit of higher education
Diploma of Pandita was conferred upon successful candidates After
completing their courses of studies they found employment 1n various
vocations and even a princess of Bhoja engaged herself as a scribe 1n
co the Jaina texts

PY};{EC Al‘tJ schools were very popular and they were prevalent the

capital cities commercial towns and even 1n the distant regrons of the
coun

gyx; the education of the princess or the guardians of state the influ
ence of the famly the church the state and the school was unmcnsg
The education of the princes began from the prenatal stage to their a
olescence and post adolescence and education was carefu
adjusted to the growing needs of the growing child

ily planned and
In the prenatal
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tage, special care was taken of the mother, her diet was regulated and
1er environment was made comfortable and ideal, and disturbing ele-

ments were removed
After birth they were left to the charge of groups of female nurses

:specially trained m chuild-care and they with their special skall assisterd
n the mental, moral and physical well-being of the child ~We pointed
ut 1 course of our lectures how the female nuises were
versed 1n fine arts, and n higher education and some of them had
Pandita’ prefixed to therr names—more as a scholastic stamp than a
mere surname For such Pandita nurses showed their skill in drawing
pictures and were skilled n literatures and sacred lores and were
constant companions of their masters’ children on terms of equality.
Adolescent princesses had such Pandita nurses as their companions

The formal education of the royal princess did not begin till their
seventh birthday or eighth year from conception when they were sent
to the art-schools to receive mstruction in the seventy-two arts compris-
g § R’s, vernacular languages, fine-arts, sciences both physical and
military  The Jamas included the Vedas and the Vedangas 1n the art-
curricula of the monasteries In some cases as in Vinita (Mod Oudli
in the family of Rsabha the young princes and the princesses received
their education in the arts and the sciences at the palace from Bharata
the son of Rsabha, the Lord of Viita ,

It 1s clear that the female education in Jaina India was more
scientific, practical, and efficient than the so called female education
of modern civilization  This 1s merely a perverted type of male edu-
cation That was a genuine type of mental discipline meant to secure
a practical purpose, calculated to make women real and solid builders
of civilization and culture A comparative glance at the achievements
of each type will convince anybody of the truth of our assertion

The princes also received their education 1n the Jaina monasteries
in the seventy-two arts as a preparation for their royal duties We
already noticed how prmnce Ama of Kanouyj, son of King Yaovarman
lecewved his education 1n the seventy-two arts along with Bappa Bhatti
from Siddhasena at Moderapura m the kingdom of Guzerat The
Jama fathers in the west and m the south of India captured the educa-

tional control of the princes as a measure of mcreasing their influence
16
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and power 1n the current politics of the day  In ths object they suc
ceeded pre-eminently
The Artschool quite independent of the monasterics imparted
Instruclion 1o princes and other lay scholars in the scventy twoarts The
curricula 1 the art schools were carefully organized on sound psycho-
logial and sociological basis and the teaching 1n the school was vitally
related to the realities of life
The state also co-operated with the art-school 1n unparung wnstruc
tion to 1ts alumumt  Especially 1n the education of the princes the
supervision of the State 1s clearly perceptible  We learn from the
Romantic Legend of Sakya Buddha how kg Suddhodana the
father of Lord Buddha held formal conference with his minsters and
how 1n consulation with them he appointed spectalists—Visvamitra to
tramn young Siddhartha in g Rs and fine arts and hhantadeva to tramn
the young prince m physical and mihtary sciences  For physical and
military tramming especially prepared spacious fields were set up 1n the
suburbs of cies for practical tramming  The group and individual
mstructions were known  The physical and military education pre
ceded the academic and the finc art classes 1n the art school Speaal
trainmg-grounds for horse riding must have been used as 1t 1sdefinitely
learned from the Jaina lterature  The cducation of the princes was
based on sound psychological principles and proper balance was main
tained betweén the mind and the body and both the theoretical and
the practical education was carried on stmultaneousty ~ Sometunes the
students of military sciences made demonstration of their skill mn the
use of the various implements of warfare  Thus resembles the modern
performance test as demanded of applicants for admission mto voca
tional or trade schools
The influence of the State 1n the education of the prince was especi
ally felt 1n the education of the adult king  Thus king Kumarapala of
Guzerat who had a chequered carcer hured a private tutor to tramn um
i Ius palace after dinner  Gradually he mutered the 3 Rs litera
tures politics and other sciences and arts demanded of a king
The Artschool as remarked before existed 1n all the important
aties towns and m distant regions of the Indian pennsula It 182
very ancient insticution iadentally referred to by Manu and Brhas
pats as an educational wstitution meant for the non Brahmns. But
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gradually 1t came to be a popular mstitution atten(_ied even by Brahmin
scholars, for we have ample evidences i the Kathasarit sagara to prove
that the Brahmms excelled otheis m fine arts and military sciences.
We learn from the Mahabharata also that Dronacarya was thoroughly
versed in the military sciences
The contribution of the Jamna fatheis to geography was immense as
we noticed before Thewr knowledge of geogiaphy was sound judged
by the standard of those days and they very well realized the influence
of geographical factors on the o1igin of vocations—a fact which 1s very
modern In our lecture on vocational education of the Jainas we
tried to trace the mfluence of the geographical factors, viz location,
mountains and reliefs, water—inland bodies of water and oceanic water,
soil, climate, minerals and transportation system on the origin of voca-
tions We have discovered the mfluence of the geographical factors
on various vocations to be mseparable Vocations differ i diverse re-
gions because they aie conditioned by the geographical factors Thus
vocations 1 the plains are bound to be quite different from those of the
hilly regions The vocations on the coastal cities are again different
from those 1n the 1nland cities
Next we discussed the application of psychological principles to
vocational selection  In ancient times caste system was the criterion of
vocational and educational selections The individual was made sub-
servient to the static society Gradually and steadily as a result of
agitation made by the Buddhists and Jaimnas the antiquated practice
was supplanted by sound psychological basis of vocational and educa-
tional guidance  Systematic vocational guidance 1n consultation with
the parents, citizens and the city-supervisors of the morals of youths
was made No vocation was forced upon the unwilling mind The
parents made a careful survey of different vocations—their merits and
demerits, their demand upon the native and the specific abilities and
on the physiology of their sons The working conditions, future pros-
ge(f:t, mo;ntary advantages and other factors were carefully considered
efo .
e :E;Z eeitligcgl ;ﬁe Vocat:;)ns for their sons Native and specific a‘E)lh-
y considered to fit the right vocations for the Tight
candidates  Briefly speaking, to eliminate mal-adjustment or labour-.
zlelkmc';‘(’ielgnv;)csz;tizns an}:l 1their programmes of studies were carefuIIy:
psychological basis after a careful study of the man
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and his vociion  Tlus 15 a grand monuwment of the practical com
mion foresight of our ancestors directed to the formulation of a sound
scheme of education  Sernce and wlealisin here went hand in hand
In yotauoml education the mlluence of the fanuly the church,
the stite the schoal and ndustry—the five great nstitutions of society
1s clearly percepuble  These nstitutions especally the state and
mdustry were chiefly msirnmental 1n unparting vocational education
to the mercantile commumtics aruzans agricultunsts and other
workers m socicty  The state took a leading part in patromsing veca
totil education Assemiblics of the merchants with departmental system
and guild were orgnired subject to the general control of the state.
These were tonomous bodies with the right 1o make their own bye-
laws and with a hicrarchy of officers to superisc the vocational educa
tion of the students  The Art school also opened vocational classes.
Vocational education was pracuically free and compulsory as we noticed
1n connection with our lecture on the subject  No scholar was allowed
to drop out of the school before completion of the stipulated period
Its students like those of the Art schools recens ed theoretical and practi
cal education sunultancously  They worked in the factortes ranches
or 1n other places of work both for practical experience and momitary
gam and m the vocauonal class they recened theoretcal instruction
on their selected occupations  Thus Iike the American Part Time Co-
Opcrative schools the students of the vocational classes received both
the theorenical and practical traming at the same time,
Thus work and mstruction were closely correlated and the pupils
n the mercantile and guild schools used to receive tramming in com
merce business industry technology agriculture and n other voca
tons of hife wn an occupational enmvironment
The actinities of these above mentioned four institutions exceptng
the family were closcly interrelated The state was mstrumental 1n the
support of the Jamna rehigion and educavion and the industry of the
country which again added to the nauonal wealth
Next we discussed the mfluence of the transportation system on
the religious and cducational activities of the Jawna fathers re the
prinapal routes followed by the Jamna fathers in thewr preaching tours
and their consequent 1nfluence on the moral and mental hfe of the
people  The debates held in the Jaina monasteries and the migration
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of the Jaina fathers from the diffeient Jaina monasterics to pai lic?pmc
m them contibuted to the dissemmation of the 1chgious pr mciples.
Finally we have touched very biiefly on the contnibution of the Jamn
fathers to 1eligion, philesophy, Iiteratmes and st ienees

With this buief suriey of our nine lectures, we may cafely con-
clude that durmg the Jama perod, centwries before the Chiistian e1a
down to the fomteenth century A D., the Jaina fathas weie busily
actine m the spicad of theit 1ehgion and culiure among the people
Their educaton and preachings were based upon sound cducational
psychology and the Jaina fathers were thoroughly acquamted with the
cluld psychology. adolescent psychology and cducational psychology
and their whole educauon was based upon sound psychological prin-
aples  Our study reveals the followmg pedagogical primeiples touch-
ing upon all aspects of education which are astomishingly modein Ow
survey has given us a significant prctuie of an anaient avilization

1 It appeared m cowse of owm lectnes that the Jaina system of
education was a thoioughly compichensine one meant for makimng
its recepients good citizens, sound chuichmen, and cfficient rulers of
the future, fit for dischaiging then tasks  All the fown great agencies
of education operated with this gieat end m view.

2 Sccular cducation was segiegated fiom the 1chgious though
both the types of education weie mpaited m the Jama monasteries

$ Education was contolled by the Family, the Chuich, the State,
the School and Industry all co-ordinating with one another for a com-
mon cause

4 The Jama Chuich had a busmess council to settle dispute
with the state or any other constituent body It had an academic
council or assembly of the leained monks entiusted with the task of
the reception of the wandeimg Arhats, miangement of extension lec-
tures etc It had under jurisdicuon of these two organizations a
hierarchy of teachers and officers cach with specific duties n tcaching,
preaching, m 1mtiating the novices before the Assembly of the monks
and in rehabilitating the morally peivert  Here the stuict admimnistra-
tive principle of authority and responsibility were strictly adhered to

and each teacher and officer had his own responsibility and authority,
the violation of which was not tolerated.

5. It conferred academic degrees such as Panditd, Bahuéruta and -
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Doctorate (Bhagta) upon the most successful and competent scholars
The Ist and the hughest degree was conferred upon the thoroughly
competent scholars noted for Jearming and onginality 1n rescarch

6 The state awso had a department of Education with the Supe
rior Panditn as its head  This officer had the night even to expel
a scholrr from the country for a period of twelve years It 13 also
gathered from Buddhistie sources how the premier with his collcagucs
held a conference with hing Suddodhana of Kapilavastu when sum
moned by ham to select the best avatlable teachers for the educacion
of prince Siddrirtha  This proves that onc of the mumsters n the
state was i charge of the portfolio of education mn addition to his
other responsibility much after the practuce of modern governments.
The state ccorded s close co-operation to the great agencies of edu
caton by providing them with training-grounds for military exercise
parks for recrcation and so forth  Education was disunctly a con
cern of the state

7 The Brahmanic and the Art schools flourished 1n the same
aty and the nigid practuce of attending the former mstieution before
admssion nto the latter was not universally folloued by the twice
born

8 The Jamna fathers made their monasteries a cosmopoliton
nstitunion of learming offering instructions on the Vedas the Angas
the Buddhistic Literature etc. thus making their seminanies the melt
ng pots of culture

9 Industry had Associations of its own The merchants the
artizans and other workers were all orgamzed under therr own guilds
which had their codes of ethics and bye laws subject to their general
approval of the statc  The merchants Association had jurisdiction
over wider regions with various departments each under a speciatist
The guids according to Brhaspati must have supervisors Sometimes
commussion was appownted by the king to assist the merchants

10 The church the school and ndustry enjoyed autonomy and
the State mntervened sparingly

11 The Jamna educational systems as described mn the Jaina litera
cure were based on sound psychology The Self and Society were
the two fundamental basis upon which the entire cducatlor‘lal CUITICUl;
were based The Psychologlaxl factors 1nciuded physial, emationd
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and mental and the curricula m the a: t-school or the art-courses in the
Jamna monasteries Weit ovginzed 1 sucl_l a way as to salisty the
physical urge of the young children of votn tne sexes Physical edu
cation, military training, music ana dancing wWere appropriateé couscs
to take care of the motor activities so predommant m little children.
The fine arts like painting and music which are eminently conducive
to the development of the imagiative and emotional lives of theiwr
votaries were extensively utilized by the Jama educators We have
given concrete examples of the practice m course of these lectures This
practice of mmparting education with a view to the specific ability of
the recipients was a sound one It was followed by all the ancient
authorities whether Hindu, Buddhistic or Jamna The Hindu practice
1s concretely illustrated in the case of Malavikd, the heromne of a
drama by Kalidasa , reference to whom has already been made 'The
academic courses 1 the art-schools, comprehensive and perfect, as they
were, supplied food to the mental appetite of advanced scholars Briefly
speaking the curricula were framed to fit them into the physical, mental
and emotional traits of the scholars Through an ideal curricula a pro-
per balance between mind and body was maintamed  This 15 evident
from the very scheme of studies followed—a scheme of physical, mental
and spiritual cultures

12 Education—academic or vocational was never enforced upon
the unwilling mind Teaching was adjusted to the gradual growth
of the mind, premium was placed upon native abilities and specific
abilities and sex-bar was unknown and both the sexes pursued the same
courses with specialization on the subject of their own choice Per-
formance test used to be administered before admatting students to
mulitary courses In other words try-out courses were 1 vogue in Jaina
and Buddhist India The ancients knew full well the difference between
general abilities and specific abilities and the curricula were adjusted
according to this plan  All the seventy-two arts were not studied toge-
ther -There must have been some kind of specialization even 1 those
days of cosmopolitanism

13 In the trade school the work and the instruction went on
simultaneously thus each supplementing the other

14 Adult education was m vogue in India as is evident from the
writings of the Jaina fathers.
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15 It was popular in this country among the people of all classes
from the hing to the humble folk,

16 It included § Rs lucratures politues, classical languages of
Brahmanic cultures nd the cleven Angas of the Jamnas

17 The church the state and the schools all worked 1n harmony
in cducating the illucrate adults  Extenston lecture tours m connec
ton with the Jamn church were orgamized to spread culture and learn
g among the mass of both sexes  The state infiuence was especially
felt 1n removing luteracy even from the ruler

We have thus discussed with you gentlemen 1n the course of these
ten short lectures hurnedly prepared some of the outstanding educa
tional theories and practices that were in vogue n ancient India from
Rsabha to that of Hemacandra the last of the great Jamna scholars a
prolific writer on various subjects—rchigious and secular

Any umparual enitic will from the ponts enumerated above notice
that all the fundamental educational aims and principles were based
on those psychological principles which are most modern—and which
arc the ground work of modern Luropean and American pedagogy
It must be an agreeable surprise to sce how our educational philosophy
has been thoroughly assimilated by the Europeans and the Americans
only to be re-exported to us through our learned pedagogues the cul
tural ambassadors of their alma meters Even superficial students know
how the translation of the Indian classics—Sanshnit, Buddhistic and Jamz
into European languages during the latter half of the eighteenth and the
whole of the mineteenth centuries and onwards has placed the wholé
stock of the knowledge of our ancestors within the easy reach of the
West. The East and the West have met together 1n the realm of cul
ture 1n the field of thought. Into various branches of learmng for
good or evil each has mfluenced the other  In the region of educa
tional philosophy with which we are especially concerned 1n these
Tectures the westerners have borrowed a good deal from India directly
and conscously and 1t 13 to be regretted even without acknowledgment

of the obligation
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